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Assessment #4: Internship



A. Description of the Assessment 



The EDAL680 Internship (3-12 credits) at Andrews University fulfills the requirements of a number of ELCC Standards by enabling the candidate to work on projects that are focused on the areas of growth that the candidate and the mentor/supervisor have both identified as in need of improvement. The internship experience is substantial and rigorous, as it allows the candidate to deal with increasing responsibilities and more complex tasks. It is also sustained, as the candidate participates in the planned activities during the entire course. By the end of the internship experience, the candidate will have completed the 225-hour field and clinical internship requirement, generally over two semesters, within a school-based environment under the mentorship of a qualified educational leader who has demonstrated expertise in educational leadership. The internship experience includes (a) conducting a pre- and post-internship self-assessment; (b) conducting a school/building assessment; (c) developing an educator’s vita; (d) composing a letter of application; (e) compiling a network of resources; (f) experiencing the art of reflective practice; (g) application of knowledge base and practice aligned with ELCC Standards, through the various projects engaged; (h) gaining leadership experiences in specific areas of administrative responsibility; and (i) presenting a portfolio demonstrating mastery of the integration of theory and practice.

The internship provides opportunity to identify a school site and a mentor, so that all internship experiences are conducted in K-12 school settings. Through various assessments, candidates are able to obtain a 360-degree view of themselves from the perspective of others. It will also help candidates create position and leadership goals. Candidates will be able to assess their school and write their personal Candidate Assessment Narrative. The data collected will enable them to reflect upon and report what the results may suggest during the portfolio presentation.

Each candidate is required to complete 225 hours, generally in 9-12 hour weekly increments, which demonstrates a sustained internship experience. Additionally, candidates have the option to complete their hour requirements through noncontiguous clinical internships.

On-site internship mentors are identified and selected based on the following criteria: (a) They must be skilled and experienced school administrators in local K-12 schools. (b) They may be selected based on the candidate’s suggestion. (c) Finally, preference is given to administrators who have a proven track record as a mentor for our program. Mentors are trained and oriented through one-on-one ongoing sessions between the mentor and the internship coordinator, supported by the program’s internship manual.

At the conclusion of the internship experience, candidates make an oral presentation of their internship portfolio, demonstrating mastery of the subject matter in a practical setting. They are assessed by program faculty, their supervisor, and their internship mentor using the rubric shown in Part F. 



The Educational Leadership Internship, EDAL680, prepares current and future school leaders for administrative responsibilities. It establishes a clear link between the mastery of knowledge and theory to practice in real life settings. Through an authentic field learning experience, paired with a meaningful mentor relationship, participants will implement the CAEP (Council for the Accreditation of Educator Preparation), ELCC (Educational Leadership Constituent Council), and the State of Michigan (MI) program standards in a school environment.   

It is expected that throughout the internship experience the intern be given tasks that will help to develop instructional and administrative skills. The internship is designed to prepare school administrators who are committed to excellence and service. They are informed by knowledge, and will acquire the skills and attitudes that will enable them to promote the success of all students in the application of the 7 ELCC Standards.



B. Alignment with ELCC Standards



EDAL680 Internship is aligned all ELCC Standards: 1.1, 1.2, 1.3, 1.4, 2.2, 3.2, 4.1, 4.2, 5.3, 5.5, 6.1, 6.2, 6.3, and 7.3.





C. Data Analysis



From 2013–2017, 10 candidates completed the EDAL680 Internship. Assessment data show that all candidates scored at the “Satisfactory,” “Proficient,” or “Exceptional” level on all indicators but one. Two candidates scored at the “Emerging” level on Activity #14. This demonstrates successful completion of their internships but also their mastery of the subject matter contained in ELCC Standards 1.1, 1.2, 1.3, 1.4, 2.2, 3.2, 4.1, 4.2, 5.3, 5.5, 6.1, 6.2, and 7.3. 





D. Interpretation of How Data Provide Evidence for Meeting Standards



The performance for the candidates enrolled in EDAL680 Internship was at least “Satisfactory” on all indicators but one. The candidates applied ELCC standards that were assessed as indicated above by the faculty, supervisor, and on-site mentor. The results of this assessment demonstrate that the Andrews University Educational Leadership candidates have achieved mastery of the ELCC content standards, as evidenced by their consistent performance. 





E. Assessment Tool 



There are four stages in EDAL680 Internship: Assessment, Plan, Implementation, and Evaluation. Below are the directions the candidate must follow in executing each stage of their internship experience: 



Stage 1: Assessment

Stage 1 will provide an opportunity for you to identify a school/building site, a mentor, help you create an educator’s vita, allow you to complete the Self-Assessment Instrument (SAI), and enable you to identify the elements upon which you want to focus throughout your internship. You will also be able to obtain a 360° view of yourself from the perspective of your faculty, supervisor and mentor. This will enable you to reflect and report on your internship experience and help you articulate what the results might suggest. This internship experience will also help you create leadership goals for yourself that will assist in assessing your skills as a school administrator and writing these into a personal assessment narrative, the Candidate Assessment Narrative (CAN).



Stage 2: Plan

Following the review of the CAN, in collaboration with your supervisor/faculty, you will create an internship plan. Stage 2 will provide you with suggested activities that will help you develop knowledge, skills, and experience, according to the elements of each ELCC Standard. It will also provide guidelines for creating your service activity, planning the local project, and building your network. The required activities include but not are limited to the following:

Brief Description of Required Activities

The activities herein are a part of the overall Internship experience and address ELCC Standard 7 and its elements. The specific activity, however, is aligned to each particular element listed below:

1. Candidate will interview a principal and describe their understanding of how the vision statement of the school promotes the success of all students. The candidate will also identify how relevant knowledge and theories have been implemented into the vision statement to address diverse student needs. (ELCC 1.1)

2. Candidate will articulate and communicate (orally or in writing) their school’s vision using data-based research. (ELCC 1.2)

3. Candidate will share examples describing how the vision statement of their school is being implemented to motivate stakeholders to achieve the school’s vision. (ELCC 1.4)

4. Candidate will interview a principal and members of the school staff and will describe the role that communication and stewardship of a shared vision has upon a school (monitoring, evaluating, and regularly revising the vision in collaboration with the stakeholders), using technology effectively in the process. (ELCC 1.3)

5. Candidate will describe an activity within a community that implements and promotes the school’s vision. (ELCC 1.4)

6. Candidate will develop an action plan focusing on the effective organization and management of fiscal, human, and material resources, giving priority to student learning, safety, curriculum, and instruction, with special use of technology to facilitate these plans. (ELCC 3.2)

7. Candidate will share examples where they participate with staff in setting priorities using appropriate and effective needs assessment, research-based data, and group process skills to build consensus, communicate, and resolve conflicts in order to align resources with organizational vision. (ELCC 2.2)

8. Candidate will share examples where they work with their mentor to creatively seek new resources to facilitate learning. The candidate will then apply and assess the key learning within the school’s schedule. (ELCC 7.3)

9. Candidate will observe, evaluate, and report on an activity involving individuals and groups in the community with conflicting perspectives. In addition, the candidate will describe school programs that address the needs of diverse students. (ELCC 4.1)

10. Candidate will identify community, school and public resources to address new and emerging student problems and support student achievement. (ELCC 4.2)

11. Candidate will illustrate how they show respect for the rights of others in regard to confidentiality, dignity, and honest communication. (ELCC 5.3)

12. Candidate will identify and describe how they show impartiality, sensitivity to student diversity, and ethical consideration of others. (ELCC 5.5)

13. Candidate will show examples of their understanding of how the legal and political systems shape a school. They will demonstrate their ability to conduct and analyze research on causes of poverty and other disadvantages that affect student learning. The candidate will also give examples of their understanding regarding policies, laws, and regulations enacted by local, state, and federal authorities that affect the school. The candidate will also give examples of how economic factors of the community affect the school. The candidate will analyze and describe examples of how the cultural diversity of the school is being addressed. (ELCC 6.2)

14. Candidate will participate in a simulated public debate and role-play the pros and cons of selected international educational practices compared to practices in the United States. (ELCC 6.3)

15. Candidate will attend a school board meeting where parents and community members advocate for the adoption of improved policies and laws. They will then write a reflection paper describing their experiences. The candidate will also use best practices to describe how they would apply their understanding of the larger political, social, economic, legal, and cultural context to develop activities and policies that would benefit students and their families at the school. (ELCC 6.1)



Stage 3: Implementation

Prior to the Internship

1. The prospective intern should contact the K-12 Educational Leadership Internship Coordinator to schedule an appointment to discuss the internship and to register for EDAL680. In addition the intern will submit a completed Application for Internship Form to the internship coordinator.

2. The intern must complete a background check, finger print processing, and return a completed Clearance for Internship Experience Form prior to internship placement. These items also need to be discussed in the initial meeting with the intern, mentor, and internship coordinator.

3. In collaboration with the internship coordinator, the intern completes the “Stage I Assessment” portion of the syllabus as background for the meeting with the mentor and coordinator.

4. The intern then presents and discusses the “Planning” portion of the portfolio with the internship coordinator and identifies possible locations in which the internship might take place.

5. The intern makes contact with interested mentors for placement. The internship coordinator will set up an initial meeting to discuss the K-12 Educational Leadership Internship Agreement, which includes (a) securing signatures and (b) scheduling a joint meeting with the intern, mentor, and internship coordinator for the purpose of determining if there is a match in which the internship can proceed.

6. The introductory meeting takes place and includes the following elements:

a. Introductions

b. Explanation of the “Internship Manual” contents

c. Explanation of student “growth need target areas”

d. Share school handbook with intern

e. Share a copy of the intern’s Clearance for Internship Experience form with the mentor

f. Exchange contact information

g. Set a time for the decision to proceed, which will be communicated from the intern and mentor to the internship coordinator

h. Set a target date for a meeting to accomplish the following:

i. Agree upon specific activities to be listed on the Internship Contract

ii. Sign the Internship Contract

iii. Distribute copies of the Internship Contract to each signing party



During the Internship

1. A regular log will be kept by the intern on the Internship Activity Log, which is regularly signed by the mentor (school principal). It is the responsibility of the intern to submit the log to the Andrews University internship coordinator regularly.

2. The mentor meets with the intern on a regular basis. This meeting is to be documented in the Internship Activity Log.

3. Throughout the internship, the internship coordinator will be available for consultation and may initiate contact with the mentor to obtain progress evaluations. The internship coordinator will meet with the intern as needed during the semester, using the appropriate communication methods depending on the intern’s location.

4. At the end of the internship, (a) the mentor (i.e., school principal) completes the Mentor’s Internship Assessment Form and the Dispositions Assessment Form, and (b) the intern completes the Evaluation of Supervision Form. All forms should be sent to the internship coordinator for evaluation. The internship coordinator will communicate final results to both the mentor and the intern.



Stage 4: Evaluation 

1. The coordinator regularly communicates with the intern to follow up on relevant issues.

2. Intern keeps preparing a complete documentation in LiveText, to which the coordinator/faculty has access for regular evaluation on the progress.

3. Accessing the document in LiveText, the coordinator/faculty regularly provides feedback.

4. Continuous contact is maintained with the intern as per the time-line planned.
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F. Rubric/Scoring Guide



		



		5

Exceptional

(Met)

		4

Proficient

(Met)

		3

Satisfactory

(Met)

		2

Emerging

(Unmet)

		1

Unsatisfactory

(Unmet)



		 ACTIVITY 1:

Candidate will interview a principal and describe their understanding of how the vision statement of the school promotes the success of all students. The candidate will also identify how relevant knowledge and theories have been implemented into the vision statement to address diverse student needs. Also show how the school and you worked to develop, articulate, implement, and steward a shared vision and can collect and use data on school goals, organizational effectiveness, and implement plans to achieve school goals. 

ELCC 1.1



		Candidate interviews the principal and shares at least five examples of how the vision statement at the school promotes learning for all students. The candidate is able to identify at least five examples of how relevant knowledge and theories have been implemented into the vision statement to address diverse student needs.



		Candidate interviews the principal and shares three examples of how the vision statement at the school promotes learning for all students. The candidate is able to identify at least three examples of how relevant knowledge and theories have been implemented into the vision statement to address diverse student needs  



		Candidate interviews the principal and describes their understanding of how the vision statement at the school promotes learning for all students. The candidate is able to identify how relevant knowledge and theories have been implemented into the vision statement to address diverse student needs. 



		Candidate interviews the principal and shows a limited understanding of how the vision statement at the school promotes learning for all students.   The candidate is able to identify in a limited way how relevant knowledge and theories were implemented into the vision statement to address diverse student needs.



		Candidate interviews the principal but is not able to clearly describe how the vision statement at the school promotes learning for all students. 

The candidate is not able to identify how relevant knowledge and theories have been implemented into the vision statement to address diverse student needs. 





		ACTIVITY 2:

Candidate will articulate and communicate (orally or in writing) their school’s vision using data-based research 

ELCC 1.2



		Candidate shares five examples of their understanding of how the school’s vision was being articulated and implemented.

Candidate describes five examples of how the vision of the school is being communicated to the stakeholders using database research.

		Candidate shares four examples of their understanding of how the school’s vision was being articulated and implemented.

Candidate describes four examples of how the vision of the school is being communicated to the stakeholders using database research.

		Candidate shares three examples of their understanding of how the school’s vision was being articulated and implemented.

Candidate describes three examples of how the vision of the school is being communicated to the stakeholders using database research.

		Candidate shows understanding of how the school’s vision was being articulated but not implemented.

Candidate is able to describe how the vision of the school is being communicated in a limited way to the stakeholders using database research.

		Candidate shows little understanding of how the school’s vision was being articulated and implemented.

Candidate is not able to clearly describe how the vision of the school is being communicated to the stakeholders using database research.



		ACTIVITY 3:

Candidate will share examples describing how the vision statement of their school is being implemented to motivate stakeholders to achieve the school’s vision for continual and sustainable school improvement 

ELCC 1.4



		Candidate states at least five examples of how the vision statement of their school was implemented to motivate all stakeholders to achieve the school’s vision. Candidate illustrates five examples of plans and processes that implement the vision statement.

		Candidate states four examples of how the vision statement of the school was being implemented to motivate several stakeholders to achieve the school’s vision. Candidate illustrates four examples of plans and processes that implement the vision statement.

		Candidate states three examples of how the vision statement of their school was being implemented to motivate a stakeholder to achieve the school’s vision. Candidate illustrates three examples of plans and processes that implement the vision statement.

