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I
t’s truly an honor and privilege
for me to talk about some of the
challenges we face in Adventist
Christian education and some of

the opportunities we have to make a
difference. I want to begin with a
great Thank you for what Christian
education has done for me. 

I am a product of Christian educa-
tion. I began my educational journey
in the Inter-American Division,1

where I attended elementary and
high school on the island of St. Lucia,
graduated from Caribbean Union Col-
lege (now the University of the
Southern Caribbean), and later be-
came an alumnus of Andrews Univer-
sity (Berrien Springs, Michigan,
U.S.A.) and Loma Linda University
(Loma Linda, California, U.S.A.). God
blessed me with that preparation so
that I was accepted into one of the
top three departments in my field for
doctoral studies, and for the past 30

years to work at three of the best uni-
versities of the world—Yale Univer-
sity, the University of Michigan, and
Harvard University, to be a co-author
of more than 400 scientific papers,
and to enable me to become one of
the most highly ranked social scien-
tists in the world, by objective crite-
ria.2 So, I really want to begin with
what Christian education can do and
how God can also fulfill His prom-
ises. He can do exceeding abun-
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dantly, above what we can ask or
think.3

I want to talk about three major
themes this morning: (1) the chal-
lenge of youth retention in the Sev-
enth-day Adventist Church and the
role that Christian education can
play; (2) the challenge we face of pro-
viding high-quality education; and
(3) the challenge of making Adventist
education affordable for our con-
stituency. 

The Challenge of Retention

First, the challenge of youth reten-
tion. You are probably all familiar
with the statistics that reveal the large
loss that the church is experiencing
globally, as has been shown by the
membership audits4 that have been
done by the General Conference in re-
cent years (see Figure 1).5 I want to
focus not just on the global loss, but
also on what is happening to our
youth.6

In 1987, Roger Dudley conducted
a study in which he selected a prob-
ability sample of 15- and 16-year-old
baptized Seventh-day Adventists
across the North American Division.7

Dudley attempted to interview each
person in the survey population
every year for 10 years, and finally at
ages 25 and 26. How many of those
teenagers who were baptized mem-
bers of the Seventh-day Adventist
Church had we lost? Half. One half.
We are losing one-half of our youth
in the North American Division.8

This is not one lost coin. This is half
of the coins. This is a crisis if we
don’t take steps to be more effective
in retaining our youth and connect-
ing them to our Lord and Savior
Jesus Christ.

As we think of Christian educa-
tion, let us consider the organiza-
tional structure that God has given
us. Every day, we all are engaged in
Christian education—which is more
than schools, curriculum, or institu-
tions. Christian education is what we,
through our lives, are doing as role
models for our young people. I’m

going to read a statement from Ellen
White that I would never have the
courage to say myself: “It is because
so many parents and teachers profess
to believe the word of God while their
lives deny its power, that the teaching
of Scripture has no greater effect
upon the youth.”9

These are not the factors we usu-
ally point to when we talk about the
church’s loss of young people, but
the Spirit of Prophecy says we need
to begin by taking a look at our-
selves. As Ellen White wrote in the
book Education: “It is one thing to
treat the Bible as a book of good
moral instruction to be heeded, so
far as it is consistent with the spirit
of the times and our position in the
world; it is another thing to regard it
as it really is, the word of the living
God, the word that is our life, the
word that is to mold our actions,
our words and our thoughts. To
hold God’s word as anything less
than this is to reject it, and this re-
jection by those who profess to be-
lieve it, is foremost among the
causes of skepticism and infidelity
in the youth.”10

We all have work to do in faith-
fully modeling what it means to be a
follower of Jesus. The time has
come for us as leaders of the Sev-
enth-day Adventist Church to reaf-

firm the central role of Christian ed-
ucation as part of the evangelistic
mission of the church. I emphasize
the evangelistic mission of the
church because Christian education
is a part of that.

I believe, having worked 30 years
in secular education, that the need
for Adventist education has never
been greater than it is right now. We
are counseled that there should be
schools established wherever there is
a church or company of believers,
and teachers should be employed to
educate children of Sabbath keepers.
We have work to do.11

What are three predictors that
Roger Dudley found in the youth who
were 10 years later committed to the
Adventist Church in his study of
North American Division young peo-
ple? 

