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CHAPTER ONE
INTRODUCTION
Foreword
One of Jesus Christ’s mission statements has indelibly impressed me: “I have come that they may have life, and have it to the full” (John 10:10 NIV).
  His mission characterized His self-identity.  The Master Jesus once asked His disciples what people were saying about who He was.  He received different answers about His identity.  People had different concepts about Him.

Paul Tillich (McKelway, 1964) says that essence is that which makes a thing what it is, and against which a thing is judged; it is the power and the criterion of being.  Existence is actuality, that which is fallen from essence.  “Whenever the ideal is held against the real, truth against error, good against evil, a distortion of essential being is presupposed” (as cited in McKelway, 1964, p. 112).

“An education that fails to consider the fundamental questions of human existence–the questions about the meaning of life and the nature of truth, goodness, beauty, and justice, with which philosophy is concerned–is a very inadequate type of education”  (Titus, 1964, p. 504).  Bertholt Brecht sustains that “the only end of science is to alleviate the misery of human existence”  (as cited by Alves, 1981, p. 207).  And T. S. Eliot (1940) stated,

In a Christian society, education must be religious, not in the sense that it will be administered by ecclesiastics, still less in the sense that it will exercise pressure, or attempt to instruct everyone in theology, but in the sense that its aims will be directed by a Christian philosophy of life. (p. 30)

Background of the Problem

This study addresses the fundamental question of the relationship between means and ends, presuming that the character of the means affects both its users and the character of its ends.  The means also may easily become ends in themselves, being developed and deployed just because it is possible to do so, and not in conscious service of some good end.  Moreover, mission statements–through which ends can also be expressed–are not to be taken just as decorative words or mere fruit of rhetoric.

Nonprofit institutions Drucker (1993) reasons: exist for the sake of their mission. . . .  When you ask me, “What is the mission?”  I will ask you in return, “What is your reason for being; why do you do what you do?” and the mission better be focused and narrow. . . . Every three to five years you should look at the mission again to decide whether it needs to be refocused. (pp. 11, 12, 13)

“The end justifies the means” is a common saying, but such an assumption seems to be a signal for opportunist and cynical practices.  It is also generally assumed that everything is in the process, but, if the end is reduced to a nothing, then the process cannot negate or affirm what is.  If the end is properly understood and is true, then there can be no contradiction between means and ends.  Such a dialectic of means and ends presupposes the development of a theory and practice, which enables the researcher to concretely see how means and ends already exist or are in the process of becoming.

The Problem in Historical Perspective

A brief look at educational history demonstrates the constant struggle to balance means and ends.  One example can be taken from the cathedral school, the early collegia, which were defined as a body of clergy living together for an educational or religious purpose.  This study is also a philosophical study, but not in the sense of attempting to evaluate or develop a new philosophical model for graduate education; it is philosophical in the sense of questioning the dialectical relationship between the principles (the foundational starting points), the means (methods/ways), and the ends (the reason of being) of a graduate program – in this case, the LP of AU.
The Problem in the Perspective of 
“Christian” Higher Education

“In a Christian worldview, at least, there is an indissoluble relation of means to ends. Our means cannot be independent but must exhibit and partake of the end”  (Gill, 1999).  There must be no contradiction of means and ends, no talk of good ends justifying dubious or evil means.  And vice-versa: There must be no talk of efficient means justifying questionable ends.  In this context it would be worthy to interpret how Jesus stated His mission in an integrated manner: “I am the way [means/method] and the truth [our ultimate epistemological concern] and the life [the supreme human and divine value]”  (John 14:6).  In light of these words I understand Christ’s ultimate end to be the abundant life.

Statement of the Problem

The major issue addressed in this study is the dialectical relationship that exists between means and ends in the LP of AU.  This program was developed as an alternative and innovative means of delivering graduate education.  It is job-embedded; theory and practice are united through the activities of the participants in their workplaces.  The participants’ competency is demonstrated at their workplace.  Moreover, the LP seeks to develop a collaborative community of teaching/learning scholars through orientation programs, regional groups, and annual conferences.
Purpose of the Study

The purpose of this study is to raise the issue of the dialectical relationship that exists between the LP’s means and its ends.  It will briefly describe the genesis of the LP of AU.  It will describe its critical components/essential ideas (means) and outcomes (ends) from the perception of graduates and faculty members of the program.

