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COURSE DESCRIPTION
The First Days of School Experience is an intensive, comprehensive, full‑time laboratory experience beginning in early August. The experience begins before the opening of the Andrews University academic year during which students will have their student teaching experience.

The Andrews University School of Education subscribes to the philosophy that pre-service teachers need both a theoretical and experiential knowledge base in order to become competent, compassionate, committed teachers. Thus, the course integrates the study and application of (1) strategies for classroom and pupil management, (2) approaches for successfully beginning the school year, (3) field‑based classroom experience and (4) humor in the classroom . The students' theoretical understandings are derived from university classroom instruction and personal study. The experiential understandings are developed through observation, participation, and assistance in selected Michiana public and private K‑12 school classrooms and through becoming acquainted with instructional/management materials and techniques practiced by supervising teachers. In some instances these teachers will later supervise the university students' pre-service teaching experiences.

The School of Education theme ( Educar es Redimir ( pervades the course.  Strategies are emphasized which help teachers liberate students from indolence, disrespect, indifference, prejudice, dependence and selfishness.  The value that a balanced life contributes to a successful student/teacher career is a concept stressed throughout the course.  Activities that fulfill specific School of Education outcomes are noted in the course outline.

COURSE AIM
What transpires during preschool days and what is said and done during the opening days of the school year are vitally important because the stage for effective teaching and successful learning is established at this time. Since productive teaching requires a mental creation before a physical creation, the year must start with the teacher having a clear comprehension (mental plan) for what individual students and groups are to accomplish (physical actions) by the end of the year. Thus, the First Days of School Experience aims to guide pre-service teachers in the development of strategies for beginning the school year and for establishing a clear understanding of their destination so their day by day planning and decision‑making will always lead their students toward that destination. These strategies include planning a variety of appropriate instructional techniques and applying successful classroom management skills, all of which lead to a readiness for conducting what is perhaps the most important day of the year‑‑the first day.

tc \l3 "COURSE KNOWLEDGE BASE
(First impressions are lasting ones( is a social axiom. Education leaders believe that this saying applies to the first day of a new school year as well. Current research asserts that teacher behavior during the first hours, even minutes, of the first day of school can strongly influence the rest of the year.

The research and writings of C.M. Evertson, E.T. Emmer and L.M. Anderson  (1979) are seminal with respect to the tasks that confront teachers at the beginning of the school year and the ways in which effective teachers deal with classroom structure during the first two weeks of school.  Their research was an outgrowth of their participation in the Effective Teaching Program, Research and Development Center for Teacher Education, The University of Texas at Austin.

Wong and Wong (1998) in The First Days of School declare that a teacher's comprehensive grasp of the basics of good teaching forms the foundation on which to prepare for those first critical moments of the school year. Essentially, the Wongs provide a complete teacher preparation program in their book. They discuss instructional theory, management theory, psychology, personal characteristics of the teacher, communication with parents, grading and reporting, etc. The Wongs express their conviction that a successful first day of school is really an outward evidence of a thorough previous preparation by the teacher. The titles to the Wongs' five units give an outline of their beliefs about what comprises the basis for a successful first day of school.

Moran et. al., (2000) draw on their educational experiences to detail the pre‑planning and first‑day‑of‑school activities that may be used to the teacher’s advantage. Their work focuses on kindergarten through the intermediate grades and they appear to promote the benefits of student activity which takes place in a structured, though relaxed atmosphere. With specific reference to kindergarten and first grade they write, (Dealing with children's insecurity and their parents' concerns is a major part of the first day.( For the intermediate grades, they suggest, (Introduce yourself to your students. Let them know a little bit about who you are. Ask questions about their anticipation for the first day. Use Humor!( These guidelines apply across the entire K-12 spectrum.

The videocassette, (Starting School( by the South Carolina Educational Television Network provides some valuable concepts. They are stated succinctly and in a manner in which a teacher can use and remember them. Three of the conceptual themes that are developed are: Changing an (aggregate( collection of people into a social group, (sizing up( situations and students, and (doing( school.