1. Youth who saw the church as
relevant to their lives were still com-
mitted 10 years later. That is, youth
who regarded Sabbath sermons in
their church as interesting and felt
that their church met their spiritual
and social needs. 

2. Youth who had a grace orienta-
tion regarding salvation also re-
mained committed. Someone with a
grace orientation believes that salva-
tion is based on what Jesus has done

Figure 1. Seventh-day Adventist World Church Membership Audit
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Our net loss rate was 43.36%.

In 2000-2012, there were13,648,281accessions.

Chart created by John Wesley Taylor V.
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for us, not on what we do for our-
selves. 

3. Enrollment in a Seventh-day Ad-
ventist college was another predictor
of those young people who remained
actively involved in the Adventist
Church.

The Challenges of Providing High-quality

Education

We also have a challenge of pro-
viding high-quality education. Years
ago, if you opened a Seventh-day
Adventist school, Adventist parents
sent their kids to that school without
question. Today, Seventh-day Ad -
ventists have come of age. Like
those before us, we want the best
for our children. I know many Sev-
enth-day Adventists who are prod-
ucts of Christian education and who
now believe that Christian education
is not good enough for their chil-
dren. I encounter these parents, and
they want to know how they can get
their children into the Harvards and
Yales of the world. They believe that
Adventist schools do not provide the
academic rigor that will make their
children competitive in today’s
world.

One challenge, I believe, is that
many Seventh-day Adventist parents
are using secular criteria to determine
what is best for their children. And I
would say to them, “What shall it
profit someone to gain the finest edu-
cation the world has to offer and lose
his or her own soul?”12 We have a
pastoral responsibility, as a church, to
educate our members about the value
of Christian education. 

At the same time, I honestly be-
lieve there’s another side to that coin.
At many of our Adventist schools,
there is room for improvement. Too
many of our schools are run by ad-
ministrators who lack vision. Our
constituencies have changed. Today,
parents are looking for excellence,
and I believe that we shouldn’t criti-
cize these parents. They are looking
for exactly what God is looking for.

He wants our schools to be the best!
He is also looking for excellence. God
wants us to be the head and not the
tail, and He places no premium on
mediocrity. 

What are some of the challenges
of addressing equality and access in
Adventist education? One challenge is
the cost of Adventist education, and
the low socioeconomic status profile
of many Adventist households. I have
data only for the North American Di-
vision, but I think these are common
issues around the world. In 2008, the
median household income in the
United States was $50,000, and the
poverty line was $22,000. Forty per-
cent of Seventh-day Adventists in the
North American Division in 2008 had
incomes close to the poverty level,
and 70 percent (seven out of 10 Ad-
ventist families) had incomes below
the median level of the country13 (see
Figure 2).

We are facing a constituency that
is not rich with economic resources,
and we have to figure out ways to
make Adventist education affordable
and within their reach. Historically,
Adventists have recruited the major-
ity of its new members from the
lower socioeconomic status groups in
our society, but with our emphasis on
education, the second generation of
Adventists has typically transitioned
into the middle class.14 The bottom
line is that around the world, many
Adventists, especially recent converts,
come from the poorer sectors of our
society, and we need to think of what
can be done to make education avail-
able to them. 

What are some of the implications
of the economic demographics of our
constituency? We know that children
from low-income U.S. households re-
ceive less cognitive stimulation and
enrichment at home. They are less
likely to have their parents read aloud
to them or take them to a library.
Low-income parents spend less time
in face-to-face interaction talking to
their children. Low-income homes
have fewer educational resources.
Children in low-income homes watch

more television and get less parental
monitoring.15

In the United States, one of the
aptitude tests students take at the
end of high school is the Scholastic
Aptitude Test (SAT), which many
observers refer to as “The Student
Affluence Test” because of this
graded, straight-line relationship be-
tween levels of family income in
America and SAT scores. National
data for SAT scores in the United
States in 2014 revealed that higher
family income was associated with
higher academic performance.16 So,
academic performance is directly
linked to the economic resources of
the household (see Figures 3 and 4).