Research Questions
The core questions of this study are:
[this is an example of enumerated paragraphs]
1. What are the perceived essential ideas (principles, critical components) underlying the LP of AU from the perspective of the participants (graduates and faculty)?

2. What are the perceived outcomes of the LP of AU from the perspective of participants?

3. What is the dialectical relationship between the means and ends (critical components/essential ideas) and ends (outcomes/mission statement) of the LP of AU?  In what ways are the stated means and ends related?

General Method

Reason and Rowan (1981) recommend using both philosophy and methodology to critically examine practice.  But actually they recommend the use of all three to give direction to research.  “It is this capacity,” they say, “to critically relate philosophy to method, and both to practice, which has been so sadly lacking in human inquiry” (p. xix).
Delimitations

This study deals with the dialectical relationship between means and ends in the LP of AU as perceived by its graduates and faculty members.  It is limited to graduates (since the establishment of the program in 1994) because they will reveal perception of the “fruits,” the outcomes, the end-results, the “final product” of the program, even beyond the ends expressed in its mission statement.  It is limited to faculty members because, being directly involved in the graduate educational process, in which means and ends are dialectically related, they might reveal other critical components and ultimate purposes beyond the ones expressed in the present program.

Definitions of Terms

Community refers to a unified body of persons scattered through a larger society, having common interests, characteristics, and history, or common ideals, and mission.  The concept involves a network of mutual responsibility (cf. Tierney, 1993; Ladner, & Gbadegesin, 1996; p. 7; Clarck, 1994; Webster’s, 1991; see also Individuality)

Critical reflection is an important aim of education.  It is associated with goals such as rationality, creativity, and discernable skills (e.g, “following an argument, visualizing a proposal, imagining alternatives” [Barrow & Milburn, 1990, p. 77] ).

Summary

The foreword intended to show the seriousness of the commitment to use Christ’s name, His mission, and values.  The present chapter introduced the problem of the dialectical relationship between means and ends in the realm of higher education, mainly connected with “Christian” and church-related universities.

Organization of the Study

Chapter 2 contains a review of the literature situating the problem of the dialectical relationship of means and ends in historical perspectives, and it also describes contemporary challenges and issues of universities regarding their means and ends.  Chapter 3 describes a brief history of the LP–the significant circumstances under which it was created at AU by a shift of paradigm in a moment of institutional financial crisis.  Chapter 4 describes the methods of this qualitative study.  Chapter 5 describes the foundations of the critical components/essential ideas/means of the LP and the outcomes/ends from the perspective of graduates and faculty members.  Finally, chapter 6 is a summary of the whole study, and brings suggestions and recommendations for the continuing renewal of the nature, methods, and mission of the LP of AU specifically and graduate education in general.
CHAPTER TWO

SIGNS OF TENSIONS BETWEEN MEANS AND ENDS
IN HIGHER EDUCATION
Introduction
Based on the assumption that historical circumstances have shaped both the purpose and vision of schools, this chapter sets a historical context within which the means and ends of LP of AU is also to be dialectically understood.  Change and universal interconnections are two of the characteristics of dialectics.  New historical circumstances as well as new inter-relationships are also likely to shape the program’s means and ends.
Historical Overview of Higher Education

The primary intention of this section is not to develop the history of higher education, but to detect signs of means-ends tensions in the trends, or frequent themes, or models of thought, different worldviews, methodical approaches, critical components, great issues, and essential ideas that have permeated the historical development of higher and graduate education.  This section provides an overview of signs of means/ends tensions from antiquity to late 1950’s.

Seeds of Higher Education in Antiquity

Lucas (1994) explores higher education in antiquity and the effects of ancient education in contemporary education.  He examines the role of higher learning and scholarship from a number of ancient perspectives, including a review of Mesopotamian and Egyptian scribal schooling and a thorough discourse on the influence of early Greek, Roman, and Christian influences on education, emphasizing the works of Plato and Aristotle.

Seeds of Higher Education in Cathedral Church Schools

The evolution of cathedral schools into future universities was tied closely to the rise of scholasticism and the development of theology as a systematic discipline (Lucas, 1994, p.38).  However, philosophy in the early collegia was still defined as the handmaiden of theology.  Knowledge was to serve faith.  Anselm (1033-1109), Archbishop of Canterbury put the issue of knowledge and faith relationship in two ways: “The Christian ought to advance to knowledge through faith, not come to faith through knowledge. . . .  It seems to me a case of negligence if, after coming firm in our faith, we do not strive to understand what we believe” (Quoted by Lucas, 1994, p. 38).