		Candidate states limited examples of how the vision statement of the school was being implemented. Candidate illustrates limited examples of plans and processes that implement the vision statement.).

		Candidate does not state any examples of how the vision statement of the school was being implemented to motivate stakeholders..

Candidate does not illustrate any examples of plans and processes that implement the vision statement.



		ACTIVITY 4:

Candidate will interview a principal and members of a school staff and will describe the role that communication and stewardship of a shared vision has upon a school (monitoring, evaluating, and regularly revising the vision in collaboration with the stakeholders), using technology effectively in the process.  

ELCC 1.3



		Candidate interviews a principal and two staff members, and gives at least five examples of how they communicate, and steward the shared vision of the school The candidate uses at least five extensive examples of knowledge base as well as many sources in literature related to monitoring, evaluating, or revising the school’s vision in collaboration with the stakeholders.

		Candidate interviews a principal and two staff members, and gives three examples of how they communicate, and steward the shared vision of the school.

The candidate uses four examples of knowledge base as well as several sources in literature related to monitoring, evaluating, or revising the school’s vision in collaboration with the stakeholders.

		Candidate interviews a principal and two members of the school staff to describe how they communicate and steward their shared vision of the school.



The candidate uses knowledge base as well as literature related to monitoring, evaluating, or revising the school’s vision in collaboration with the stakeholders 

		Candidate interviews a principal and only one other member of the school staff to describe how they communicate and steward their shared vision of the school. The candidate uses knowledge base not related to monitoring, evaluating, or revising the school’s vision in collaboration with the stakeholders 

		Candidate only interviews a principal to describe how they communicate and steward their shared vision of the school. The candidate fails to use any literature or knowledge base to describe how the vision of the school is monitored, evaluated, and regularly revised the in collaboration with the stakeholders.



		ACTIVITY 5:

Candidate will describe an activity within a community that implements and promotes the school’s vision

ELCC 1.4

		Candidate describes five activities within a community that were implemented and promoted the school’s vision.

		Candidate describes four activities within a community that were implemented and promoted the school’s vision.

		 Candidate describes three activities within a community that were implemented and promoted the school’s vision.

		Candidate describes one activity within a community that implemented and promoted the school’s vision.

		Candidate does not describe any activities within a community that implemented and promoted the school’s vision.



		ACTIVITY 6:

Candidate will develop an action plan focusing on the effective organization and management of fiscal, human, and material resources, giving priority to student learning, safety, curriculum, and instruction

ELCC 3.2



		The Candidate develops five steps of an action plan that focus on effective organizational management of fiscal, human, and material resources giving priority to student learning, safety, curriculum, and instruction.

		The Candidate develops four steps of an action plan that focus on effective organizational management of fiscal, human, and material resources, giving priority to student learning, safety, curriculum, and instruction 

		The Candidate develops three action plans that focus on effective organizational management of fiscal, human, and material resources, giving priority to student learning, safety, curriculum, and instruction.

		The Candidate develops one action plan that focus on effective organizational management of fiscal, human, and material resources, giving priority to student learning, safety, curriculum, and instruction.

		The Candidate does not develop any action plans that focus on effective organizational management of fiscal, human, and material resources, giving priority to student learning, safety, curriculum, and instruction.



		ACTIVITY 7:

Candidate will share examples where they participate with staff and other stakeholders in setting priorities using appropriate and effective needs assessment, research-based data, and group process skills to build consensus, communicate, and resolve conflicts in order to align resources with organizational vision 

ELCC 2.2



		Candidate specifies five or more examples in which input was solicited of the staff in setting priorities using appropriate and effective needs assessment, research- based data. Candidate reports at least five group-processing skills to build consensus, communicate, and resolve conflicts in order to align resources with organizational vision.

		Candidate specifies four examples in which input was solicited of the staff in setting priorities using appropriate and effective needs assessment, research- based data. Candidate reports four group-processing skills to build consensus, communicate, and resolve conflicts in order to align resources with organizational vision.

		Candidate specifies three examples in which input was solicited of the staff in setting priorities using appropriate and effective needs assessment, research- based data. Candidate reports three group-processing skills to build consensus, communicate, and resolve conflicts in order to align resources with organizational vision.

		Candidate specifies one example in which input was solicited of the staff in setting priorities using appropriate and effective needs assessment, research- based data. Candidate reports one group processing skill to build consensus, communicate, and resolve conflicts in order to align resources with organizational vision.

		Candidate does not   specify any examples in which input was solicited of the staff in setting priorities using appropriate and effective needs assessment, research- based data. Candidate does not report use group processing skills to build consensus, communicate, and resolve conflicts in order to align resources with organizational vision.



		ACTIVITY 8:

Candidate will share examples where they work with their mentor to creatively seek new resources to facilitate learning. The candidate will then apply, and assess the key learning within the school’s culture and schedule

ELCC 7.3

		Candidate illustrates at least five examples of the school’s ability to creatively seek new resources to facilitate learning. The candidate applies and assesses five key learnings within the school’s schedule.

		Candidate illustrates four examples of the school’s ability to creatively seek new resources to facilitate learning. The candidate applies and assesses four key learnings within the school’s schedule.

		Candidate illustrates three examples of the school’s ability to creatively seek new resources to facilitate learning. The candidate applies and assesses three key learnings within the school’s schedule.

		Candidate illustrates one example of the school’s ability to creatively seek new resources to facilitate learning .The candidate applies and assesses the key learnings within the school’s schedule.

		Candidate does not illustrate examples of the school’s ability to creatively seek new resources to facilitate learning. The candidate does not apply nor assess the key learnings within the school’s schedule.



		ACTIVITY 9:

Candidate will observe, evaluate, and report an activity involving individuals and groups in the community with conflicting perspectives, as well as discuss programs that serve students with special and exceptional needs. In addition, the candidate will give examples of programs of diversity used at the school to address the diverse needs of the students. 

ELCC 4.1



		Candidate observes, evaluates, and reports at least five activities involving individuals and groups in the community with conflicting perspectives. The candidate illustrates at least five examples of the uses of an appropriate assessment strategy that serves students with special and exceptional needs.  The candidate details five examples of programs of diversity used at the school to address the diverse needs of the students.

		Candidate observes, evaluates, and reports four activities involving individuals and groups in the community with conflicting perspectives. The candidate illustrates four examples of the uses of an appropriate assessment strategy that serves students with special and exceptional needs. The candidate details give four examples of programs of diversity used at the school to address the diverse needs of the students.

		Candidate observes, evaluates, and reports three activities involving individuals and groups in the community with conflicting perspectives. The candidate illustrates three examples of the uses of an appropriate assessment strategy that serves students with special and exceptional needs. The candidate details three examples of programs of diversity used at the school to address the diverse needs of the students.

		Candidate observes, evaluates, and reports one activity involving individuals and groups in the community with conflicting perspectives. The candidate illustrates one example of the use of an appropriate assessment strategy that serves students with special and exceptional needs. The candidate details one example of programs of diversity used at the school to address the diverse needs of the students.

		[bookmark: _GoBack]Candidate does observe, but does not evaluate or report an activity involving individuals and groups in the community with conflicting perspectives. The candidate does not illustrate the use of any appropriate assessment strategies that serve students with special and exceptional needs. The candidate was not able to give examples of programs addressing diversity that meet the needs of students with special needs.





		ACTIVITY 10:

Candidate will identify community, school and public resources to address new and emerging student problems, and support student achievement

ELCC 4.2



		Candidate identifies at least five community, five school, and five public resources that address new and emerging student problems, and support student achievement.

		Candidate identifies at least four community, four school, and four public resources that address new and emerging student problems, and support student achievement. 

		Candidate identifies at least three community, three school, and three public resources that address new and emerging student problems, and support student achievement.  

		Candidate identifies at least one community, one school, and one public resource that address new and emerging student problems, and support student achievement.

		Candidate does not identify any resources that address new and emerging student problems, and support student achievement.



		ACTIVITY 11: 

Candidate will illustrate how they show respect for the rights of others in regard to confidentiality, dignity, and honest communication

ELCC 5.3



		Candidate describes at least five examples on how they show respect for the rights of others in regard to confidentiality, dignity, and honest communication

		Candidate describes four examples on how they show respect for the rights of others in regard to confidentiality, dignity, and honest communication



		Candidate describes three examples on how they show respect for the rights of others in regard to confidentiality, dignity, and honest communication 

		Candidate describes one example on how they show respect for the rights of others in regard to confidentiality, dignity, and honest communication 

		Candidate does not give examples on how they show respect for the rights of others in regard to confidentiality, dignity, and honest communication 



		ACTIVITY 12:

Candidate will identify and describe how they show impartiality, sensitivity to student diversity, and ethical consideration of others 

ELCC 5.5



		The candidate explains four or more school practices they have engaged in that show their impartiality, sensitivity to student diversity, and ethical consideration while interacting with others 

		The candidate explains three school practices they have engaged in that show their impartiality, sensitivity to student diversity, and ethical consideration while interacting with others 

		The candidate explains two school practices they have engaged in that show their showed impartiality, sensitivity to student diversity, and ethical consideration while interacting with others. 

		The candidate identified only one school practice that showed their impartiality, sensitivity to student diversity, and ethical consideration while interacting with others 

		The candidate does not identify school practices that showed their impartiality, sensitivity to student diversity, and ethical consideration while interacting with others 



		ACTIVITY 13:

Candidate will show examples of their understanding of how the legal and political systems shape a school. They will demonstrate their ability to conduct and analyze research on causes of poverty and other disadvantages that affect student learning. The candidate will also give examples of their understanding regarding policies, laws, and regulations enacted by local, state, and federal authorities that affect the school; and give examples of how economic factors of the community affect the school. The candidate will also analyze and describe examples of how the cultural diversity of the school is being addressed 

ELCC 6.2



		Candidate describes and interprets five examples of how the legal and political systems shape a school environment 

The candidate shares at least five examples of their ability to analyze research on causes of poverty and other disadvantages that affect student learning clearly 

 The candidate gives at least five examples of their understanding regarding policies, laws, and regulations enacted by local, state, and federal authorities that affect the school  

The candidate reports at least five examples of how economic factors of the community affect the school 

The candidate analyzes at least five examples of how the cultural diversity of the school is being addressed 

		Candidate describes and interprets four examples of how the legal and political systems shape a school environment (E 6.1b) 

The candidate shares four examples of their ability to analyze research on causes of poverty and other disadvantages that affect student learning clearly 

 The candidate gives four examples of their understanding regarding policies, laws, and regulations enacted by local, state, and federal authorities that affect the school  

The candidate reports four examples of how economic factors of the community affect the school 

The candidate analyzes four example of how the cultural diversity of the school is being addressed 

		Candidate describes and interprets three examples of how the legal and political systems shape a school environment (E 6.1b) 

The candidate shares three examples of their ability to analyze research on causes of poverty and other disadvantages that affect student learning clearly 

 The candidate gives three examples of their understanding regarding policies, laws, and regulations enacted by local, state, and federal authorities that affect the school 

The candidate reports three examples of how economic factors of the community affect the school

The candidate analyzes three examples of how the cultural diversity of the school is being addressed 



		Candidate describes and interprets one examples of how the legal and political systems shape a school environment (E 6.1b) 

The candidate shares an example of their ability to analyze research on causes of poverty and other disadvantages that affect student learning clearly 

 The candidate gives a clear example of their understanding regarding policies, laws, and regulations enacted by local, state, and federal authorities that affect the school 

The candidate reports an example of how economic factors of the community affect the school  

The candidate analyzes an example of how the cultural diversity of the school is being addressed 



		Candidate did not show examples of how the legal and political systems shape a school environment (E 6.1b) 

The candidate does not demonstrate their ability to analyze research on causes of poverty and other disadvantages that affect student learning clearly

 The candidate does not give clear examples of their understanding regarding policies, laws, and regulations enacted by local, state, and federal authorities that affect the school 

The candidate does not give clear examples of how economic factors of the community affect the school  

The candidate does not analyze and describe examples of how the cultural diversity of the school is being addressed 





		ACTIVITY 14:

Candidate will participate in a simulated public debate and role play the pros and cons of selected international educational practices compared to practices in the United States 

ELCC 6.3



		Candidate enumerates at least five pros and cons of selected international educational practices compared to practices in the United States by role playing a simulated public debate



		Candidate enumerates four pros and cons of selected international educational practices compared to practices in the United States by role playing a simulated public debate

		Candidate enumerates three pros and cons of selected international educational practices compared to practices in the United States by role playing a simulated public debate 

		Candidate enumerates only one pro and con of one international educational practices compared to practices in the United States by role playing a simulated public debate 

		Candidate does not identify the pros and cons of selected international educational practices compared to practices in the United States



		ACTIVITY 15:

Candidate will attend a school board meeting where parents and community members advocate for the adoption of improved policies and laws. They will then write a reflection paper describing their experiences. The candidate will also use best practices to describe how they would apply their understanding of the larger political, social, economic, legal, and cultural context to develop activities and policies that would benefit students and their families at the school 

ELCC 6.1



		Candidate reports on their engagement in a school board meeting where parents and community members advocated for the adoption of improved policies and laws, providing a comprehensive reflection of the dynamics of the meeting and policy. The candidate details best practices and gives examples in a comprehensive way that describe how they would apply their understanding of the larger political, social, economic, legal, and cultural context to develop activities and policies that would benefit students and their families at the school 

		Candidate reports on their engagement in a school board meeting where parents and community members advocated for the adoption of improved policies and laws, providing a reflection on the policy. The candidate details best practices and gives examples that describe how they would apply their understanding of the larger political, social, economic, legal, and cultural context to develop activities and policies that would benefit students and their families at the school 



		Candidate reports on a school board meeting where parents and community members advocated for the adoption of improved policies and laws, providing a reflection on the policy. The candidate details best practices and gives examples on  how they would apply their understanding of the larger political, social, economic, legal, and cultural context to develop activities and policies that would benefit students and their families at the school 



		Candidate reports on a school board meeting where parents and community members advocated for the adoption of improved policies and laws, but give a limited reflection paper. The candidate shares a limited understanding of best practices on how the larger political, social, economic, legal, and cultural context to develop activities and policies that would benefit students and their families at the school 



		Candidate attended a school board meeting but no members advocated policies or little reflection paper. The candidate does share show best practices on how they would apply their understanding of the larger political, social, economic, legal, and cultural context to develop activities and policies that would benefit students and their families at the school 















G. Data Tables



EDAL680 Internship Portfolio Evaluation, 2013-2017
Averages on 5-Point Likert Scale