Keys to Excellence

• Money Alone Is Not Enough.
What do we do? How do we move
forward facing these challenges? The
first point I want to make is that
money alone is not enough, and this
is based on studies that have looked
at what happens in secular educa-
tion when local and state govern-
ments just give additional money to
struggling schools. The research in-
dicates that simply giving more
money does not have a big impact
on academic performance.17 States
in the U.S. that have equalized fi-
nance among schools have reduced
the gap in academic scores between
high-income and low-income stu-
dents by five percent. This is a very
tiny amount of reduction. Purchas-
ing computers and other upgrades
for school facilities has had either
no effect on academic performance,
and in some cases, a negative effect
on performance. So, it’s not just
about technology, and it’s not just
about money.18

• The Primacy of Teacher Quality.
Based on the existing scientific re-
search, what is the key to academic
success? Excellence is not produced
by chance. The single biggest predic-
tor of superior student educational
performance in the United States
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(where these studies have been
done) is the quality of instruction
provided by their teachers. Research
shows even economically disadvan-
taged children who are taught at
high levels achieve at high levels.
Given the right teacher, the right
classes, the right support, all of our
students, regardless of their eco-
nomic background, can perform
well.19 So, this is a call to excellence
in the way we prepare our teachers,
in the way we prepare our princi-
pals. And this is simply following the
example of Jesus.

Ellen White in The Desire of Ages
says: “Jesus sought to do the best
work in every line. He was not will-
ing to be defective, even in the han-
dling of tools. He was perfect as a
workman, as He was perfect in char-
acter. By His own example He
taught that it is our duty to be in-
dustrious, that our work should be
performed with exactness and thor-
oughness, and that such labor is
honorable.”20 God is calling us to a
renewed commitment to excellence
in Adventist education. Excellence in
how we represent Him; excellence in
how we teach; excellence in how we
prepare our students for the joy of
service in this world, and for the
greater joy of wider service in the
world to come.21

God is calling for our teachers to
be a key part of the gospel commis-
sion—a calling as important as that
of pastors.22 Teachers are preparing
God’s children to sit on thrones
(Matthew 19:28 and Luke 22:30).
Imagine how teachers in your divi-
sion would approach their job if they
knew that Jesus, the majesty of
heaven, was going to be a student in
their class. Jesus is, indeed, in their
classes, because He said: “‘Inasmuch
as you did it to one of the least of
these My brethren, you did it to Me’”
(Matthew 25:40, NKJV).23 We need
to create a new vision of the oppor-
tunities we have to educate His chil-
dren. 

• Leadership Matters. High-quality
principals have a large impact on

Figure 2. Socioeconomic Profile of U.S. Adventist Households

Figure 3. U.S. Math, Reading, and Writing SAT Scores by Family Income

Figure 4. U.S. Math and Reading SAT Scores by Family Income

Fair Test, College Board, Wall Street Journal, Oct 7th, 2014

Fair Test, College Board, Wall Street Journal, Oct 7th, 2014

SAT Scores (Math & Reading Only)

SAT Scores (Math, Reading & Writing)

<$25K         $25K-K<$50K    $50K-$100K         $100K+

• In 2008, median
HH income in the
U.S. was $50,303

• Poverty line was
$22,025 for
a family of four

Chart created by John Wesley Taylor V.



26 The Journal of Adventist Education • Apri l-June 2017      http:// jae.adventist.org 

student academic performance.24 The
central factor in quality schools, and
in schools that turn around and pro-
duce quality, is the leadership. It
starts with a vision. We need to ask
ourselves: “What are we doing to
train our principals and educational
leaders to be high-quality adminis-
trators who hire high-quality teach-
ers, and recommend the firing of un-
derperforming ones?” I believe that
one of the challenges in Adventist
education is the need for “blessed
subtractions.” What does this mean?
There is a story about an evangelist
who went out and conducted a re-
vival series. When he returned, he
was asked: “How did things go?” He
said: “It was great—the Holy Spirit
was poured out. We were blessed.”
And he was asked: “How many addi-
tions were there as a result of your
ministry in this place?” He said:
“There were no additions, only
blessed subtractions.” 