Seeds of Estrangement and Signs of Means-Ends Tensions in 
Post-Medieval Academe: Higher Education in America

The historical development of American higher education and of American life as it has been influenced by the academy has become the target of other studies directed at politics, diplomacy, and economy.  The result of these other studies, according to Storr, 1973) has not been the appearance of the history of American higher education but, rather, the ventilation of academic tradition.  “Where we once may have thought we saw unity in purpose and simplicity in means, we can now detect ambiguity and complexity” (Storr, 1973, p. 5).

The Elective System

Against traditionalists committed to the notion of a fixed, uniform course of studies required of everyone, Charles Eliot’s famous inaugural address as president of Harvard in October of 1869 announced that from then on students would have more freedom to select from among different classes and courses of study.  “The elective system fosters scholarship, because it gives free play to natural preferences and inborn aptitudes, takes possible enthusiasm for a chosen work, [and] relieves the professor . . . of the presence of a body of students who are compelled to an unwelcome task” (Eliot, as cited in Weaver, 1950, p. 24).  Therefore, the elective system became a new means to achieve a different purpose: vocationalism, which coincided with the division of labour brought by the industrial revolution.

On the matter of curricular choice, however, the academic conservatives were finding it increasingly difficult to persuade others to their cause.  Dabney (1896), president of the University of Tennessee, wrote:

The harmonious and equitable evolution of man does not mean that every man must be educated just like his fellow. . . . The harmony is within each individual.  That community is most highly educated in which each individual has attained the maximum of his possibilities in the direction of his peculiar talents and opportunities.  This produces not a Procrustean sameness, but an infinite diversity in purpose and potentiality. (p. 6)

The metaphor of the Procrustean bed is always a reminder to avoid making a learning community fit into obsolete structures, scheme, or patterns; it should, instead, always try to adjust the “bed,” reform it, or even make another one.  Procrustes is a villainous son of Poseidon in Greek myth, who forces travellers to fit into his bed by stretching their bodies or cutting off their legs (Webster, 1991).

Growing Government Involvement in Higher Education

In the above section there were evidences that in the early 20th century discussions of the academic goals, ideals, or purposes became hazier, less polemical, and less distinct:
· The application of the elective principle resulted in fragmentation, with the whole lacking overall unity.

· Specialization affected the general education of a liberal character. 

· Some common learning seemed indispensable, while people should share in the accumulated wisdom of the past.
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Seeds of Fragmentation and Ambiguity of Purposes in the 20th Century:
The Outcomes of the Elective System
The early years of the 20th century was a period of relative tranquility “underlain by a certain ambiguity of purpose” (Lucas, 1994, p. 185) in American higher education.  Discussions of academic ideals and goals at the turn of the century seemed markedly less polemical.  Statements of academic purpose became hazier, less distinct.

Curricular Changes

Lucas (1994) broadened Rudolph’s (1977) treatment of curricular changes throughout the course of the development of higher education in America.  They provided researchers with a foundation for a basic understanding of the social and political influences on the prescribed curriculum over time.

Summary

This chapter set a brief historical context within which the LP of AU is inserted and is to be better understood.  Table 1 captures some the historical and current tensions between means and ends.

CHAPTER THREE

THE LEADERSHIP PROGRAM OF ANDREWS UNIVERSITY

Introduction

The LP of AU was originated as a response to the institution’s economic crisis and developed a culture and structure that seem to have facilitated the free expression of individuals who support and are supported by their regional groups and the broader learning community.  This chapter contains the historical origins and shaping of the program, its current definition, mission, characteristics, requirements, and critical components.

The Genesis of the LP of AU

The genesis of the LP is recorded in a document containing two parts.  The first part is a general report of the Dean’s cuts (Warren Minder, the Dean of the School of Education [SED]): reduce faculty by four, decrease graduate assistants, travel, supplies, guest teachers, external examiners, etc.

CHAPTER FOUR

METHODS

Introduction

The method used in any study is necessarily dependent on the purpose of the study.  Patton (1990) emphasizes, “Purpose is the controlling force in research.  Decisions about design, measurement, analysis, and reporting, all flow from purpose.