Brooks (1985)  is a prominent educational researcher who has investigated the importance and the effects of the first hours and minutes of a school year. In the very first paragraph of a well‑known article, (The First Day of School,( Brooks makes this assertion: (A successful first day of school can literally set the stage for a successful school year.( Brooks' article ends with a warning to teachers: (A poor opening activity could explain serious problems later [in] this class session. A poor first day could explain serious problems later in the school year.( He declares, (good school years begin with well‑planned and executed first days that permit the teacher to establish a cooperative learning environment and permit the students to find out what is expected in the classroom. Effective first‑day procedures meet teacher and student needs and increase the likelihood of an effective second day.( Brooks proposes that the success of the teacher may be predicted from how well he/she anticipates and answers unspoken student questions such as:

(
Are they in the right room?

(
Where are they supposed to sit?

(
What are the rules of this teacher?

(
What will they be doing in the course?

(
How will they be evaluated?

(
Who is the teacher as a person?

(
Is the teacher going to be interested in them as individuals?

Brooks' findings could be paraphrased thus:

The behavior of the teacher (i.e., habits, procedures, mannerisms, voice, communication, organization) is perhaps the most important factor in the success of the first day of school: businesslike is better than chatty; direct eye contact with all students is essential; promptness in beginning and ending activities is a must; minimal explanation of classroom rules is better than lengthy discussions or justifications of them.

While Brooks implies that being (businesslike( is important, Cangelosi (2000) explicitly uses this word in Classroom Management Strategies: Gaining and Maintaining Students( Cooperation. In chapter 3, (Creating a Favorable Climate,( he uses headings such as these: (Creating a Businesslike Atmosphere,( (The Advantages of a Businesslike Atmosphere,( (The Meaning of Businesslike,( and (Five Steps Toward a Businesslike Atmosphere.( Cangelosi provides this definition: (A businesslike classroom refers to a learning environment in which the students and the teacher conduct themselves as if achieving specified learning goals takes priority over other concerns( (p.59). On the first day of school, students are (filled with uncertainties.( And, (Because students are uncertain about you at the very beginning of a new school session, they will be watching your reactions, evaluating your attitudes...( (p.60). Cangelosi's use of numerous (vignettes( and story‑type examples, opens the windows of understanding to his readers.

Beyond Student Teaching by Kronowitz (1992) is a practical handbook designed especially with the first‑year teacher in mind. In chapter 9, (The First Day,( she discusses briefly what to wear, what to say first, how to arrange seating, learning the children's names, motivation, scheduling, rules, and other important considerations. Some may find her ten (guiding principles( especially meaningful. After each of the principles, she shows the clear and positive (message( that is communicated to the children (pp.133-4).

The classic Education by Ellen G. White (1942) presents instructional principles which, if implemented, can create a productive teaching‑learning environment. She insists that the holistic development of a student should be found in and modeled by the teacher: (All that he [or she] desires his pupils to become, he will himself strive to be( (p.281). In addition, for the Christian teacher, White points him or her to the (Master Teacher,( Christ, as the inspiration and pattern for (the highest preparation( possible for the work of classroom instruction (p.282). This professional and spiritual development forms a broad foundation for success in the teaching‑learning activity, including those important first minutes, hours and days of a school year. The chapter (Deportment of Students( (CT 98‑108) sets forth challenging guidelines for classroom management.

What the teacher knows and is will probably dictate what he or she does. The behavior of the teacher on the first day of school may be felt through to the last day (SED Conceptual Framework Elements I, II, III).