We need continuous quality im-
provement. We need to make a long-
term and tangible commitment to im-
prove the quality of teaching in
Seventh-day Adventist elementary
and secondary schools. We need a
systematic plan to evaluate, nurture,
and to monitor our primary and sec-
ondary teachers, and to enhance their
skills. And local conferences that de-
sire to have schools of excellence
must have the courage and the back-
bone to remove teachers who are still
not doing an outstanding job of
teaching after having provided them
with all of the resources to improve.
We will never have a quality system if
we are not willing to make tough de-
cisions. 

• The Role of Universities. Seventh-
day Adventist institutions of higher
learning have a role to play in
strengthening teacher quality. Many
teachers in elementary and secondary
schools are being asked to provide in-
struction in subjects for which they
are not adequately trained. In all of
our divisions, we have institutions of
higher learning, and we need to build

Box 1. Programs That Support Teachers and Students

1. Loma Linda’s EXSEED Program

http://home.llu.edu/academics/academic-resources/educational-
effectiveness/exseed

Loma Linda University, in collaboration with six other Adventist institu-
tions, started the Excellence in STEM Experimental Education Program
(EXSEED). This one-week summer program brings selected K-12 educators
from Adventist schools to the Loma Linda, California, campus to enhance
their skills and their teaching of math and science.

2. Apprenticeship Bridge to College (ABC) Program

http://medicine.llu.edu/chdmm/education-and-training/high-school-students
The Apprenticeship Bridge to College program, established by Dr. Marino

De Leon, is a high school summer research program at Loma Linda University.
Funded by the National Institutes of Health, this eight-week summer intern-
ship program provides high school students with hands-on research experi-
ences in the biomedical field, enrichment in areas that will strengthen their
performance in the biomedical sciences—math, English, analytical thinking,
and scientific communication, and seminars on health disparities in under-
served populations. The program prepares young people, Adventist and non-
Adventist, from the San Bernardino, California, community and nationwide,
and gives them exposure to learning experiences they did not have in high
school. As a result of this program, 80 percent of past participants are pursu-
ing degrees in a scientific discipline.

3. Loma Linda University’s Undergraduate Training Program (UTP)

http://medicine.llu.edu/chdmm/education-and-training/undergraduate-
training-program

Loma Linda University’s Undergraduate Training Program (UTP) is a nine-
week summer research internship for undergraduate college and university
students. The goal is to increase the number of biomedical and physician sci-
entists from diverse backgrounds involved in research to help eliminate
health disparities. Participants receive practical lab research experience
under supervision of a faculty mentor, and present their findings at the Health
Disparities Research Symposium, which takes place at the end of the ses-
sion. The program is funded by the National Institutes of Health and the Na-
tional Institute on Minority Health and Health Disparities. Participants in the
UTP program are selected from colleges and universities nationwide.

4. Southwestern Adventist University’s Summer Bridge Program

http://circle.adventist.org/files/jae/en/jae201678053307.pdf
Summer Bridge at Southwestern Adventist University in Keene, Texas, is

an intensive three-week session designed to help at-risk students prepare for
college. All invited students meet one, but not both, of the two academic en-
trance requirements for regular admission (GPA and SAT/ACT scores). The
program is designed to help close the gap between current skills and those
necessary for college success in the areas of reading, writing, math, and
study skills. Participating students receive one unit of academic credit (in
kinesiology) for the three-week program.
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programs that support K-12 teachers
(see Box 1). We need to strengthen
and expand globally so that we can
enhance the quality of instruction of
all of our teachers.

The quality of our academic pro-
grams varies. We need to design and
test new strategies. We need science-
based and principles-based innova-
tion that can lead to dramatic im-
provement in the impact of our work.
Without innovation, we will not
achieve our ambitious goals. Some-
one wrote a book some time ago say-
ing the seven last words of the
church are “We’ve never done it that
way before.” We need to mobilize the
creative talents of Seventh-day Ad-
ventists within and outside of our
system. We need new ways of think-
ing, new ways of working; we need a
commitment to research-based inno-
vations so we can provide our best to
all of God’s children.