		Activity/ELCC Standard

		2017

Average

(N = 2)

		2016
Average
(N = 3)

		2013
Average
(N = 5)



		Activity 1
ELCC 1.1

		5.0

		4.33

		4.00



		Activity 2

ELCC 1.2

		5.0

		4.17

		3.80



		Activity 3

ELCC 1.4

		5.0

		4.17

		3.80



		Activity 4

ELCC 1.3

		5.0

		4.50

		3.80



		Activity 5

ELCC 1.4

		5.0

		4.83

		3.80



		Activity 6

ELCC 3.2

		4.5

		3.83

		3.80



		Activity 7

ELCC 2.2

		4.0

		4.67

		3.80



		Activity 8

ELCC 7.3

		4.5

		4.50

		3.80



		Activity 9

ELCC 4.1

		5.0

		3.67

		3.80



		Activity 10

ELCC 4.2

		4.5

		4.00

		3.80



		Activity 11

ELCC 5.3

		4.5

		4.67

		3.80



		Activity 12

ELCC 5.5

		4.0

		4.67

		3.80



		Activity 13

ELCC 6.2

		3.5

		3.33

		3.80



		Activity 14

ELCC 6.3

		3.5

		2.67

		3.20



		Activity 15

ELCC 6.1

		3.5

		4.33

		3.80












EDAL680 Internship Portfolio Evaluation, 2017
Percent Scoring at Each Level



N = 2

		Activity

ELCC Standard

		5

Exceptional

		4

Proficient

		3

Satisfactory

		2

Emerging

		1

Unsatisfactory



		Activity 1
ELCC 1.1

		100%

(2 of 2)

		

		

		

		



		Activity 2

ELCC 1.2

		100%

(2 of 2)

		

		

		

		



		Activity 3

ELCC 1.4

		50%

(1 of 2)

		

		50%

(1 of 2)

		

		



		Activity 4

ELCC 1.3

		100%

(2 of 2)

		

		

		

		



		Activity 5

ELCC 1.4

		50%

(1 of 2)

		

		50%

(1 of 2)

		

		



		Activity 6

ELCC 3.2

		50%

(1 of 2)

		50%

(1 of 2)

		

		

		



		Activity 7

ELCC 2.2

		50%

(1 of 2)

		

		50%

(1 of 2)

		

		



		Activity 8

ELCC 7.3

		50%

(1 of 2)

		50%

(1 of 2)

		

		

		



		Activity 9

ELCC 4.1

		100%

(2 of 2)

		

		

		

		



		Activity 10

ELCC 4.2

		50%

(1 of 2)

		50%

(1 of 2)

		

		

		



		Activity 11

ELCC 5.3

		50%

(1 of 2)

		50%

(1 of 2)

		

		

		



		Activity 12

ELCC 5.5

		

		100%

(2 of 2)

		

		

		



		Activity 13

ELCC 6.2

		

		50%

(1 of 2)

		50%

(1 of 2)

		

		



		Activity 14

ELCC 6.3

		

		50%

(1 of 2)

		50%

(1 of 2)

		

		



		Activity 15

ELCC 6.1

		

		50%

(1 of 2)

		50%

(1 of 2)

		

		










EDAL680 Internship Portfolio Evaluation, 2016
Percent Scoring at Each Level

N = 3

		Activity

ELCC Standard

		5

Exceptional

		4

Proficient

		3

Satisfactory

		2

Emerging

		1

Unsatisfactory



		Activity 1
ELCC 1.1

		33%

(1 of 3)

		67%

(2 of 3)

		

		

		



		Activity 2

ELCC 1.2

		33%

(1 of 3)

		67%

(2 of 3)

		

		

		



		Activity 3

ELCC 1.4

		33%

(1 of 3)

		67%

(2 of 3)

		

		

		



		Activity 4

ELCC 1.3

		67%

(2 of 3)

		33%

(1 of 3)

		

		

		



		Activity 5

ELCC 1.4

		100%

(3 of 3)

		

		

		

		



		Activity 6

ELCC 3.2

		33%

(1 of 3)

		33%

(1 of 3)

		33%

(1 of 3)

		

		



		Activity 7

ELCC 2.2

		100%

(3 of 3)

		

		

		

		



		Activity 8

ELCC 7.3

		67%

(2 of 3)

		33%

(1 of 3)

		

		

		



		Activity 9

ELCC 4.1

		

		67%

(2 of 3)

		33%

(1 of 3)

		

		



		Activity 10

ELCC 4.2

		33%

(1 of 3)

		33%

(1 of 3)

		33%

(1 of 3)

		

		



		Activity 11

ELCC 5.3

		100%

(3 of 3)

		

		

		

		



		Activity 12

ELCC 5.5

		100%

(3 of 3)

		

		

		

		



		Activity 13

ELCC 6.2

		

		67%

(2 of 3)

		33%

(1 of 3)

		

		



		Activity 14

ELCC 6.3

		

		33%

(1 of 3)

		33%

(1 of 3)

		33%

(1 of 3)

		



		Activity 15

ELCC 6.1

		33%

(1 of 3)

		67%

(2 of 3)

		

		

		










EDAL680 Internship Portfolio Evaluation, 2013
Percent Scoring at Each Level

N = 5

		Activity

ELCC Standard

		5

Exceptional

		4

Proficient

		3

Satisfactory

		2

Emerging

		1

Unsatisfactory



		Activity 1
ELCC 1.1

		20%

(1 of 5)

		60%

(3 of 5)

		20%

(1 of 5)

		

		



		Activity 2

ELCC 1.2

		20%

(1 of 5)

		40%

(2 of 5)

		40%

(2 of 5)

		

		



		Activity 3

ELCC 1.4

		20%

(1 of 5)

		40%

(2 of 5)

		40%

(2 of 5)

		

		



		Activity 4

ELCC 1.3

		20%

(1 of 5)

		40%

(2 of 5)

		40%

(2 of 5)

		

		



		Activity 5

ELCC 1.4

		20%

(1 of 5)

		40%

(2 of 5)

		40%

(2 of 5)

		

		



		Activity 6

ELCC 3.2

		20%

(1 of 5)

		40%

(2 of 5)

		40%

(2 of 5)

		

		



		Activity 7

ELCC 2.2

		20%

(1 of 5)

		40%

(2 of 5)

		40%

(2 of 5)

		

		



		Activity 8

ELCC 7.3

		20%

(1 of 5)

		40%

(2 of 5)

		40%

(2 of 5)

		

		



		Activity 9

ELCC 4.1

		20%

(1 of 5)

		40%

(2 of 5)

		40%

(2 of 5)

		

		



		Activity 10

ELCC 4.2

		20%

(1 of 5)

		40%

(2 of 5)

		40%

(2 of 5)

		

		



		Activity 11

ELCC 5.3

		20%

(1 of 5)

		40%

(2 of 5)

		40%

(2 of 5)

		

		



		Activity 12

ELCC 5.5

		20%

(1 of 5)

		40%

(2 of 5)

		40%

(2 of 5)

		

		



		Activity 13

ELCC 6.2

		20%

(1 of 5)

		40%

(2 of 5)

		40%

(2 of 5)

		

		



		Activity 14

ELCC 6.3

		

		40%

(2 of 5)

		40%

(2 of 5)

		20%

(1 of 5)

		



		Activity 15

ELCC 6.1

		20%

(1 of 5)

		40%

(2 of 5)

		40%

(2 of 5)

		

		









Assessment #4: Internship


[bookmark: _GoBack]Assessment # 5: Employer Survey of Leadership Impact



A. Description of the Assessment

The Educational Leadership faculty has chosen to use an employer survey to demonstrate our completers’ ability to support student learning and development. An employer survey instrument, developed several years ago and reviewed regularly by the K-12 Educational Leadership team, has been sent to employers of all MA in K-12 Educational Leadership graduates from 2012-2016, accompanied by a letter to the employer requesting that they fill out the survey. These items ask how employers perceive the readiness and competency of their employees in content knowledge and skills embodied in the ELCC Standards. The survey follows a 5-point Likert scale with ratings from “Excellent” to “None at All,” which corresponds to the five levels used by the Andrews University School of Education in its many rubrics. Employers are also given the opportunity to comment in writing about their perceptions of the preparation that the employee received from the Educational Leadership program at Andrews University.



However, ELCC reviewers pointed out that we had inadvertently aligned this employer survey to the 2002 ELCC standards rather than the 2011 standards. In response, we have aligned the employer survey to the 2011 ELCC standards; below we will re-report data on the surveys sent to employers of 2012-2016 graduates, showing alignment to the 2011 ELCC standards. 



In addition, the program faculty have created a new employer survey that is more closely aligned with the 2011 ELCC Standards, targeting specifically those standards that have to do with the program completer’s ability to support student learning and development. The new survey is also more succinct (only 12 questions), yet it is more robust than the old survey in that it clearly indicates performance criteria for each indicator rather than simply asking respondents to mark a number on a Likert scale. 



This new survey has not yet been piloted. The program faculty plan to conduct the new survey using Class Climate, an internet-based survey tool that is used by many entities across Andrews University. It is hoped that the use of this platform will improve our response rates as well. 



B. Alignment to ELCC Standards

The original version of the K-12 Educational Leadership employer survey is aligned to ELCC Standards 1.1–1.2, 2.1–2.4, 3.1–3.2, 4.1–4.4, 5.1, 5.2, 5.4, and 6.1–6.3. 



The new employer survey is aligned with ELCC Standards 1.3, 1.4, 2.1-2.4, 3.3, 3.5, 5.1, 5.5, 6.1, and 6.2. 



C. Data Analysis

Seven employers responded to the survey across two applications of the survey, evaluating seven different MA Educational Leadership graduates from 2012 to 2016. All of these graduates were rated by their employers as at least Satisfactory (Level 3 and above on the 5-point Likert scale) on nearly all indicators in the survey. The exceptions were on questions 4, 12, 13, and 14, which covered ELCC Standards 1.1, 2.3, 3.2, and 3.1 respectively, on which the employer rated one completer at 2 (Somewhat). While this involves only one completer (from 2012-2014) out of seven surveyed, the program faculty are monitoring the situation. Ratings of more recent completers (2015-2016) have all been at least Satisfactory (Level 3).



Seventy-five percent (75%) of all ratings from 2012-2014 were at Levels 4 and 5; 96% of all ratings from 2015-2016 were at Levels 4 and 5.    



Aggregated Survey Responses of Employers

 of 2012-2014 & 2015-2016 Graduates

		Level

		# of Responses



		

		2012-2014

(N = 4)

		2015-2016

(N = 3)



		Level 5, Excellent (similar to Exceptional)

		49 (45%)

		33 (41%)



		Level 4, Very Well (similar to Proficient)

		32 (30%)

		44 (55%)



		Level 3, Satisfactory

		23 (21%)

		3 (4%)



		Level 2, Somewhat (similar to Emerging)

		4 (4%)

		0



		Level 1, Not at All (similar to Unsatisfactory)

		0

		0



		Not Applicable

		0

		1 (1%)







The 27 items on the survey are mapped to the ELCC Standards listed in Part B above. The average ratings on each Standard and Element are listed in the tables below. 



Average Employer Survey Ratings Across 

ELCC Standards for 2012-2014 & 2015-2016 Graduates

		ELCC Standard

		# of Questions

		Average Level

(5-Point Scale)



		

		

		2012-2014

(N = 4)

		2015-2016

(N = 3)



		1.0

		6

		4.08

		4.17



		2.0

		5

		4.10

		3.72



		3.0

		3

		3.36

		4.44



		4.0

		5

		4.20

		4.27



		5.0

		5

		4.40

		4.67



		6.0

		3

		4.25

		3.78































Average Employer Survey Ratings Across 

ELCC Standard Elements for 2012-2014 & 2015-2016 Graduates

		ELCC Element

		# of Questions

		Average Level

(5-Point Scale)



		

		

		2012-2014

(N = 4)

		2015-2016

(N = 3)



		1.1

		5

		4.05

		4.20



		1.2

		1

		4.25

		4.00



		2.1

		2

		4.25

		4.50



		2.2

		1

		4.50

		4.67



		2.3

		1

		3.50

		4.67



		2.4

		1

		4.00

		4.00



		3.1

		1

		4.00

		4.33



		3.2

		2

		3.88

		4.50



		4.1

		1

		4.00

		4.33



		4.2

		1

		4.25

		4.00



		4.3

		2

		4.13

		4.17



		4.4

		1

		4.50

		4.67



		5.1

		3

		4.50

		4.56



		5.2

		1

		4.50

		4.67



		5.4

		1

		4.00

		5.00



		6.1

		1

		4.25

		4.33



		6.2

		1

		4.25

		3.33



		6.3

		1

		4.25

		3.67







The data table in Part G shows the responses by individual survey question, broken down by the five levels. 



D. Interpretation of How Data Provides Evidence for Meeting Standards

The Employer Survey data demonstrate that the program’s completers from 2012 through 2016 are meeting the ELCC Standards 1.1, 1.2, 2.1–2.4, 3.1, 3.2, 4.1–4.4, 5.1, 5.2, 5.4, and 6.1–6.3, with all but one completer being rated at least 3 out of 5 on all indicators. The responses of our completers’ employers indicate that they are pleased with the preparation our program has given these completers to be effective school principals. 



The new employer survey has not yet been piloted. The program faculty looks forward to the further evidence that this will provide in the future to help with program improvement.



E. Assessment Tool

The original employer survey (see Section F below) and its cover letter (below) uses a 5-point Likert scale with ratings from “Excellent” down to “None at All,” which follows the typical structure of all rubrics used in the Andrews University School of Education. Items rate employees on content knowledge and skills related to the professional responsibilities of educational leaders. (The ELCC standards/elements are included on this copy of the survey for clarity; the actual survey sent to the employers did not list the ELCC numbers to avoid distraction.)



The original survey is followed in Section F by our new employer survey, which will be accompanied by a similar cover letter (below) when it is piloted through our internet-based survey platform, Class Climate. As noted in Section A above, the new survey provides thorough performance level definitions for each indicator rather than relying on simple Likert-scale responses. 






LETTER



Date



Address



To Whom It May Concern:



Andrews University’s School of Education is conducting a survey regarding the preparation that our graduates received while in our programs. This survey assesses their ability to support student learning and development. Your employee, __________, is one of our graduates. We value your input, as it will enable us to evaluate and improve our programs’ effectiveness. The survey will take about 5-10 minutes to complete. 