COURSE GOALS
The First Days of School Experience is designed to encourage individuals toward a deepening relationship with Christ (SED Conceptual Framework Element I) and orient the pre-service teacher to the following professional roles:

1.
Planning and executing a classroom environment which is conducive to an active and successful teaching‑learning experience, including (SED Conceptual Framework Elements I, II, III):

a.
developing a first days of school rationale based on a Christian perspective

b.
establishing positive relationships

c.
maintaining an orderly classroom

d.
motivating students toward appropriate behavior and successful learning

e.
organizing the class to function as a community of learners

f.
arranging the classroom in an attractive and efficient manner

g.         incorporating the use of humor

h.
understanding the background and needs of each student

2.
Understanding the principles of Tools for Teaching (Positive Classroom Instruction) including (SED Conceptual Framework Elements II, III, IV, V):

a. 
selecting instructional material and using instructional methods appropriate to individual differences



b.
utilizing course outlines and curriculum guides

c. designing teaching‑learning strategies

d. 
organizing and maintaining student records

e.
communicating with and reporting to parents

f.
reflectively planning for further student progress

g.
using community resource people

                        h.         incorporating humor

3.
Assessing facility readiness, such as textbooks, seating, restrooms, and drinking fountains.  (SED Conceptual Framework Elements II, III)
4.
Understanding, supporting, and participating in a  supervising teacher's planning for the first days of the school year.

5.
Participating in a faculty member's responsibilities and duties such as (SED Conceptual Framework Elements I, III, IV, V, VI):

a.
demonstrating the characteristics of a Christian educator.

b.
attending faculty and professional meetings

c
registering and enrolling students

d.
managing the classroom lunch program

e.
processing attendance records

f.
managing classroom financial matters

g.
evaluating and placing transfer students

h.
establishing relationships with students, parents, and colleagues and communicating effectively with them

i.
understanding and cooperating with established school schedules, extra and/or co‑curricular activities, and school routines

j.
using the services of specialists

COURSE OBJECTIVES
During the course, the pre-service teacher...

1.0
Designs classroom management plans

1.1
Plans for classroom rules

1.2
Plans for first ten minutes of school year

1.3
Plans for first day

1.4
Plans for first two weeks

1.5
Plans for working with parents

1.6
Plans for student motivation

1.7
Develops a management of philosophy

1.8
Understands selected management models

1.9
Applies Tools for Teaching (Positive Classroom Discipline) model

            1. 10    Plans for the positive use of humor

2.0
Prepares classroom facilities 

2.1
Assesses need for repairs

2.2
Arranges classroom furniture

2.3
Organizes textbooks and supplies

2.4
Prepares classroom decor

3.0
Develops personally and professionally

3.1
Writes reflection papers

3.2
Learns about personal formative evaluation

3.3
Evaluates the characteristics of a Christian educator

3.4
Evaluates selected elements of the body of knowledge regarding the significance of the first days of school

3.5
Builds relationships

3.6
Plans for successful student teaching

3.7
Reports school's accreditation status

4.0
Demonstrates record‑keeping skills

4.1
Uses school register

4.2
Uses class rolls

4.3
Demonstrates an understanding of permanent records

4.4
Circulates and monitors textbooks

5.0
Analyzes supervising teacher's professional style

5.1
Ascertains procedures and routines

5.2
Ascertains management of student behavior

5.3
Ascertains management of student time, including transitions

5.4
Ascertains management of student learning

5.5
Ascertains student interactions

5.6
Ascertains assessment and evaluation processes

6.0 
Actively participates in field experiences

6.1
Practices observation techniques

6.2
Engages in appropriate and necessary communication with teacher

7.0
Plans employment search documents

7.1
Plans and writes application letters

7.2
Plans and designs resume

7.3
Plans and designs exit professional portfolio

    

7.4 
Completes data for the Directory of Certification Candidates

7.5 
Applies for teacher certification

COURSE TEACHING METHODOLOGY
The teaching methodologies employed in the course include direct instruction, research reading, discussions, reflective writing, student presentations, role playing, quadrad activities, simulations, video recordings, digitized video, etc. (Conceptual Framework Elements II, III, IV, V, VI).