• Revival and Reformation. This
is a call for revival and reformation.
We need revival—a renewal of spiri-
tual life, a quickening of powers of
mind, a resurrection from spiritual
death. We often stop there, but
Ellen White goes on to say what ref-
ormation is—and most of us are un-
comfortable with the definition:
“Reformation signifies a reorganiza-
tion, a change in ideas and theories,
habits and practices.”25 When refor-
mation comes, we’ll be doing a
whole lot of things differently be-
cause we will be doing that which
best brings honor and glory to God.
She also says: “Those who think
that they will never have to give up
a cherished view, never have occa-
sion to change an opinion, will be
disappointed. As long as we hold to
our own ideas and opinions with
determined persistency, we cannot
have the unity for which Christ
prayed. . . . God and Heaven alone
are infallible. . . . We have many
lessons to learn, and many, many to
unlearn.”26 So a whole new open-
ness of mind is needed as we ap-
proach keeping to our principles
and providing quality.

The Challenge of Making Adventist

Education Affordable

Finally, the challenge of making
Adventist education affordable. Ac-
cording to the 2007-2008 Demo-
graphic Survey of the Seventh-day Ad-
ventist Church in North America,27 the
low socioeconomic status of many of
our Seventh-day Adventist house-
holds in the North American Division
(NAD) meant that many parents who
wanted to send their children to Ad-
ventist schools were unable to afford
the tuition payments and desperately
needed financial assistance. The

same can be said for parents in other
parts of the world. 

Compared to an earlier survey,
Seventh-day Adventist membership
in the North American Division had
increased among the lower-middle
and middle class, but declined
among households above the na-
tional median income. The member-
ship is growing primarily among
poorer segments of the population.
As a result, under the current fund-

come in the United States based on
race and ethnicity. In the U.S., for
every dollar of income white house-
holds earned, black households
earned 59 cents, Latino households
70 cents, and Asian households
$1.15. Asians had the highest levels
of education of any group the U.S.,
and 70 percent of them were immi-
grants.28

The 59-cents figure for the black
population in the U.S. in 2013 is iden-
tical to the racial gap in income that
existed in 1978. Data on income un-
derstate data on wealth and economic

ing arrangements, a large and grow-
ing percentage of our church mem-
bership will be unable to financially
afford Adventist education. We need
to think of ways we can make Ad-
ventist education affordable. The
changing demographics of North
American Division Adventism high-
light this challenge: the decline in
membership, trends in ethnicity—a
decline in white membership and a
growing minority membership. Why
is this of relevance?

National data for the United States
in 2013 revealed differences in in-

W e need to design and

test new strategies. We

need science-based

and principles-based innovation that

can lead to dramatic improvement in

the impact of our work.
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resources of households. Wealth in-
cludes assets or economic resources
(inclusive of property, investments,
and economic reserves) that house-
holds have. The data show for every
dollar of wealth that white house-
holds have, black households have
six pennies, and Latino households
have seven pennies. When we talk
about our growing minority member-
ship, we’re talking about populations
that lack the traditional economic re-
sources we think about when consid-
ering how to pay for Adventist educa-
tion (see Figures 5 and 6).

The U.S. is not alone in having in-
come disparities between whites and
minorities. Data from the United
Kingdom (U.K.) show that for every
pound (100 pence) of income the
white majority earns, immigrants
earn much less: Other white groups
earn 79 pence, Indians earn 86 pence,
Pakistanis earn 57 pence, Bangla -
deshis earn 56 pence, Chinese earn
76 pence, blacks from the Caribbean
earn 77 pence, and black Africans
earn 60 pence. So we see striking dif-
ferences in wealth, as well, in the
U.K. Caribbean blacks have 34 pence
for every pound of wealth (earnings
combined with assets such as prop-
erty and investments) whites have,
with African blacks having 7 pence
for every pound of wealth owned by
whites. As we look at our world divi-
sion fields, and we look at our con-
stituencies, we need to acknowledge
the economic challenges they
face29 (see Figures 7-9).

What Can We Do?

What does the Spirit of Prophecy
tell us? It says: “Worry is blind, and
cannot discern the future; but Jesus
sees the end from the beginning. In
every difficulty [and we are in diffi-
culty in Adventist education] He has
His way prepared to bring relief. Our
Heavenly Father has a thousand ways
to provide for us, of which we know
nothing. [A thousand ways to provide
funding for tuition in our institutions,
of which we know nothing!] Those

Figure 5. U.S. Median Household Income and Race, 2013

Figure 6. U.S. Median Wealth and Race, 2013

Figure 7. U.K. Median Household Income, 2009/2010-2012/2013

For every dollar of wealth that whites have,

Racial differences in income are substantial.