Information you supply will be confidential, and will be aggregated with other responses for analysis. No individual data will be shared with anyone at any time. 



Your participation is voluntary. If you are willing to participate, please complete the following survey and return it in the enclosed self-addressed stamped envelope. The enclosed small token represents our gratefulness for your assistance. 



Please return the survey to us using the enclosed envelope. 



Thank you!



Sincerely,





Robson Marinho, Ph.D.

Dean, School of Education

Andrews University

Berrien Springs, MI 49104

Ph. 269-471-3481





1



F. Scoring Guide (Survey)



Andrews University School of Education

Educational Leadership Graduate Employer Survey 
[Original Version Updated to Align with ELCC 2011]



		Employee’s degree:  



		Completion Date: 





Program of study:  

		Please rate your employee, a graduate of Andrews University, on the following qualities:

(Check the appropriate box next to each statement)

		Excellent

		Very Well

		Satisfactory

		Somewhat

		Not at All

		Not Applicable



		1. Practices with integrity, demonstrating  leadership with integrity, respecting the rights of others, with regard to confidentiality and dignity and engages in honest interactions (ELCC 5.1)

		

		

		

		

		

		



		2. Demonstrates fairness and the ability to combine impartiality, sensitivity to student diversity, and ethical consideration to their interactions with others. (ELCC 5.2)

		

		

		

		

		

		



		3. Makes and explains decisions based on ethical and legal principles (ELCC 5.4)

		

		

		

		

		

		



		4. Develops a school vision of learning (ELCC 1.1)

		

		

		

		

		

		



		5. Articulates a school vision of learning  (ELCC 1.1)

		

		

		

		

		

		



		6. Implements a school vision of learning (ELCC 1.1)

		

		

		

		

		

		



		7. Stewards a school vision of learning (ELCC 1.1)

		

		

		

		

		

		



		8. Promotes community involvement in school vision (ELCC 4.1)

		

		

		

		

		

		



		9. Promotes a positive school culture (ELCC 2.1)

		

		

		

		

		

		



		10. Provides effective instructional program (ELCC 2.2)

		

		

		

		

		

		



		11. Applies best practices to student learning (ELCC 2.1)

		

		

		

		

		

		



		12. Designs comprehensive professional growth plans (ELCC 2.3)

		

		

		

		

		

		



		13. Manages the school organization (effectiveness, fiscal, personnel, etc.) giving priority to student learning (ELCC 3.2)

		

		

		

		

		

		



		14. Manages the operation using needs assessment and data, communication, collaboration, legal principles, etc. (ELCC 3.1)

		

		

		

		

		

		



		15. Manages fiscal, material, and human resources legally and effectively using technology (ELCC 3.2) 

		

		

		

		

		

		



		16. Collaborates with families and other community members and organizations to positively improve student learning (ELCC 4.3)

		

		

		

		

		

		



		17. Is active in and responds to community interests and needs by addressing diverse learning needs of students (ELCC 4.3)

		

		

		

		

		

		



		18. Mobilizes community resources to achieve school goals and support student learning and well-being (ELCC 4.2)

		

		

		

		

		

		



		19. Understands the larger school context including family and economic issues, legal and political changes, cultural issues, and other social variable related to schooling (ELCC 6.1)

		

		

		

		

		

		



		20. Responds to and communicates with the community about environmental and educational trends effecting students learning, including dialogue with representatives from diverse community groups (ELCC 6.3)

		

		

		

		

		

		



		21. Engages community in advocacy for improved laws and processes for schools and student learning (ELCC 6.2)

		

		

		

		

		

		



		22. Comprehensively applies technology to advance student achievement (ELCC 2.4)

		

		

		

		

		

		



		23. Uses research, best practices, and data collection to inform programming and inform changes that improve student learning

(ELCC 1.2)

		

		

		

		

		

		



		24. Operates with a clearly defined worldview that undergirds their leadership and guides in their support of student learning (ELCC 1.1)

		

		

		

		

		

		



		25. Values service to society at large (e.g., community, church, civil)

(ELCC 4.4)

		

		

		

		

		

		



		26. Believes that all individuals can learn, regardless of their background or experience (ELCC 5.1)

		

		

		

		

		

		



		27. Promotes equitable learning opportunities and success for all students, regardless of socioeconomic background, ethnicity, gender, disability, or other individual characteristics (ELCC 5.1)

		

		

		

		

		

		







If you have any comments on the preparation that this employee received from Andrews University School of Education, please write them on the back of this sheet.  



Andrews University School of Education

Educational Leadership Graduate Employer Survey 
[Recreated in 2018 to Align with ELCC 2011 Standards]

Employee’s degree:							Graduation Date:

Program of Study:

Instructions: For each of the 12 indicators below, please check the box below the performance description that best matches the employee.

		

		Excellent

5

		Very Well

4

		Satisfactory

3

		Somewhat

2

		Not at All

1

		N/A



		1. 

Promotes continual and sustainable school improvement. 

(ELCC 1.3)

		The employee continually seeks and uses creative, research-based, sustainable means of improving the school’s ability to promote the success of every student, and leads and encourages all school staff in applying those means. 

☐

		The employee often seeks and uses sustainable means of improving the school’s ability to promote the success of every student, and encourages school staff in applying those means.



☐

		The employee occasionally seeks new means of improving the school’s ability to promote student success.











☐

		The employee makes little effort to improve the school, generally relying on maintaining traditional school procedures with little regard for promoting student success.







☐

		The employee makes no effort to improve the school.

















☐

		





















☐



		2. 

Evaluates school progress and revises school plans supported by school stakeholders. (ELCC 1.4)

		The employee rigorously applies student growth data to evaluate school progress, and effectively uses findings to revise school plans. Appropriate stakeholders are involved in the decision making.

☐



		The employee examines student growth data to evaluate school progress, and uses findings to revise school plans. Appropriate stakeholders are included in the decision making.





☐

		The employee tracks student growth data related to school progress, and sometimes uses findings to revise school plans. Stakeholders are informed about the revisions.





☐

		The employee tracks student growth data related to school progress, but seldom uses findings to revise school plans. Stakeholders are not informed about the revisions.







☐

		The employee fails to evaluate school progress or appropriately revise school plans.















☐

		























☐



		3. 

Sustains a school culture and instructional program conducive to student learning through collaboration, trust, and a personalized learning environment with high expectations for students. 

(ELCC 2.1)

		The employee fosters a school culture and instructional program that expects and encourages student learning. School-student interactions embody collaboration, trust, and personalized learning.



☐

		The employee fosters a school culture and instructional program that encourages student learning. Collaboration, trust, and personalized learning are evident. 







☐

		The employee maintains a school culture and instructional program that generally encourages and facilitates student learning, but with only a moderate degree of collaboration, trust, and personalization.

☐

		The employee makes minimal effort to maintain a positive learning environment in the school. Lack of collaboration and trust is evident in school-student interactions. Learning activities are “one-size-fits-all.”



☐

		The employee fails to sustain a school culture conducive to student learning.















☐

		





















☐



		4. 

Creates and evaluates a comprehensive, rigorous, and coherent curricular and instructional school program. 

(ELCC 2.2)

		The employee creates and through appropriate regular evaluation maintains a comprehensive, rigorous, and coherent curricular and instructional school program.



☐

		The employee creates and through occasional evaluation maintains a comprehensive, rigorous, and coherent curricular and instructional school program.





☐

		The employee maintains a curricular and instructional school program that is mostly comprehensive, rigorous, and coherent, but program evaluation is infrequent and uncertain.



☐

		The employee maintains a somewhat coherent curricular and instructional school program, but it lacks rigor and does not adequately cover all essential subject areas. Program evaluation is absent.

☐

		The employee fails to maintain a coherent curricular and instructional school program. 











☐

		



















☐



		5. 

Develops and supervises the instructional and leadership capacity of school staff. 

(ELCC 2.3) 

		The employee actively engages in development and supervision of the instructional and leadership capacity of school staff. 

☐













		The employee prioritizes development and supervision of the instructional and leadership capacity of school staff.

☐

		The employee makes satisfactory efforts to develop and supervise the instructional and leadership capacity of the school staff. 



☐

		The employee shows some awareness of the need to develop and supervise the instructional and leadership capacity of school staff.

☐

		The employee demonstrates no capacity to develop or supervise the instructional and leadership capacity of the school staff.

☐

		













☐



		6. 

Promotes the most effective and appropriate technologies to support teaching and learning in a school environment. 

(ELCC 2.4)

		The employee invests necessary time, funding, and influence to promote use of the most effective and appropriate technologies to support teaching and learning.

☐

		The employee invests adequate time, funding, and influence to promote use of effective and appropriate technologies to support teaching and learning.

☐

		The employee invests adequate time, funding, or influence to promote use of effective and appropriate technologies to support teaching and learning.

☐

		The employee invests minimal time, funding, and/or influence to promote use of effective and appropriate technologies to support teaching and learning.

☐

		The employee shows no regard for the school’s need to utilize current technologies that support teaching and learning. 





☐

		















☐



		7. 

Promotes school-based policies and procedures that protect the welfare and safety of students and staff within the school. 

(ELCC 3.3)

		The employee carefully creates and rigorously enforces school policies and procedures that protect the welfare and safety of students and staff within the school.

☐

		The employee creates and enforces school policies and procedures that protect the welfare and safety of students and staff within the school.



☐

		The employee enforces school policies and procedures that protect the welfare and safety of students and staff within the school.





☐

		The employee shows minimal regard for maintaining policies and procedures that protect the welfare and safety of students and staff within the school.



☐

		The employee shows no regard for maintaining policies and procedures that protect the welfare and safety of students and staff within the school.



☐

		















☐



		8. 

Ensures teacher and organizational time focuses on supporting high-quality school instruction and student learning. 

(ELCC 3.5)

		The employee carefully monitors and skillfully manages teacher and organizational time to ensure that it focuses on supporting high-quality school instruction and student learning.

☐

















		The employee monitors and manages teacher and organizational time to ensure that it focuses on supporting high-quality school instruction and student learning. 



☐

		The employee attempts to manage teacher and organizational time to ensure that it focuses on supporting high-quality school instruction and student learning.





☐

		The employee shows minimal regard for ensuring that teacher and organizational time are used efficiently to support high-quality instruction and student learning.



☐

		The employee shows no regard for ensuring that teacher and organizational time are used efficiently to support high-quality instruction and student learning.





☐

		



















☐



		9. 

Acts with integrity and fairness to ensure a school system of accountability for every student’s academic and social success. 

(ELCC 5.1)

		The employee acts with integrity and fairness to ensure that the school has a fair and effective system of accountability for every student’s academic and social success.

☐ 

		The employee acts with integrity and fairness to ensure that the school has a fair system of accountability for every student’s academic and social success.

☐

		The employee ensures that the school has a system of accountability for every student’s academic and social success.





☐

		The employee shows minimal regard for ensuring that the school has a system of accountability for every student’s academic and social success.



☐

		The employee shows no regard for ensuring that the school has a system of accountability for every student’s academic and social success. 



☐

		

















☐



		10. 

Promotes social justice within the school to ensure that individual student needs inform all aspects of schooling. 

(ELCC 5.5)

		The employee ensures that individual student needs are understood and accommodated in all aspects of schooling, regardless of students’ social status, race, ethnicity, gender, and/or learning style. 

☐

		The employee ensures that individual student needs are understood and accommodated in most aspects of schooling, regardless of students’ social status, race, ethnicity, gender, and/or learning style.

☐

		The employee ensures that individual student needs are understood in most aspects of schooling, regardless of students’ social status, race, ethnicity, gender, and/or learning style.



☐

		The employee shows minimal regard for individual students’ learning needs. 













☐

		The employee shows no regard for individual students’ learning needs.













☐

		



















☐



		11. 

Advocates for school students, families, and caregivers. 

(ELCC 6.1)

		The employee deeply understands and responds to the implications of the larger political, social, economic, legal, and cultural context, and acts assertively and speaks clearly to support the needs of the school’s students and their families and caregivers.

☐





		The employee largely understands and responds to the implications of the larger political, social, economic, legal, and cultural context, and acts and speaks to support the needs of the school’s students and their families and caregivers.



☐

		The employee understands some of the implications of the larger political, social, economic, legal, and cultural context, and acts to support the needs of the school’s students and their families and caregivers.





☐

		The employee shows minimal regard for the responsibility to advocate for the needs of students and their families and caregivers.













☐

		The employee shows no regard for the responsibility to advocate for the needs of students and their families and caregivers.













☐

		

























☐



		12. 

Acts to influence local, district, state, and national decisions affecting student learning in a school environment. 

(ELCC 6.2)

		The employee carefully monitors local, district, state, and national decisions that could affect student learning, and speaks clearly and acts decisively to influence such decisions in favor of protecting the interests and needs of students. 

☐

		The employee monitors local, district, state, and national decisions that could affect student learning, and speaks and acts to influence such decisions in favor of protecting the interests and needs of students.





☐

		The employee has some awareness of local, district, state, and national decisions that could affect student learning, and supports those who speak and act to influence such decisions in favor of protecting the interests and needs of students.

☐

		The employee shows minimal regard for the responsibility to influence local, district, state, or national decisions that affect student learning.











☐

		The employee shows no regard for the responsibility to influence local, district, state, or national decisions that affect student learning. 