ACCEPTING PERSONAL RESPONSIBILITY FOR ONE(S PROFESSIONAL PREPARATION
The First Days of School Experience is a key element in the process of learning to teach and becoming a teacher.  In this course, the theory and practice of teaching and learning are not distinct entities.  Rather they are symbiotically linked.

At this point in the professional preparation process, when theory and practice are inextricably bound together, it is crucial that each preservice teacher accepts responsibility for becoming the director and facilitator of her/his own professional development.  There is no surrogate for this commitment; no substitute for this sense of mission.

This is the time for notable achievement.  This is the time for preservice teachers to consider honestly what they want their professional life to be; to decide what their attitude will be toward themselves and toward their prospective students. This is the time for them to consider how they can be all they want to be (Conceptual Framework Elements VI).

COURSE REQUIREMENTS

tc \l3 "COURSE REQUIREMENTSIn order to attain success in the course, the student...

1.
Arrives on time to all course sessions and participates in all class activities and discussions (SED Conceptual Framework Outcome VI.B.).

2.
Does all assignments on a word processor or computer (SED Conceptual Framework Outcome IV.B.).

3.
Writes three (3) reflection papers about course objectives, class activities (including devotions), field experiences, reading selections, and course projects. Each paper is to be a minimum of three (3) and a maximum of four (4) pages.  These papers are to be double-spaced with a font not smaller than eleven point. (SED Conceptual Framework Outcomes IV.A., V.A., V.C.). 

4.  
Reads the textbook.  (SED Conceptual Framework Outcomes)
5. 
Reads 200 pages from the sources listed in the bibliography. The knowledge base bibliography covers  the four course topics: (1) general issues related to the first days of teaching , (2) classroom management, (3) instruction, and (4) humor in the classroom. (SED Conceptual Framework Outcomes V.A., V.C., VI.A., VI.C.).  The number of pages of outside reading should be a balance from each area.

6.
Views a minimum of one Jones and one Wong video.  The videos are listed in the bibliography.  (SED Conceptual Framework Outcomes IV.B., V.A., V.C., VI.A., VI.C.).  NOTE:  Videos may be checked out with the Graduate Assistants.  In addition, Wong videos are also available on reserve in the Media Center at the James White Library.  
7.
Participates in a K‑12 field based experience for a minimum total of 50 clock hours; however, emphasis is placed on the scope and quality of the field experience rather than hours. The  field experience report is to be presented during the final conference with the instructor. (all SED Conceptual Framework Outcomes).

8.
Actively participates with the supervising teacher in the cooperating school and classroom preparation activities (SED Conceptual Framework Outcomes VI.A., VI.B., VI.C.).

9.
Discusses with the supervising teacher his/her evaluation of the preservice teacher(s participation (SED Conceptual Framework Outcomes V.A., VI.A., VI.B., VI.C.).

10.
Participates in two student‑instructor conferences during which the course experiences are evaluated. (SED Conceptual Framework Outcomes III. A-E., V.C., VI. A-C.).

11.
Develops a philosophy regarding classroom management and discipline (all SED Conceptual Framework Outcomes).

12.
Designs a plan for managing the classroom with emphasis on the first two weeks of school including classroom rules and procedures.  (SED Conceptual Framework Outcomes I.C., III.A.-E., IV.A., V.C., VI.B.).

13.
Discovers the accreditation status of the cooperating school and records this information in a daily reflective conversation.  (SED Conceptual Framework Outcomes III.C., IV.A., V.B., V.C.). 

14. 
In quadrad, plans and executes projects such as bell work, devotions, PATs and the final examination as arranged (SED Conceptual Framework Outcomes II.B., III.A., III.B., III.D., III.E., IV.A., IV.B., VI.A., VI.B., VI.C.).

COURSE TEXTBOOKS
  Required Textbook:
Jones, Fredric.  Tools for Teaching. Santa Cruz, CA: Fred Jones and Associates, 2000.