For every £ of weekly income of white majority,

Other whites earn 79p

Indians earn 86p

Pakistanis earn 57p

Bangladeshis earn 52p

Asians have 81 cents

Blacks have 6 cents

Latinos have 7 cents

U.S. Census Bureau, 2014

Fisher & Nandi, Joseph Rowntree Foundation, 2015

U.S. Census Bureau (DeNavas—Walt and Proctor 2014)
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who accept the one principle of mak-
ing the service and honor of God
supreme will find perplexities vanish,
and a plain path before their feet.”30

We need to find ways to rethink what
we do.

There are alternative approaches
to funding that Adventist education
may wish to consider: The Five-Per-
cent Solution; The Phaedrus Initia-
tive; The College of the Ozarks/free-
tuition model; and the school change
model.

1. The Five-Percent Solution.31

Thambi Thomas, formerly associate
director of education for the Pacific

Union Conference, proposed the five-
percent solution and called for an up-
date to the formulas used to support
education. He proposed that the
church increase its commitment to
funding primary and secondary edu-
cation by allocating an additional five
percent of tithe income in every con-
ference in the North American Divi-
sion to support church school educa-
tion. While this may not be the right
solution for every division, it is an
example of the kind of thinking in
which we need to engage. He showed
that if the Pacific Union had done this

in 2009, the plan would have gener-
ated an additional $8 million for K-12
Adventist education in that union.
This proposal is fully consistent with
regarding Christian education as an
essential evangelistic ministry of the
church. 

2. College of the Ozarks/Free Tu-
ition Model.32 The College of the
Ozarks in Point Lookout, Missouri, is
a Christian liberal-arts college with
1,500 students that provides free tu-
ition. Instead of paying tuition, all
students must work on campus,
performing jobs ranging from dairy
farming to custodial services, which
covers the cost of their tuition. If stu-
dents work 15 hours a week and two
40-hour weeks while on school
breaks, the school guarantees to
cover tuition expenses that exceed
what is paid by other scholarships
and grants. Seventy percent of college
revenue comes from gifts and earn-
ings from the school’s endowment,
and a constituency that is committed
to education.

3. The Phaedrus Initiative and
Blended Learning.33 Urban Catholic
schools, like many Adventist schools,
have been facing declines in enroll-
ment. They, too, have closed a large
number of schools in the U.S. Seton
Educational Partners developed the
Phaedrus Initiative, which has suc-
cessfully increased student enroll-
ment, decreased staff, reduced per-
pupil costs by 20 to 25 percent, and
improved academic achievement. The
Phaedrus Initiative uses a combina-
tion of blended learning and imple-
mentation of best practices in educa-
tion. The blended-learning model
combines computer-based learning in
small groups with traditional class-
room instruction. In this model, a
classroom is divided into two groups
and for the first half of the class pe-
riod, a teacher works with half of the
students, while the other half use
classroom computers to get their in-
struction. For the second half of the
class period, the students switch
places: The students who began the

Figure 9. Race and Wealth, U.K., 2009

For every £ of weekly income of white majority,

For every £ of wealth that whites have,

Caribbean blacks have 34p

Bangladeshis have 10p

African blacks have 7p

Chinese earn 76p

Caribbean blacks earn 77p

African blacks earn 60p

Fisher & Nandi, Joseph Rowntree Foundation, 2015

Source: The Runnymede  Trust

Figure 8. Median U.K. Household Income, 2009/10-2012/13



class period with the teacher move to
the computers, and those who used
the computers work with the teacher.
Both groups of students, then, have
time with the teacher and with com-
puter-aided instruction. The teacher
thus is able to capitalize on the learn-
ing and the challenges faced by both
groups of students. The combination
of this approach, along with revamp-
ing their entire curriculum to include
best practices in education and strate-
gies that have proved successful, has
led to a dramatic transformation of
education. 