CHAPTER FIVE

MEANS, OUTCOMES, AND THE MISSION
OF THE LEADERSHIP PROGRAM

Introduction

This chapter focuses on both the theoretical/philosophical framework and the hermeneutics of the means, outcomes, and the mission statement of the LP of AU, as its graduates and faculty members perceive them.  The means–which I identify as the critical components perceived by the LP participants–point toward the essential ideas and principles underlying the educational processes of this program, thus responding to my research question #1: What are the perceived essential ideas (principles, critical components) underlying the LP of AU from the perspective of the participants (graduates and faculty)?
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Essential Ideas of the LP

Six major themes emerged from the electronic responses of graduates and faculty members to my first interview protocol (Appendix A).  In response to questions such as: “What attracted you initially to the Leadership Program (LP) of Andrews University (AU)?  What makes the program unique?” and “What are the greatest challenges to the program?” the participants identified what they perceive as essential ideas/critical components of the program.  In order from greatest frequency to the least the themes were:

1.
Job embedded

2.
Community support

3.
Faculty-staff issues

4.
Individualized nature

5.
Competency-based

6.
Academic credibility.

The Theory-Practice Paradox

For the past 100 years, scholars and practitioners have carried on a dialogue about the appropriate balance between theory development and practical application.  For some, the dichotomy is simple: Researchers develop theories while practitioners apply those theories.
Synthesis: The Pedagogy of Praxis

Kolb (1984b) and Payne (1975; cf. Ross, Smith, & Roberts, 1994; Osland, Kolb, Rubin, 2001) have developed learning models that integrate theory and practice in a cyclical fashion.  Kolb's Experiential Learning Cycle is built around four distinct stages: Concrete Experience (learning by experience), Reflective Observation (learning by reflecting), Abstract Conceptualization (learning by thinking), and Active Experimentation (learning by doing) (see Fig. 1).
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Figure 1.  Experiential learning cycle.

1. Experiencing or immersing oneself in the "doing" of a task is the first stage in which the individual, team, or organization simply carries out the task assigned.  The engaged person is usually not reflecting on the task at this time but rather carrying it out with intention.

2. Reflection involves stepping back from task involvement and reviewing what has been done and experienced. The skills of attending, noticing differences, and applying terms help identify subtle events and communicate them clearly to others. One's paradigm (values, attitudes, beliefs) influences whether one can differentiate certain events. One's vocabulary is also influential, since without words, it is difficult to verbalize and discuss one’s perceptions.

Payne (1975) developed a composite model that has four major stages – several quite similar to those of Kolb’s (see Fig. 2).
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Figure 2
Forms of knowledge and the learning cycle.

On the other hand, according to Green, acting without reflection characterizes a “lie.”  What is a lie? A lie is really “anything that is believed without due reflection. Activities that stifle the imagination lead to lies” (Shaw, 2000).  The emphasis is on action, following reflection.

[image: image3.jpg]Pendulum

VRS
’ N
’ S
’ S
’ S
’ S
7/ N\

. N
7’ )
Theory Practice
Reflection on Practice Reflection on Theory

\\ Critical / /

Reflection




Figure 3
Critical reflection on practice and theory in the theory-practice paradox.

Mission Statement

My online interview asked the participants to respond to the mission statement found in the Andrews University Bulletin 2001-2002: “The Leadership Program is dedicated to developing Christian leaders who are able to integrate faith and learning in the workplace.  It prepares a community of learners and leaders dedicated to service” (p. 268)
In response to the question, “What did/do you like best and least about the mission statement of the LP?” 12 graduates and 6 faculty members expressed the following ideas (Table 2).

Table 3
What Participants Like Best and Least About the LP of AU Mission Statement
Categories of
Responses
Frequency

Emphasized the notion of “community of learners and leaders 
dedicated to service”
13

Favored the idea of integrating “faith and learning in the workplace”
11

Totally reject the idea of “integration” of 
faith and learning in the workplace
6

Commented just on the format of the statement:
“shortness,” “easy to memorize”
3

Expressly like the expression “Christian leaders”
2

Entirely dislikes the idea of “Christian” leaders
1

Agreed with the entire content of the mission statement
1
















�All Bible quotations in this dissertation are taken from the New International Version.