Recommended Textbooks:
Covey, S. R., The Seven Habits of Highly Effective People. New York: Simon and Schuster, 

1989.


Kane, P.  R. (ed.), The First Year of Teaching: Real World Stories from America's Teachers, New York: Walker and Company, 1991. 
Wong, H. K. & Wong, R. T., The First Days of School: How to be an Effective Teacher, 

Sunnyvale, CA: Harry K. Wong Publications, 1998.

REFLECTION PAPERS

tc \l3 "Reflection Papers
A major course project is the preparation of three reflective  papers in which all other course activities (reading, writing, viewing, observing, listening, discussing) are merged. The papers are to be reflective, substantive, analytical, and employ the student's best writing skills. Each paper is to be double-spaced and three (3) to four (4) pages in length. The course objectives serve as a lens which give focus to the reflective papers( content.

When writing information pertaining to a specific course objective or observation guideline, the number of the objective or guideline (as listed in the course outline) should be cited (e.g. C.O. #3.6 or C.G. #2).

The purpose of the papers is to engage the student in reflective responses to the course experiences. The activity is intended to provoke thought and stimulate reflection. Experiences plus reflection equals growth. Reflection on an experience is far more valuable in terms of learning than is the experience itself. Rather than a detailed record of the student's involvement in the course activities, each  paper is to be a reflective response to those activities synthesizing the student's feelings, goals, beliefs, values, ideas, attitudes, and perspectives.

Reflections on both the textbook and outside readings are to be included in each paper. Approximately one-third of the total pages are to be reported in each reflective paper. Failure to follow the reading schedule will cause problems obtaining the required readings and will result in a reduced reflection paper grade.

The reflection papers are to be submitted each Thursday, on the following dates: August 11, 18, and 25.
The papers( focus is the student's reflection on the course activities which transpired during the previous week. The student is to evaluate the significance of the week(s activities, what was learned from them, what questions they raised, and his/her response to them.

REFLECTION PAPER ASSESSMENT GUIDELINES
Please see the Reflective Paper Assessment Rubric in your folder.

ACCREDITATION STATUS 
Each student is to determine the accreditation status of his/her cooperating school and record this information in one of the reflection papers.  

FIRST DAYS OF SCHOOL ASSESSMENT RECORD
An Assessment Record is to be completed at the time a reflection  paper is submitted.  In the reading sections, the student is to indicate authors( names and pages read.  The student is to paper-clip the Assessment Record to the front of the reflection paper.
STUDENT-INSTRUCTOR CONFERENCES

            Each student will have two personal one-hour conferences with an instructor- one at the beginning and one near the conclusion of the course. The purpose of the first conference is to plan and coordinate the field experiences and to clarify the course requirements.  The second conference is to evaluate the scope of the First Days experience.  Conferences will take place in the instructors’ offices.  The schedules for the conferences are located in the student folders.  Please note that while the first conference has been scheduled, it it’s the responsibility of the student to arrange the second meeting with the instructor.
COMPUTER LAB

The Bell Hall computer lab is open M-Th, until 10:00 p.m.   Priority will be given to First Days students during the evening hours. 

COURSE DESIGN

tc \l3 "COURSE DESIGN
The course is characterized by a variable design which  includes (1) learning in the university classroom, (2) observation, participation, and assistance in area K‑12 classrooms, and (3) reading, studying, viewing, writing, and conferencing.  A schedule for submitting assignments is included.  On August 25, instructors will begin working on final grades.  No assignments will be accepted after 5:30 pm!  Final grades will be assigned on September 2.  The expectation is that course work will be turned in promptly and on schedule.  Late work will receive a 10% deduction per calendar day (for the first 3 days).  After the 3rd day no credit will be given. 