4. School Change Models.34 Pur-
pose Built Communities is a national
model for revitalizing communities
and changing schools. The first turn-
around school was in East Lake
Meadows, Atlanta, Georgia. In 1995,
East Lake Meadows was a public
housing project with high crime.
Ninety percent of the residents in that
housing project were a victim of a
felony every year. The crime rate was
18 times higher than the national
crime rate, and only 13 percent of
adults were employed. The public
school in the community was one of
the worst-performing schools in the
entire state of Georgia. 

By 2016, compared to 1995, East
Lake had a 90 percent reduction in vi-
olent crime, and all of the residents
were in high-quality housing. While
50 percent of the residents still qual-
ify for public housing, every able-
bodied person in that community is
employed. And they have developed
an educational model that trans-
formed the worst-performing school
to the best-performing school in the
state of Georgia through the use of
project-based learning and teaching-
and-learning strategies based on criti-
cal thinking, collaboration, creativity,
innovation, and problem-solving.
East Lake adopted a rigorous process
that they use in hiring every new
teacher. Every potential teacher is in-
terviewed by two of their existing
teachers, and has to teach a class as
part of the interview process. They
are not trying to identify the prob-

lems the teacher has in teaching the
course, but the willingness of that
teacher to receive feedback and im-
prove his or her teaching practices.
East Lake is also part of the New
Tech Network, the leading design
partner for comprehensive school
change. New Tech uses a project-
based learning platform and powerful
professional development. 

Why couldn’t we, as Seventh-day
Adventists, offer a model of innova-
tive education? As Adventist educa-
tors, we must begin to think of ways
to effectively fund denominational
education and utilize proven school
improvement models that will
strengthen the quality of our schools. 

Conclusion

Every time we use the lack of
money as the reason not to do what
God has asked us to do, we sin:
“Whatsoever is not of faith, is sin.”35

In the life of the Christian and in the
life of Christian workers, our problem
is not money. Our problem is to ask:
“What does God want us to do?” And
once we align ourselves with God’s
priorities, money becomes God’s
problem, not ours. So we shouldn’t
make decisions based on money. This
does not mean being haphazard with
our planning or careless about stew-
ardship; but in terms of deciding what
is the right thing to do, money should
not be the first barrier. We need to
ask: “What is God calling us to do?”
And when we step out in faith, we
will say: “Lord, we will be obedient,
and we will do what You ask us to
do,” and then we will say: “Lord, You
own the cattle upon a thousand hills.
It’s time to sell some cows, so that we
can do what You want us to do.”

We know that God has a thousand
ways to accomplish His objectives.
Adventism started with sacrifice. We
are told that as we face the end, there
will be greater calls for sacrifice.36 We
need to think of what our priorities
are and make the sacrifices so that
God’s work can be completed. Advent-

ist schools have an enormous oppor-
tunity to become centers of excellence
that specialize in ensuring academic
success for students from low-income
backgrounds. Our Adventist institu-
tions have an opportunity to become
national and global models for other
schools in how to effectively nurture,
support, and ensure academic excel-
lence for students who come to us
with less-than-optimal academic
preparation. God has brought us to
this moment. He has a plan for us to
move forward, and I pray that we will
commit our lives to making the educa-
tion of His children our priority so that
we can accomplish what He wants us
to accomplish. Because, who knows,
perhaps we have come to the kingdom
for such a time as this. 

This is adapted from a transcript of
the presentation by David R. Williams
at the 2016 LEAD Conference, held Oc-
tober 5-7 in Silver Spring, Maryland,
U.S.A.

David R. Wil -
liams, PhD, MPH,
MDiv, is the Flo-
rence Sprague Nor-
man and Laura
Smart Norman
Professor of Public
Health at the Har-

vard T. H. Chan School of Public
Health and Professor of African and
African American Studies and of Soci-
ology at Harvard University, Boston,
Mass a chusetts, U.S.A. He has held ap-
pointments at Yale University in both
Sociology and Public Health, and the
University of Michigan, where he
served as the Harold Cruse Collegiate
Professor of Sociology, a Senior Re-
search Scientist at the Institute of So-
cial Research, and a Professor of Epi-
demiology in the School of Public
Health. Dr. Williams is a graduate of
the University of the Southern Carib -
bean, Andrews University, Loma
Linda University, and the University
of Michigan.
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