☐

		























☐











G. Data Table



Employer Survey Responses

2012-2014 & 2015-2016 Educational Leadership Graduates



		

		2012-2014

N = 4

		2015-2016

N = 3



		

		Excellent

		Very Well

		Satisfactory 

		Somewhat 

		Not at All

		Not Applicable

		Excellent

		Very Well

		Satisfactory

		Somewhat

		Not at All

		Not Applicable



		

		5

Met

		4

Met

		3

Met

		2

Unmet

		1

Unmet

		

		5

Met

		4

Met

		3

Met

		2

Unmet

		1

Unmet

		



		Q. 1

(ELCC 5.1)

		3

(75%)

		

		1

(25%)

		

		

		

		2

(67%)

		1

(33%)

		

		

		

		



		Q. 2

(ELCC 5.2)

		3

(75%)

		

		1

(25%)

		

		

		

		2

(67%)

		1

(33%)

		

		

		

		



		Q. 3

(ELCC 5.4)

		1

(25%)

		2

(50%)

		1

(25%)

		

		

		

		3

(100%)

		

		

		

		

		



		Q. 4

(ELCC 1.1)

		1

(25%)

		2

(50%)

		

		1

(25%)

		

		

		2

(67%)

		1

(33%)

		

		

		

		



		Q. 5

(ELCC 1.1)

		1

(25%)

		2

(50%)

		1

(25%)

		

		

		

		2

(67%)

		1

(33%)

		

		

		

		



		Q. 6

(ELCC 1.1)

		1

(25%)

		2

(50%)

		1

(25%)

		

		

		

		2

(67%)

		1

(33%)

		

		

		

		



		Q. 7

(ELCC 1.1)

		1

(25%)

		2

(50%)

		1

(25%)

		

		

		

		1

(33%)

		1

(33%)

		

		

		

		1

(33%)



		Q. 8

(ELCC 4.1)

		1

(25%)

		2

(50%)

		1

(25%)

		

		

		

		1

(33%)

		2

(67%)

		

		

		

		



		Q. 9

(ELCC 2.1)

		2

(50%)

		1

(25%)

		1

(25%)

		

		

		

		1

(33%)

		2

(67%)

		

		

		

		



		Q. 10

(ELCC 2.2)

		3

(75%)

		

		1

(25%)

		

		

		

		2

(67%)

		1

(33%)

		

		

		

		



		Q. 11

(ELCC 2.1)

		2

(50%)

		1

(25%)

		1

(25%)

		

		

		

		2

(67%)

		1

(33%)

		

		

		

		



		Q. 12

(ELCC 2.3)

		

		3

(75%)

		

		1

(25%)

		

		

		2

(67%)

		1

(33%)

		

		

		

		



		Q. 13

(ELCC 3.2)

		

		3

(75%)

		

		1

(25%)

		

		

		1

(33%)

		2

(67%)

		

		

		

		



		Q. 14

(ELCC 3.1)

		2

(50%)

		1

(25%)

		

		1

(25%)

		

		

		1

(33%)

		2

(67%)

		

		

		

		



		Q. 15

(ELCC 3.2)

		2

(50%)

		1

(25%)

		1

(25%)

		

		

		

		2

(67%)

		1

(33%)

		

		

		

		



		Q. 16

(ELCC 4.3)

		2

(50%)

		1

(25%)

		1

(25%)

		

		

		

		1

(33%)

		2

(67%)

		

		

		

		



		Q. 17

(ELCC 4.3)

		1

(25%)

		2

(50%)

		1

(25%)

		

		

		

		

		3

(100%)

		

		

		

		



		Q. 18

(ELCC 4.2)

		2

(50%)

		1

(25%)

		1

(25%)

		

		

		

		

		3

(100%)

		

		

		

		







		

		2012-2014

N = 4

		2015-2016

N = 3



		

		Excellent

		Very Well

		Satisfactory 

		Somewhat 

		Not at All

		Not Applicable

		Excellent

		Very Well

		Satisfactory 

		Somewhat 

		Not at All

		Not Applicable



		

		5

Met

		4

Met

		3

Met

		2

Unmet

		1

Unmet

		

		5

Met

		4

Met

		3

Met

		2

Unmet

		1

Unmet

		



		Q. 19

(ELCC 6.1)

		2

(50%)

		1

(25%)

		1

(25%)

		

		

		

		1

(33%)

		2

(67%)

		

		

		

		



		Q. 20

(ELCC 6.3)

		2

(50%)

		1

(25%)

		1

(25%)

		

		

		

		

		2

(67%)

		1

(33%)

		

		

		



		Q. 21

(ELCC 6.2)

		2

(50%)

		1

(25%)

		1

(25%)

		

		

		

		

		1

(33%)

		2

(67%)

		

		

		



		Q. 22

(ELCC 2.4)

		1

(25%)

		2

(50%)

		1

(25%)

		

		

		

		

		3

(100%)

		

		

		

		



		Q. 23

(ELCC 1.2)

		2

(50%)

		1

(25%)

		1

(25%)

		

		

		

		

		3

(100%)

		

		

		

		



		Q. 24

(ELCC 1.1)

		3

(75%)

		

		1

(25%)

		

		

		

		

		3

(100%)

		

		

		

		



		Q. 25 (ELCC 4.4)

		3

(75%)

		

		1

(25%)

		

		

		

		2

(67%)

		1

(33%)

		

		

		

		



		Q. 26 (ELCC 5.1)

		3

(75%)

		

		1

(25%)

		

		

		

		1

(33%)

		2

(67%)

		

		

		

		



		Q. 27 (ELCC 5.1)

		3

(75%)

		

		1

(25%)

		

		

		

		2

(67%)

		1

(33%)

		

		

		

		









		

Assessment #5: Employer Survey of Leadership Impact


Assessment #3: Supervision of Instruction Project

 

A.  Description of the Assessment  



This Key Assessment measures a building level candidate’s ability to promote an instructional program conducive to student learning. It is also designed to promote a comprehensive and rigorous program of supervision of instruction for school staff.  It is facilitated for candidates in the required course EDAL570 Principles of Education Supervision.  



This assessment contains five graded activities which are aggregated into one major Key Assessment that evaluate a candidate’s ability to support student learning and a teacher’s professional growth. Activities #7 through #11 are a series of assignments that take candidates through the process of planning and implementing an Instructional Supervision Sequence with a follow up Professional Growth Plan for a teacher.



B.  Alignment with 2011 ELCC Standards



This assessment is aligned to ELCC standards 2.1, 2.2, and 2.3.



2.1 Candidates understand and can sustain a school culture and instructional program conducive to student learning through collaboration, trust, and a personalized learning environment with high expectations for students. 



2.2 Candidates understand and can create and evaluate a comprehensive, rigorous, and coherent curricular and instructional school program. 



2.3 Candidates understand and can develop and supervise the instructional and leadership capacity of school staff.



C.  Data Analysis



Data was collected on eight (8) total MA candidates in EDAL 570 Principles of Educational Supervision taught during the Spring Semesters of 2014-2016 through the Andrews University LearningHub system, which is the University’s Moodle-powered learning management system. 



For the purpose of this key assessment, five (5) major activities were selected out of all the activities in the course. These activities focus on ELCC Standards 2.1-2.3 and all candidates completed them at either the Proficient or Exceptional levels.











D.  Interpretation of How Data Provide Evidence for Meeting Standards



The high scores on this assessment over three grading periods most probably can be attributed to the detailed guidance this course gives to students and the very effective data collection the instructor gave to this work. It is also probably related to the fact that all eight candidates were currently practicing school administrators. We believe that they were able to view and understand these five activities through the lens of contemporary classroom and administrative experience. 



The instructor has also developed a highly structured syllabus of nearly 40 pages and provided a rich array of course resources/web materials to support candidates’ achievement. We plan to continue to provide this level of focus within this crucial area of educational leadership. 



Course materials will continue to be adapted, updated and refined to provide the most pertinent information possible.





E.  Assessment Tools



[bookmark: _Hlk505602133]Activities #7 through #11 are a series of assignments that take candidates through the process of planning and implementing an Instructional Supervision Sequence with a follow up Professional Growth Plan (PGP) for a practicing teacher. 



While these activities composed the core outcomes of EDAL 570, assignments before and after these activities (reflections on video lectures on supervision, 15 online discussions on the supervision textbook, etc.) are also designed to help complete these activities. 



To begin, candidates were required to identify a teacher and work with them on all these activities. The primary goal was to supervise their instruction and provide them with a professional development plan. 



When completed as a process, these activities introduced candidates to principles of instructional supervision and how to bring instructional improvements to teaching and learning. These activities were also designed to help candidates to develop skills as a supervisor of instruction. 



The following directions were given to candidates for these five key assignments:  



The 5 Key Graded Activities:

[bookmark: _Hlk505949132]Graded Activity #7: Instructional Supervision “The Profile: Establishing the Context and Characteristics” 

[bookmark: _Hlk505949199]This activity is worth 15 points and is weighted at 5% of a candidate’s grade. It seeks to provide the necessary background for fulfilling the following ELCC Building Level Standards:

ELCC 2.1: “Candidates understand and can sustain a school culture and instructional program conducive to student learning through collaboration, trust, and a personalized learning environment with high expectations for students.”

ELCC 2.2: “Candidates understand and can create and evaluate a comprehensive, rigorous, and coherent curricular and instructional school program.”

ELCC 2.3: “Candidates understand and can develop and supervise the instructional and leadership capacity of school staff.”

This activity asked candidates to identify a teacher they would like to take through an Instructional Supervision and Professional Growth Plan sequence (the teacher could be someone with whom the candidate was currently working at their school or in their conference or district).  Candidates were to read the Sally Zepeda textbook (Chapter 14). Guided by “Section I: Profile: Establishing the Context and Characteristics” and by Rubric #7 below, candidates were required to create a document entitled “The Profile” that included the following: 

a. The Profile of the teacher for whom the plan is being developed, including (ELCC 2.3; also see the Rubric):

1. Number of years teaching (beginning teacher etc.)

2. A detailing and discussion of the principles of adult learning and what characterizes the teacher’s needs.

3. Number of years at this school setting.

4. Highest degree held.

5. Professional development activities over the past two years and how these activities have promoted growth and development. 

6. Views about supervision in general.



b. The Profile of the supervisory procedures in place in the setting, including (ELCC 2.2; also see the Rubric):

1. A description of the supervisory/evaluation process.

2. A copy of the evaluation forms used (See Rubric #7).



c. The Profile of the school setting, including (ELCC 2.1; also see the Rubric):

1. An identification of the type of school.

2. School demographics.

3. Other areas of unique school context.



Assignments were to be submitted in the drop box entitled “The Profile: Establishing the Context and Characteristics” on or before the due date as scheduled in the course outline.

Candidates were assessed using a series of appropriate rubrics found in Section F, Scoring Guide Rubrics.

Graded Activity #8: Instructional Supervision “The Observation Tools”  

This activity is worth 50 points and is weighted at 5% of the grade for three credits. It seeks to fulfill ELCC Building Level Standard 2.2, “Candidates understand and can create and evaluate a comprehensive, rigorous, and coherent curricular and instructional school program.”

This activity requires that candidates carefully read Sally Zepeda’s Textbook Chapter 5 and locate the “Supervisory Tools for Students” on page xvii in the front of the textbook. Candidates were then asked to create a document entitled, “The Observation Tools” that included the following: 



1. A copy of ten observation tools candidates selected, together with an explanation of the context of the classroom observation for each tool. To accomplish this, they were to complete the following: 

a. Go to Zepeda pages vii-viii and select a choice of tools using any of the tools between Figures 5.16 and 5:32. 

b. Then go back to Chapter 5 in Zepeda. Beginning on page 99, seek to discover the answer to this question regarding each of the tools candidates selected. “What is the Context of the Classroom Observation for the use of each tool you have selected?” In other words, what focus of the classroom situation would make this tool the right one to use? 

c. Preceding each of the ten tools candidates were to select and provide an explanation of the context of the classroom observation for each tool. 

d. The document was entitled “The Observation Tools” and contained ten actual tools and an explanation of the context of the classroom observation for each tool.



[bookmark: _Hlk505765159]Assignments were to be submitted in the drop box entitled “The Observation Tools” on or before the due date as scheduled in the course outline.



Candidates were assessed using a series of appropriate rubrics found in Section F, Scoring Guide Rubrics 

Graded Activity #9 Instructional Supervision – The Pre-Observation Conference 

This activity was worth 65 points and weighted at 10% of the grade for three credits. It is an essential step in fulfilling the following ELCC Building Level Standards:

ELCC 2.1: “Candidates understand and can sustain a school culture and instructional program conducive to student learning through collaboration, trust, and a personalized learning environment with high expectations for students.”

ELCC 2.2: “Candidates understand and can create and evaluate a comprehensive, rigorous, and coherent curricular and instructional school program.”

ELCC 2.3: “Candidates understand and can develop and supervise the instructional and leadership capacity of school staff.”

1. This activity required that candidates carefully read Sally Zepeda’s textbook Chapter 4 and create a document entitled “The Pre-Observation Conference.” This “Pre-observation Conference” document needed to include the following:

a) The candidate’s introduction of the subject of the Pre-Observation Conference

b) A description of at least 6 attributes of a pre-observation conference. (ELCC 2.1; SZ Ch. 4)

c) A copy of a blank Pre-Conference Observation Form (the one provided by our textbook author. Read and follow the directions on page xvii of SZ’s textbook to be able to download a copy.)

d) Record what information candidates were seeking regarding each segment of the form and how they would seek it. In other words, what information do candidates want or need and what questions would candidates ask regarding each segment of the form to get the information needed? (ELCC 2.2; SZ Ch. 4)

e) Explain “Focus and the Pre-observation Conference.” Include three things the Focus served to do. (ELCC 2.2; SZ Ch. 4)

f) Explain how to prepare for the Classroom Observation. Include four specifics with an explanation for each of the specifics. (ELCC 2.3; SZ Ch. 4)

g) The written record of a Pre-Observation Conference candidates conducted with the teacher selected and profiled, including the following:

1. A completed copy of the Pre-Observation Conference Form.

2. An identification of the teacher’s instructional concerns.

3. An identification of the supervisory focus.

4. A copy of the data collection tool(s) to be used during the observation.



Assignments were to be submitted in the drop box entitled “The Pre-Observation Conference” on or before the due date as scheduled in the course outline.



Candidates were assessed using a series of appropriate rubrics found in Section Scoring Guide Rubrics 



Graded Activity #10 Instructional Supervision – The Observation  



This activity is worth 100 points and is weighted at 15% of the grade. This is the central step of the process that fulfills the following ELCC Building Level Standards:



ELCC 2.1: “Candidates understand and can sustain a school culture and instructional program conducive to student learning through collaboration, trust, and a personalized learning environment with high expectations for students.”



ELCC 2.2: “Candidates understand and can create and evaluate a comprehensive, rigorous, and coherent curricular and instructional school program.”



ELCC 2.3: “Candidates understand and can develop and supervise the instructional and leadership capacity of school staff.”

This activity is another practical assignment of the course. This activity requires candidates to carefully read Chapter 5 of Sally Zepeda’s textbook, perform an observation and then create a document entitled “The Observation.”  

1. This document needs to include the following: 

a. A statement of introduction to The Observation.

b. A copy of the completed observation tool(s) which the candidate and the teacher discussed and decided to use in the classroom observation. (ELCC 2.1)

c. A statement that that candidates spent at least 45 minutes in conducting the classroom observation. (ELCC 2.3)

d. A copy of the candidate’s observation notes detailing what the teacher and students were doing during the observation. (ELCC 2.2)

e. An identification of where in the candidate’s observation notes that there was a record of composite of teaching and learning based on the lesson being taught. (ELCC 2.2)

f. A statement of how the data collected related directly to the focus. (ELCC 2.2)



[bookmark: _Hlk505604176]Assignments are submitted in the drop box entitled “The Observation” on or before the due date as scheduled in the course outline.