tc \l3 "QUADRADS
In order to maximize the quality and quantity of learning, the class members are divided into groups of four students called quadrads.  The purpose of the quadrads is to provide an atmosphere for creating a mutually supportive learning community in which all are concerned for the success of each other. Quadrad members will develop a schedule for regular, out-of-class meetings during which projects, presentations and the final examination will be planned.

tc \l3 "INTERIM FIELD EXPERIENCE (SPRING STUDENT TEACHERS)
The students who will student teach spring semester arrange to visit the cooperating school classroom at least one hour a week between the end of the First Days of School and the beginning of student teaching in order to maintain relationships with the students and the supervising teacher and to observe the progression of the classroom activities. The student should also  participate in any special events--fairs, festivals, field trips--planned for the classroom during this period of time. Students are to submit a contract regarding arrangements for this experience by Tuesday, August  23  and an  Interim Field Experience Report is to be submitted at the end of the fall semester no later than December 15.
HUMOR IN THE CLASSROOM

 Humor can be a powerful instructional resource that helps teachers in a number of ways including attracting attention, improving communication, soothing difficult moments, and reinforcing desired behaviors.  The appropriate use of humor is a tool that can help educators positively affect changes in a student(s knowledge, attitudes, skills, and aspirations.  Humor is also one of the best ways teachers can develop a solid relationship with students ( laughter actually increases the student(s ability to absorb knowledge. It makes students more alert and encourages affective thinking; relaxes and motivates; empowers the learner; generates interest; and enhances self-esteem and socialization.   It helps teachers and students establish a rapport with one another -- the ability to see the frailties of human nature, to be able to laugh at oneself and not take oneself too seriously.  For this reason, humor will be discussed extensively .
FINAL EXAMINATION
The final examination will be conducted on August 24 - 25 during the regular class period.  The examination is composed of a substantive, creative, imaginative, entertaining, innovative presentation by the members of each quadrad on a topic directly related to the course content.  The final examination presentation may be conducted in one of a wide variety of forms such as teaching a lesson, audio/video recordings, games, puzzles, interactive computer programs, scavenger hunt, essays, music, art pieces (paintings, sculptures, drawings, mosaics), diaries, letters.  It should not be conducted in the talk-listen-memorize-test-forget pattern.  The presentation should be approximately 20 minutes in length. Quadrads may select their examination time and topic on a first come-first served basis.  A written proposal for the final exam and topic are to be submitted to Dr. Jones by August 19.
ATTENDANCE
Because of the nature of the course, regular attendance at all appointments is required. Absences from appointments will result in lowered final grade levels. The grade will be lowered by one level (e.g. A to B) for every two hours of the total time missed.  Two hours of absence from the appointments equals one lowered grade level; absences from four hours of the appointments equals two lowered grade levels, etc.  Three tardies are the equivalent of two hours of absence.
ACADEMIC DISHONESTY

Students engaged in academic dishonesty will not receive credit for the work in which they were dishonest and could be asked to withdraw from the course and the Teacher Preparation Program. In addition, other University disciplinary measures may be implemented.
STUDENT WITH SPECIAL NEEDS

A student with a disability requiring assistance or reasonable accommodations to complete assigned work, speak with Dr. Sheppard after class or during his office hours. He will work with her/him on making this course, class activities, and exercise accessible. Support services for a student with disabilities is available through Student Services or Karen Tilstra (471-6205) ( Student Success Advisor.
GRADING
Final evaluations are determined, in consultation among the instructors, after considering the student's performance in completing the assignments and her/his contribution to the success of the course. Specifically, the evaluation includes the following:

Activity
Points
3 Reflective Papers (100 per paper)
300

Philosophy of Classroom Management
100

Classroom Management Plan
300

Scope of Reading (All required areas covered)
100

Class Participation
100

Final Examination
300

Total
1200

GRADING SCALE
95-100
A

90-94
A-

87-89
B+

83-86
B

80-82
B-

77-79
C+

73-76
C

70-72
C-

60-69
D

0-59
F
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