Candidates were assessed using a series of appropriate rubrics found in Section F, Scoring Guide Rubrics. 



Graded Activity #11 Instructional Supervision - Post Observation Conference 



This activity is worth 45 pts. Weighted at 10% of the grade. It is the final step of the process that fulfills the following ELCC Building Level Standards:



ELCC 2.1: “Candidates understand and can sustain a school culture and instructional program conducive to student learning through collaboration, trust, and a personalized learning environment with high expectations for students.”



ELCC 2.2: “Candidates understand and can create and evaluate a comprehensive, rigorous, and coherent curricular and instructional school program.”



ELCC 2.3: “Candidates understand and can develop and supervise the instructional and leadership capacity of school staff.”



This activity is another practical assignment of the course. This activity required candidates to carefully read Sally Zepeda Textbook Chapter 6 and create a document entitled “Post-Observation Conference.”  



The last item in this document asks candidates to report what took place in the Post Observation Conference which they conducted. This document needed to include the following:

a) An introduction of the subject of the Post-Observation Conference.

b) Follow introduction with a statement of at least three purposes of the Post Observation Conference. (ELCC 2.1)

c) Following the purposes of the Post Observation Conference, candidates are expected to share and explain six tasks that can lay the groundwork for a successful post observation conference. (ELCC 2.2)

d) Introduce how a supervisor can promote teacher talk, inquiry, and reflection in the Post Observation conference. Include at least two supervisory approaches and examples linked with those approaches. (ELCC 2.3)

e) Introduce how a supervisor can provide effective feedback in the Post-Observation Conference. Provide 10 suggestions including some things to avoid. (ELCC 2.3)

f) Finally, report what took place in the Post-Observation Conference the candidate conducted. (ELCC 2.3)



[bookmark: _Hlk505604055]Assignments are submitted in the drop box entitled “Post Observation Conference” on or before the due date as scheduled in the Course Outline.



Candidates were assessed using a series of appropriate rubrics found in the Section F, Scoring Guide Rubrics.
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F.  Scoring Guide/Rubrics

Assessment Rubric #7

For Evaluating Graded Activity #7

Instructional Supervision - The Profile



		ELCC Standard

		Elements of the Standard in which Performance is Assessed

		Distinguished

5

		Proficient

4 

		Satisfactory

3

		Emerging

2 

		Unsatisfactory

1



		2.0 A building-level education leader applies knowledge that promotes the success of every student by sustaining a school culture and instructional program conducive to student learning through collaboration, trust, and a personalized learning environment with high expectations for students; creating and evaluating a comprehensive,

rigorous and coherent curricular and instructional school program; developing and supervising the instructional and leadership capacity of school staff; and promoting the most effective and appropriate technologies to support teaching and learning within a school environment.

		2.1

		The profile of the school context includes all factors (see profile) with full discussion of how these factors contribute to providing supervision, evaluation, and professional development. Details and analysis provide a full rendition of the “life” of the school and the policies and procedures in place that support or inhibit supervision, evaluation, and professional development.

		The profile of the school context includes most factors with discussion of how these factors contribute to providing supervision, evaluation, and professional development. Details and analysis provide a useful rendition of the “life” of the school and the policies and procedures in place that support or inhibit supervision, evaluation, and professional development.

		The profile includes numerous descriptions of the context but full explanations are not offered showing deep understanding of how the context factors affect supervisor, evaluative, and professional development practices.

		The profile does not include a majority of detail to add texture to the context of the school setting; many profiles factors are missing or only “covered” without detail on how each one of the items contribute a fill understanding of the context in which the teacher works.

		The profile fails to include detail to add texture to the context of the school setting; profiles factors are missing or do not detail how each one of the items contribute to a full understanding of the context in which the teacher works.



		

		2.2

		Documents from within the system are included with detailed analysis of how these practices and procedures add to the development of teachers, especially the teachers with whom the student is working during the current semester; analysis is provided detailing the specific points of the procedures and processes and how these processes support teacher development and growth. Distinction is made between the differences in summative and formative procedures within the supervisory and evaluative plans and procedures

		Documents from within the system are included with adequate analysis of how these practices and procedures add to the development of teachers, especially the teachers with whom the student is working during the current semester; some insight is given into the specific points of the procedures and processes and how these processes support teacher development and growth.

		Includes documents from within the system; provides some insight on how the supervisory and evaluative procedures “Play out” in practice; make some connections to how these processes promote teacher development.

		Provides only rudimentary information and includes few documents from within the system

		Provides little to no information and documents from within the system are not included



		

		2.3

		Includes detailed information such as: Number of years in teaching (beginning teacher, etc.); details and discusses the principles of adult learning that characterize the teacher’s needs; includes number of years at the school setting; highest degree held; professional development activities over the past two years and provides explanation of how these activities have promoted growth and development; views about supervision in general. 

		Includes most of the following information: Number of years in teaching (beginning teacher, etc.); details and discusses the principles of adult learning that characterize the teacher’s needs; includes number of years at the school setting; highest degree held; professional development activities over the past two years and provides explanation of how these activities have promoted growth and development; views about supervision in general.

		Includes information about the teacher relative to career continuum but lacks key insights about needs of the teacher related to key principles of adult development; lacks explanation and analysis of professional development activities

		Information about the teacher is limited. Only includes some discussion of the characteristics of the teacher relative to career continuum (beginning, mid-career, veteran); history of professional development lacks description.

		Information about the teacher is incomplete. Does not include discussion of the characteristics of the teacher relative to career continuum (beginning, mid-career, veteran); history of professional development is missing.



		Total:  15/15

		

		

		

		

		












Assessment Rubric #8

For Evaluating Graded Activity #8

Instructional Supervision - The Observation Tools



		

		Distinguished

5

		Proficient

4

		Satisfactory

3

		Emerging

2

		Unsatisfactory

0



		Tools and Context



ELCC 2.2

		Observation Tools and Classroom Context present and accurately reflected.

		Observation Tools and Classroom Context present and accurately reflected.

		Observation Tools and Classroom Context present and accurately reflected.

		Observation Tools and Classroom Context present and not accurately reflected.

		No Observation Tools and Classroom Context present or accurately reflected.



		TOTAL

		50/50

		

		

		

		











Assessment Rubric #9

For Evaluating Graded Activity #9

Instructional Supervision - The Pre-Observation Conference



		Assessed Item

		Element Standard in which the performance is assessed

		Distinguished

5

		Proficient

4

		Satisfactory

3

		Emerging

2

		Unsatisfactory

1



		1. Attributes of the Pre-Conference

		

		Six attributes  very clearly presented

		Four or five attributes present

		Three or four attributes present 

		One or two attributes missing

		All attributes missing



		1. Actual  Pre-Observation Form

		

		Present

		

		

		

		Absent



		1. Explain what you are seeking in each of the seven segments of the form

		

		What is wanted in each of the seven segments is clear

		What is wanted in five or six segments is clear

		What is wanted in three or four segments is clear

		What is wanted in one or two segments is clear

		What is wanted in no segment is clear



		1. Focus serves to do what?

		

		All three services of focus were included and well stated

		Three of the services of focus were included but not well stated

		Two of the services of focus were included 

		One of the services of focus was included

		None of the services of the focus were included



		1. How to prepare for the classroom observation

		

		All four Preparation specifics were listed and well explained

		Three of the preparation specifics were listed

		Two of the preparation specifics were listed

		One of the preparation specifics were listed

		None of the preparation specifics were listed



		Pre-Observation Conference

		Identification of Classroom context, characteristic of the learners



ELCC 2.1

		Pre-Observation form shows discussion of the classroom context including characteristics of students as learners and unique learning needs; details the culture and climate of the classroom with discussion of the atmosphere in the room and how students contribute

		Pre-Observation shows discussion but certain aspects of the learning environment are barely included or are not thoroughly discussed (e.g., culture, climate, and atmosphere).

		Pre-Observation shows discussion but certain aspects of the learning environment are not included or barely discussed (e.g., culture, climate, and atmosphere).

		Pre-Observation shows perfunctory discussion of the learning environment

		Pre-Observation is missing discussion of the learning environment



		

		Learning Objectives



ELCC 2.2

		Learning objectives are discussed in relation to past learning and future learning objectives; shows details about content of the lesson; how students will cue into what is being taught and why. Full explanation of what instruction will look like and sound like given the content specification and the learning objectives

		Learning objectives are discussed in relation to learning objectives; shows details about content of the lesson. Includes some explanation of what instruction will look like and sound like given the content specification and the learning objectives

		Learning objectives are provided, namely a listing of learning objectives without full specificity

		Learning objectives do not give much detail about what students will learn and why; objectives are not teased out during discussion; incomplete information is given

		Learning objectives are missing or incomplete information is given



		

		Focus mutually identified between supervisor and teacher



ELCC 2.2

		Clear classroom observation focus developed with appropriate probes and follow-up questions to further define the classroom observation focus; teacher and observer develop the focus mutually with the teacher leading the discussion; observer asks probing questions to the teacher can define the focus.

		Clear classroom observation focus developed with probing and questions to define the classroom observation focus; teacher and observer develop the focus mutually.

		Classroom observation is clear but lacks some forms of specificity that could be achieved with follow-up and probing questions of the teacher during the pre-observation conference.

		Class room observation focus unclear.

		Class room observation focus is missing.



		

		Discussion of which data tools used and why



ELCC 2.3

		Elaborate discussion related to the tools and identifies the data collection tool(s), Provides details on the type of data that can be collected, shows value of the type of data that can be collected and how that data can be used to shed light on classroom practices as identified in the observation focus

		Solid discussion related to the tools and identifies the data collection tool(s), summarizes type of data that can be collected, shows value of the type of data that can be collected and relates it back to the observation focus

		Some discussion of the tools to be used to collect data with some discussion on the types of data that can be collected using the tools

		Minimal discussion of what tools will be used to collect data or discussion consists of merely identifying the types of data collection tools to be used without elaboration or explanation of the tools and what data will look like the significance of the types of data that can be collected and how this data will shed light on the agreed on focus of the classroom observation.

		Discussion of data tools is missing



		

		Completed Pre-Observation Form

		Present 

		

		

		

		Absent



		

		Identified Teachers instructional concerns

		Present - clear

		

		Present –not so clear

		

		Absent



		

		Identified the Supervisory focus



		Present - clear

		

		Present – not clear

		

		Absent



		

		A copy of the data collection tools to be used during the observation

		Present and alignment with the pre-observation discussion and focus made clear

		

		Present but alignment with the pre-observation discussion and focus attempted but not too clear

		

		Absent



		Totals

		

		65/65

		

		

		

		










Assessment Rubric #10

For Evaluating Graded Activity #10

Instructional Supervision - The Observation



		Elements of the Standard in Which Performance is Assessed

		Distinguished

5

		Proficient

4

		Satisfactory

3

		Emerging

2

		Unsatisfactory

1



		ELCC 2.3

Candidates supervise the instructional and leadership capacity of school staff



		The observer spent at least one hour conducting the classroom observation

		Spends 50 minutes in the classroom observing the teacher

		Spends 40 minutes in the classroom observing the teacher

		Spends 30 minutes in the classroom observing the teacher

		Spends less than 30 minutes conducting the Observation



		ELCC 2.1

Candidates understand and can sustain a school culture and instructional program conducive to student learning



		The data collection tool(s) was aligned with the discussion in the pre-Observation Conference

		The data collection tool(s) was mostly aligned with the discussion in the pre-Observation Conference

		Data collection tool(s) was somewhat aligned well with the discussion in the Pre-Observation Conference

		The data collection tool(s) was barely aligned with the discussion in the pre-Observation Conference

		Data collection tool(s) was not aligned with the Pre-Observation Conference



		ELCC 2.2

Candidates understand and can create and evaluate a comprehensive, rigorous, and coherent curricular and instructional school program.

		Classroom observation notes detail what was observed – what the teacher was doing and what the students were doing

		Classroom observation notes detail most of what was observed – what the teacher was doing and what the students were doing

		Classroom notes were present regarding what the teacher and students were doing but are barely adequate

		Notes are sketchy and do not relate much at all to what the teacher and students were doing

		Notes are absent



		ELCC 2.2

		Notes show a detailed composite of teaching and learning based on the lesson being taught

		Notes proficiently refer to both teaching and learning based on the lesson being taught

		Notes give some indication of teaching and learning based on the lesson being taught

		Gaps in the notes do not allow the Observer to describe teaching and learning on the lesson being taught to frame a good Post-Observation conference

		Notes are absent



		ELCC 2.2

		The data collected relates directly to the focus

		The data collected mostly relates directly to the focus

		The data collected had some relationship to the focus but was not very direct

		The data collected had no obvious relationship to the focus was indirect

		The data was missing



		

		100/100

		

		

		

		
























Assessment Rubric #11

For Evaluating Graded Activity #11

Instructional Supervision - The Post-Observation Conference



		ELCC Standard

		Elements of the Standard in Which Performance is Assessed

		Distinguished

5

		Proficient

4

		Satisfactory

3

		Emerging

2

		Unsatisfactory

0



		2.0

		ELCC 2.1

Candidates understand and can sustain a school culture and instructional program conducive to student learning

		Three Purposes accurate and very clearly presented

		Three purposes present but not to clear

		Two purpose present 

		One purpose present

		No purposes present



		

		ELCC 2.2

Candidates understand and can create and evaluate a comprehensive, rigorous, and coherent curricular and instructional school program.

		All six tasks present and explained

		All six tasks present but not all explained well

		Four or five tasks present and explained

		Two or three tasks present and explained

		Tasks are absent



		

		ELCC 2.3

Candidates supervise the instructional and leadership capacity of school staff

		Two supervisory approaches and examples are present clear and linked

		Two supervisory approaches and just one example is present

		One supervisory approach and one example are present

		One supervisory approach and no examples are present 

		No supervisory approaches or examples are present



		

		ELCC 2.3

		All ten guidelines were included and well stated

		Eight or nine of the guidelines were included and  well stated

		five to seven of the guidelines were included and well stated

		One to four of the guidelines  was included

		None of the guidelines were included



		

		ELCC 2.3

		Observer presents data in a value free manner

		Observer presents data in a “Factual” manner

		Observer presents data with some value judgments

		Observer shows minimal objectivity

		Observer shows no objectivity



		

		ELCC 2.2

		Allows teacher to analyze and reflect “out loud” about the data

		Observed mediating the conversation with some opportunity for the teacher to express thoughts

		Observed mediating the conversation with little opportunity for the teacher to express thoughts

		Observer Just talked and did not allow for teacher reflection or analysis

		Discussion missing



		

		ELCC 2.2

		Teacher is asked and is able to reconstruct the lesson

		Teacher is asked and is able to reconstruct most of the lesson

		Teacher begins but doesn’t complete a reconstruction of the lesson

		Teacher is largely unable to complete a reconstruction of the lesson

		No reconstruction of the lesson is requested or given



		

		ELCC 2.2

		On-going plans are developed for follow-up.  Concrete suggestions are developed based on the insights of the teacher moderated by the data collected during the classroom observation. 

		On-going plans are developed for follow-up.  Some useful suggestions are given based on the data collected.

		Plan for follow-up are discussed and suggestions are given.

		Plans for follow-up are talked about and developed in a quite limited way

		Plans for follow-up are not discussed or developed



		

		ELCC 2.3

		The teacher owns data and has latitude to develop “next steps.”

		Questions allow for sufficient reflection by the teacher on the data. Teacher gives input for next steps.

		Questions are closed-nature not allowing dialogue to flow from the teacher presenting his or her point of view regarding data and next steps

		Next steps are not teacher owned and no latitude for ownership of data and development of next steps is available

		Next steps are missing



		

		

		45/45

		

		

		

		









G.  Data Tables



EDAL 570 Supervision Project, 2013-2016
Averages on 5-Point Likert Scale

		Assessment

		         

Standard

		2016

Average

(N = 2)

		2015

Average

(N = 3)

		2014

Average

(N = 3)



		Activity 7-11

		ELCC 2.1

		4.9

		4.9

		4.9



		

		ELCC 2.2

		4.8

		4.9

		4.9



		

		ELCC 2.3

		4.7

		4.8

		4.9












EDAL 570 Supervision Project, 2016
Percent Scoring at Each Level



N = 2

		Assessment

		         Level



Standard

		Exceptional

5

Met

		Proficient

4

Met

		Satisfactory

3

Met

		Emerging

2

Unmet

		Unsatisfactory

1

Unmet



		Activity 7

		ELCC 2.1

		100%

(2 out of 2)

		

		

		

		



		

		ELCC 2.2

		100%

(2 out of 2)

		

		

		

		



		

		ELCC 2.3

		100%

(2 out of 2)

		

		

		

		



		Activity 8

		ELCC 2.2

		100%

(2 out of 2)

		

		

		

		



		Activity 9

		ELCC 2.1

		100%

(2 out of 2)

		

		

		

		



		

		ELCC 2.2

		100%

(2 out of 2)

		

		

		

		



		

		ELCC 2.3

		100%

(2 out of 2)

		

		

		

		



		Activity 10

		ELCC 2.1

		100%

(2 out of 2)

		

		

		

		



		

		ELCC 2.2

		100%

(2 out of 2)

		

		

		

		



		

		ELCC 2.3

		100%

(2 out of 2)

		

		

		

		



		Activity 11

		ELCC 2.1

		50%

(1 out of 2)

		50%

(1 out of 2)

		

		

		



		

		ELCC 2.2

		50%

(1 out of 2)

		50%

(1 out of 2)

		

		

		



		

		ELCC 2.3

		50%

(1 out of 2)

		50%

(1 out of 2)

		

		

		












EDAL 570 Supervision Project, 2015
Percent Scoring at Each Level

N = 3

		Assessment

		         Level



Standard

		Exceptional

5

Met

		Proficient

4

Met

		Satisfactory

3

Met

		Emerging

2

Unmet

		Unsatisfactory

1

Unmet



		Activity 7

		ELCC 2.1

		100%

(3 out of 3)

		

		

		

		



		

		ELCC 2.2

		100%

(3 out of 3)

		

		

		

		



		

		ELCC 2.3

		100%

(3 out of 3)

		

		

		

		



		Activity 8

		ELCC 2.2

		100%

(3 out of 3)

		

		

		

		



		Activity 9

		ELCC 2.1

		100%

(3 out of 3)

		

		

		

		



		

		ELCC 2.2

		100%

(3 out of 3)

		

		

		

		



		

		ELCC 2.3

		100%

(3 out of 3)

		

		

		

		



		Activity 10

		ELCC 2.1

		100%

(3 out of 3)

		

		

		

		



		

		ELCC 2.2

		100%

(3 out of 3)

		

		

		

		



		

		ELCC 2.3

		100%

(3 out of 3)

		

		

		

		



		Activity 11

		ELCC 2.1

		67%

(2 out of 3)

		33%

(1 out of 3)

		

		

		



		

		ELCC 2.2

		67%

(2 out of 3)

		33%

(1 out of 3)

		

		

		



		

		ELCC 2.3

		67%

(2 out of 3)

		33%

(1 out of 3)

		

		

		










EDAL 570 Supervision Project, 2014
Percent Scoring at Each Level

[bookmark: _GoBack]N = 3 

		 Assessment

		         Level



Standard

		Exceptional

5

Met

		Proficient

4

Met

		Satisfactory

3

Met

		Emerging

2

Unmet

		Unsatisfactory

1

Unmet



		Activity 7

		ELCC 2.1

		67%

(2 out of 3)

		33%

(1 out of 3)

		

		

		



		

		ELCC 2.2

		67%

(2 out of 3)

		33%

(1 out of 3)

		

		

		



		

		ELCC 2.3

		67%

(2 out of 3)

		33%

(1 out of 3)

		

		

		



		Activity 8

		ELCC 2.2

		100%

(3 out of 3)

		

		

		

		



		Activity 9

		ELCC 2.1

		100%

(3 out of 3)

		

		

		

		



		

		ELCC 2.2

		100%

(3 out of 3)

		

		

		

		



		

		ELCC 2.3

		100%

(3 out of 3)

		

		

		

		



		Activity 10

		ELCC 2.1

		100%

(3 out of 3)

		

		

		

		



		

		ELCC 2.2

		100%

(3 out of 3)

		

		

		

		



		

		ELCC 2.3

		100%

(3 out of 3)

		

		

		

		



		Activity 11

		ELCC 2.1

		100%

(3 out of 3)

		

		

		

		



		

		ELCC 2.2

		100%

(3 out of 3)

		

		

		

		



		

		ELCC 2.3

		100%

(3 out of 3)

		

		

		

		







Assessment #3: Supervision of Instruction Project




MA Educational Leadership Course Plan 
2017-2018 Bulletin 


 
 


Name:      ID:     
 


 
Date Accepted:     Advisor:     
 
 


Degree Requirements Credits 


 Title Cr. AU Transfer Waived Name of School 
Attached 
Petition 


Term 
Taken or 


To Be 
Taken 


Grade 


A. COMMON CORE (18 credit minimum, with more credits available from variable credit courses) 
EDAL520 Foundations of Ed. Leader. 2-3     


          


EDAL645 K-12 Educational Finance 2-3     


          


EDAL670 Technology for Leaders 3     


          


EDAL680 Internship 3-12     


          


EDCI547 
Foundations of Curriculum 
Studies 


3  
 


  


OR          


EDCI565 Improving Instruction 2-3     


          


EDFN500 
Philosophical Foundations 
for Professionals 


2-3  
 


  


          


LEAD630 Intro. to Leadership 2     


          


LEAD675 Portfolio Dev.: Topic _____ 1-3     


          


Subtotal 18     


B. CONCENTRATION (13 credit minimum, with more credits available from variable credit courses) 
EDAL560 K-12 Law 3     


          


EDAL565 Leadership for SDA Ed. 2     


          


EDAL570 
Principles of Educational 
Supervision 


2-3  
 


  


          


EDAL635 Human Resources Admin. 2-3     


          


EDAL664/
EDAL665 


Elementary/Secondary 
School Leadership 


2-3  
 


  


          


LEAD525 
Public Relations: 
Community Partnership 


2-3  
 


  


          


Subtotal 13     







Last Modified 3/13/18 


Degree Requirements Credits 


 Title Cr. AU Transfer Waived Name of School 
Attached 
Petition 


Term 
Taken or 


To Be 
Taken 


Grade 


C. RESEARCH (3 credit minimum) 
EDRM505 Research Methods 2-3     


          


       


          


Subtotal 3     


D. ELECTIVES (As needed; in consultation with your advisor, choose from LEAD or EDAL courses) 
       


          


       


          


Possible Teacher Certification Credits       


TOTAL CREDITS REQUIRED 34      


TOTAL CREDITS IN PLAN   


 
The Educational Leadership MA degree is currently divided into the following 4 sections: Common Core (18 credit minimum), 
Concentration Area (13 credit minimum), Research (3 credit minimum), and Electives (as needed). The Common Core section, 
if a student only took the minimum credits of all the courses listed, currently adds up to 17. It will be up to the advisor and 
student to decide how the extra required 1 credit will be earned. 
 
 


Did you transfer in all relevant coursework? ☐ Yes ☐ No ☐ N/A 


Did you receive an appropriate approval?  ☐ Yes ☐ No ☐ N/A 
(You must have received Dr. Kijai’s approval to transfer in research courses)  


Did you use any other course to substitute a required course?  ☐ Yes ☐ No ☐ N/A 


If you substituted a required course, did you submit a petition?  ☐ Yes ☐ No ☐ N/A 


Are you planning on taking any relevant coursework outside of AU?  ☐ Yes ☐ No ☐ N/A 


If you are planning it, did you submit a petition for permission to do so?  ☐ Yes ☐ No ☐ N/A 


Have you maintained active status in the Educational Leadership Program 
by registering for one or more courses at least one semester out of three 


consecutive semesters?  ☐ Yes ☐ No  


Do you have at least 16 semester credits at the 500 level or above?  ☐ Yes ☐ No  


Does your total meet the minimum 34 semester credits?  ☐ Yes ☐ No  


 


 


___________________________________________ _____________________ 
Candidate’s Signature Date 
 
 
___________________________________________ _____________________ 
Academic Advisor’s Signature Date 





K-12 Educational Leadership (MA) Course Plan










MDE State Approval Letter




Student ID:__________________________
Student Name:_______________________
Adviser Name:_______________________


Publication: 2017-2018
Program: Education, Educational Leadership
Concentration MA
Minimum Credits Required:__________________


Education, Educational Leadership Concentration MA


Program Description
Total Credits 
Program Requirements
Core Requirements
Research


Concentration
Program Electives
Additional Requirements
Certification
Ten Guiding Standards


Program Description
The K-12 Educational Leadership master’s program is an online program designed for post-baccalaureate participants who desire to
obtain a degree in educational administration. Those seeking to use this degree for North American Division certification purposes,
students need to have an NAD professional teaching certificate which requires graduate work in two of the following areas: learning
theory/style, curriculum, improvement of instruction, education of the exceptional student, trends and issues in education, and
multicultural education. As such, those completing this master’s degree and wanting NAD administrative endorsement will also need
to take additional course work from the areas listed if they have not done so already.


Those specifically served by this degree are the following:


Teachers interested in transitioning into educational administration
Principals of K-8, K-10, K-12 and 9-12 schools
Aspiring educational leaders


Once accepted into this master’s program, students must complete LEAD 630 - Introduction to Leadership where they will be
introduced to the philosophy of educational leadership and review the standards that will guide their educational plan. The
curriculum consists of a minimum of 34 credits beyond the baccalaureate degree. Many courses are offered as variable credits;
therefore, candidates should consider their credit needs when planning their course work and when registering for these courses. The
portfolio serves as a component of the master’s comprehensive examination. There is no thesis requirement for the master’s degree
program.


This program is offered online.  The online courses follow fixed enrollment with semester start and end dates.  Participants interact
with each other and with instructor throughout all courses.  The program requires summer on-campus attendance in the first year. 
Students are also encouraged to come to campus for graduation.


Total Credits: 34


Degree Core


Common Core Requirements - 18


The Common Core section, if a student only took the minimum credits of all the courses listed, currently adds up to 17 credits.  It will
be up to the advisor and student to decide how the extra required 1 credit will be made up.


Course Name Credits: Term Taken Grade Gen Ed


LEAD 630 - Introduction to Leadership Credits: 2


EDAL 520 - Foundations of Educational Leadership Credits: 2,3


EDAL 645 - K–12 Educational Finance Credits: 2,3


EDAL 670 - Technology for Leaders Credits: 3


3-12 Credits of  EDAL 680 - K-12 Internship: (Topic)____ Credits: 1–12


EDCI 547 - Foundations of Curriculum Studies Credits: 3


Or  EDCI 565 - Improving Instruction Credits: 2,3


EDFN 500 - Philosophical Foundations for Professionals Credits: 2,3


LEAD 675 - Portfolio Development: (Topic)_____ Credits: 0–3


Concentration - 13


Course Name Credits: Term Taken Grade Gen Ed


EDAL 560 - K–12 Law Credits: 3


EDAL 565 - Leadership for Seventh-day Adventist Education Credits: 2


EDAL 570 - Principles of Educational Supervision Credits: 2,3


EDAL 635 - Human Resources Administration Credits: 2,3
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EDAL 664 - Elementary School Leadership Credits: 2,3


Or  EDAL 665 - Secondary School Leadership Credits: 2,3


LEAD 525 - Public Relations: Community Partnerships Credits: 2,3


Research - 3


Course Name Credits: Term Taken Grade Gen Ed


EDRM 505 - Research Methods Credits: 3


Program Electives
As need in consultation with your advisor.


Additional Requirements


Internship Experience


Internship does not apply to certificates


All degree programs require an internship experience. This provides significant learning opportunities to synthesize and apply the
knowledge and practice and to develop the skills identified in the standards. It requires substantial, sustained, standards-based work
in a real setting, planned and guided cooperatively by the institution and school district personnel for graduate credit.


Certification


Licenses


Private/Public School Administration Certification or Licensure


Certification and licensure requirements for private/public school administrators vary by state. Andrews University School of
Education is also accredited by NCATE to offer educational programs. NCATE is the leading accrediting body for K-12 educational
preparation programs. The program was approved by the Higher Learning Commission in 2007, to be delivered on-line. It is the
responsibility of prospective students to check with their own state or local authorities to determine what coursework meets the
requirements for private/public school certification in their state.


Program Objectives


Ten Guiding Standards


VISION: Collaboratively facilitating the development, articulation, implementation, and stewardship of a shared school vision of
learning through the collection and use of data to identify school goals, assess organizational effectiveness, and implement school
plans to achieve school goals; promotion of continual and sustainable school improvement; and evaluation of school progress and
revision of school plans supported by school-based stakeholders.


CULTURE/PROGRAM: Sustaining a school culture and instructional program conducive to student learning through
collaboration, trust, and a personalized learning environment with high expectations for students; creating and evaluating a
comprehensive, rigorous and coherent curricular and instructional school program; developing and supervising the instructional and
leadership capacity of school staff; and promoting the most effective and appropriate.


MANAGEMENT & ADMINISTRATION: Ensuring the management of the school organization, operation, and resources through
monitoring and evaluating the school management and operational systems; efficiently using human, fiscal, and technological
resources in a school environment; promoting and protecting the welfare and safety of school students and staff developing school
capacity for distributed leadership; and ensuring that teacher and organizational time is focused to support high-quality instruction
and student learning.


COMMUNITY RELATIONS: Collaborating with faculty and community members, responding to diverse community interests and
needs, and mobilizing community resources on behalf of the school by collecting and analyzing information pertinent to improvement
of the school’s educational environment; promoting an understanding, appreciation, and use of the diverse cultural, social, and
intellectual resources within the school community; building and sustaining positive school relationships with families and
caregivers; and cultivating productive school relationships with community partners.


ETHICS: Acting with integrity, fairness, and in an ethical manner to ensure a school system of accountability for every student’s
academic and social success by modeling school principles of self-awareness, reflective practice, transparency, and ethical behavior as
related to their roles within the school; safeguarding the values of democracy, equity, and diversity within the school; evaluating the
potential moral and legal consequences of decision making in the school; and promoting social justice within the school to ensure that
individual student needs inform all aspects of schooling.


LAW & SOCIETY: Understanding, responding to, and influencing the larger political, social, economic, legal, and cultural context
through advocating for school students, families, and caregivers; acting to influence local, district, state, and national decisions
affecting student learning in a school environment; and anticipating and assessing emerging trends and initiatives in order to adapt
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school-based leadership strategies.


INTERNSHIP: Participating in a substantial and sustained educational leadership internship experience that has school-based field
experiences and clinical internship practice within a school setting and is monitored by a qualified, on-site mentor.


TECHNOLOGY: Understanding and comprehensively applying technology to advance student achievement.


WORLDVIEW: Appreciating the perspectives of others and developing a personal philosophy from which action and service
emerge.


RESEARCH: Understanding and comprehensively applying research and evaluation for effective decision making.


Return to the Leadership Bulletin Page.
Return to the Leadership Bulletin Page.


Get In Touch:
Leadership Program | Educational Leadership Program | Higher Education Administration Program
Leadership Department | E: leader@andrews.edu | T: 269.471.6580


Notes:
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K-12 Educational Leadership, 2017-2018 Bulletin


Assessment #2: Content Knowledge Assessment, 
Selected Course Grades

Part 1. Description of the Assessment

Assessment #2 shows grades for two courses: EDAL520 Foundations of Educational Leadership and EDAL560 K-12 Law. The program faculty chose to use these two particular courses as Assessment #2 because they contain content that covers a broad range of the ELCC standards. These course grades evaluate how well candidates are learning content knowledge in these respective areas.

EDAL520 Foundations of Educational Leadership is the first course required for the MA in Educational Leadership. It provides an overview of educational administration, leadership theory, research, and practice. This introductory course exposes candidates from the beginning of their program to an overview of all the ELCC standards. Graded activities in this course include readings, quizzes, discussions, a small group vision statement project, a LiveText portfolio development activity, two article critiques, and a paper showing candidates’ understanding of the fundamental concepts of educational leadership and how they may impact their personal approach to educational leadership.

EDAL560 K-12 Law is another required course in the MA in Educational Leadership. It deals with legal issues affecting teachers and educational leaders, including governmental relations, church-state issues, teachers’ employment, student control, and school board operations and procedures, as well as the need for ethical professional conduct. The inclusion of this course in Assessment #2 underscores the need for educational leaders to be cognizant of the political, social, economic, and legal issues that affect schools. Graded activities in this course include readings and discussion of one of the most comprehensive texts on school law available, and analysis of major cases for each topic. 

[bookmark: _GoBack]The two courses included in Assessment #2 each have specific ELCC content knowledge standards that were assessed. To meet these standards, candidates are required to finish the courses with a letter grade of B or better (3.00/4.00). The results from the content knowledge assessments for each course during 2013-2017 showed that 100% of the candidates obtained a B or higher. This indicates that candidates in the program are learning the content knowledge required to be an effective educational leader. 


Part 2. Alignment with ELCC Standards

The following table reflects the ELCC standards and elements that are aligned with the EDAL 520 and EDAL 560 courses. 



		Course Name and Number

		ELCC Standards Addressed by Course

		Brief Description of How Course Meets Standards



		EDAL 520 Foundations of Educational Leadership

		1.1

		K-12 Educational Leaders will apply the knowledge that promotes the success of every student by collaboratively facilitating the development, articulation, implementation, and stewardship of a shared school vision of learning through the collection and use of data to identify school goals, assess organizational effectiveness, and implement school plans to achieve school goals.



		

		2.1

		Have a greater understanding of what it means for an administrator to be an instructional leader who is able to focus first and foremost on teaching and learning.



		

		2.2

		Understand better the forces of change and how to use change constructively to improve instruction.



		

		2.3

		Realize the importance of professional development for the personnel.



		

		3.3

		Understanding of conflict and how an administrator resolves conflict, in a school or school system.



		

		4.2

		Understand the role of the community for the success of the students: Parents, school board, local businesses, community organizations, and public officials should be enlisted as partners to support students’ success.



		

		5.3

		Apply systems theory, and legal and political research to understand American and other educational systems.



		

		5.4

		Develop an awareness of issues specific to private schools and faith-based institutions, including separation of church and state and ministerial exemption.



		

		5.5

		Realize that educational leaders should be advocates for access and equity in education, without regard to race, ethnicity, gender, national origin, etc.



		

		6.3

		Explore, review, and apply research on organizational leadership.









		EDAL 560 K-12 Law

		5.1

		3. Apply legal principles to administrative situations.



		

		5.4

		1. Demonstrate knowledge of legal principles that apply to public and/or nonpublic schools.



		

		5.4

		2. Comprehend federal, state, and local laws that apply to education.



		

		5.4

		4. Analyze court decisions related to public and/or nonpublic schools.







Part 3. Grade Policy and Minimum Expectation

The School of Education requires that all MA students “have a minimum GPA of 3.00 in all courses for the degree and in all courses applied to the major/emphasis” (Academic Bulletin, 2017). A 3.00 GPA is a B letter graded based on the following scale: 



3



		A = 4.00

		B+ = 3.33

		C+ = 2.33

		D = 1.00



		A- = 3.67

		B = 3.00

		C = 2.00

		F = 0.00



		

		B- = 2.67

		C- = 1.67

		







Part 4. Data Tables

EDAL 520

		2015

		2016

		2017



		Average course grade and (range)*


		% of candidates meeting minimum expectation

		Average course grade and (range)*

		% of candidates meeting minimum expectation

		Average course grade and (range)*

		% of candidates meeting minimum expectation



		4.0

(4.0-4.0)

		100%

(2 out of 2)

		4.0

(4.0-4.0)

		100%

(1 out of 1)

		4.0

(4.0-4.0)

		100%

(2 out of 2)






EDAL 560

		2013

		2015

		2017



		Average course grade and (range)*


		% of candidates meeting minimum expectation

		Average course grade and (range)*

		% of candidates meeting minimum expectation

		Average course grade and (range)*

		% of candidates meeting minimum expectation



		3.5

(3.0-4.0)

		100%

(2 out of 2)

		3.75

(3.0-4.0)

		100%

(4 out of 4)

		3.67

(3.0-4.0)

		100%

(3 out of 3)







Assessment #2: Course Grades
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Administrative Certification Rules Reference


Traditional Programs (includes colleges and universities)


  R 380.107 Administrator's certificate basic endorsement; traditional program requirements.


   Rule 7. (1) An elementary, secondary, or central office certificate basic endorsement designation may be issued to an applicant who presents evidence of satisfying the following requirements:


  (a) Possession of a master's degree or higher from an accredited college or university whose accrediting body is recognized by the United States department of education or state board approval.


  (b) Completion of an approved program in school administration at least at the master's degree level is required for the elementary or secondary basic certificate endorsement designation.  The program shall include, but is not be limited to, a minimum of 18 semester hours of graduate credit, in K-12 school administration.


  (2) A central office certificate basic endorsement designation may only be issued to an applicant who presents evidence of satisfying both of the following requirements:


  (a) Possession of a masters or higher degree.


  (b) Completion of at least 21 semester hours of credit at the post-master's degree level. The program shall include advanced studies in K-12 school administration.


  (3) Credit completed in an approved administrator preparation program for one level of administrator certification basic endorsement designation shall apply towards certification at another level if the credit meets the approved program requirements.


College or University Core Concept


If an individual already holds a master’s degree, can they do minimally 18 hours of an approved program to obtain the principal K-12 designation?


No program is approved at 18 credit hours. Each institution is approved at a certain number of credits unique to the program submitted. Specifically, the minimum of 18 hours means a minimum of the approved core. The core is what each university applied for and is approved to offer. Therefore, no institution should be offering an 18 hour program if they are not utilizing credits earned that can account for the other courses not included in the core when offering an 18 hour program. If an institution is approved to offer an educational leadership program at 36 credit hours, but they possess an 18 hour certificate program; this is clearly out of compliance with the administrative rule. If an institution is evaluating a candidate with an earned master’s degree and can recommend the candidate for certification at less than 36 credits from the approved core based on previous course work, this is acceptable. In order to have an 18 hour certificate program, the institution must have an approved core at 18. If during a review the Michigan Department of Education (MDE) finds misrepresentation of the core, the program can be suspended pending removal. 


Alternate Routes (only offered by professional associations)


R 380.107a  Administrator's certificate basic endorsement; alternate route requirements. 


 Rule 7a. (1) The department shall recognize alternative pathways for administrator certification pursuant to section 1536 of 1976 PA 451, MCL 380.1536.


  (2)  A state approved administrator alternate route program shall be offered by an established state recognized professional organization.  An approved administrator alternate route program shall meet state board approved standards for principal or central office preparation in the areas of knowledge, dispositions, and performances. The approved standards-based alternate route program may include modules, coursework or other professional learning activities.


  (3) A candidate may be admitted to an administrator alternate route program to obtain an administrator’s certificate basic endorsement designation based on the assessment of a standards-based portfolio under 1 of the following categories:


  (a) Category 1:  A candidate shall possess a masters or higher degree from a college or university accredited by one of the regional accredited bodies recognized by the United States department of education.


  (b) Category 2:  A candidate shall possess a baccalaureate degree from a college or university accredited by one of the regional accredited bodies recognized by the United States department of education and have a minimum of 3 years of experience that meets at least 1 of the following: 


  (i)  Successful experience as a prekindergarten to grade 12 school administrator.   


  (ii)  Successful central office experience.


  (iii)  Management or leadership experience in fields other than prekindergarten to grade 12 school or district administration. 


 (4)  A candidate who is admitted under subrule (3)(a) or (3)(b)(iii) to an administrator alternate route program is required to complete a supervised internship as determined by the alternate provider’s approved program.  


  (5) A candidate who possesses successful and valid experience may be recommended for the administrator certificate if the alternate route provider determines that all state board approved administrator standards (principal preparation or central office preparation) are met either by program completion or passage of an administrator examination as approved by the superintendent of public instruction, and completion of a supervised internship if required by subrule (4).   


  (6) A candidate who does not meet all state board approved standards upon review of experience shall complete additional preparation based on the alternate route provider’s assessment of the standards-based portfolio and an individualized professional development plan.


  (7) All program participants shall be supported by an assigned mentor or coach with expertise and school administrator experience. 


  (8) An alternate route provider shall annually evaluate mentor or coach effectiveness.


Specialty and Enhanced Endorsements (only offered by associations)


R 380.111a Established state professional organization; specialty endorsement.


  Rule 11a. (1) The state board shall approve standards and procedures for reviewing established state professional organizations' programs to prepare and recommend candidates for specialty endorsements.  The superintendent of public instruction shall make recommendations to the state board for the initial state approval of established state professional organizations, based on state-board approved standards and procedures.


  (2) A state-board approved school administrator specialty endorsement program shall be offered by an established state professional organization.  Approval is granted for a 5-year period.  


  (3) The superintendent of public instruction shall continue approval of the established state professional organizations' specialty endorsement programs based on a 5-year review.


  (4) Upon request of the superintendent of public instruction, an established state professional organization shall present a report of its specialty endorsement preparation program descriptors and performance measures.


  (5) The successful completion of a specialty program shall result in an endorsement issued on an administrator’s basic certificate.


Rule 380.111b  Established state professional organization; enhanced endorsement.


  Rule 11b. (1) The state board shall approve standards and procedures for reviewing established state professional organizations' programs to prepare and recommend candidates for administrator advanced performance and impact based enhanced endorsements.  The superintendent of public instruction shall make recommendations to the state board for the initial state approval of established state professional organizations, based on state-board approved standards and procedures.


  (2) A state-board approved school administrator enhanced endorsement program shall be offered by an established state professional organization.  Approval is granted for a 5-year period. The successful completion of an enhanced program shall result in an endorsement issued on an administrator's basic certificate.


  (3) An administrator certificate with an enhanced endorsement shall be valid for 5 years based on the issue date of the certificate.


 (4) The superintendent of public instruction shall continue approval of the established state professional organizations' enhanced endorsement programs based on a 5-year review.


 (5) Upon request of the superintendent of public instruction, an established state professional organization shall present a report of its enhanced endorsement preparation program descriptors and performance measures.


Review Process

The review process is designed to reflect procedures similar to national accreditation of educator preparation institutions (EPIs). The process assists providers in identifying program outcomes and collecting evidence related to program effectiveness. Additionally, this process allows providers the flexibility to articulate, reflect upon, and revise a school administrator preparation program.


The review process will begin when the program fee invoice is paid. Lack of timely payment will delay the review.


This review process includes the initial application process with data collection over five years.

		Year 1

		Initial Application 

		The following is required:

· Cover Page


· Program Overview


· Program Requirements


· Program Summary 


· Program Matrix



		Year 2

		Initial Data

		The following is required:

· Cover Page


· Annual Program Report 



		Year 3

		Evidence and Explanation

		The following is required:

· Cover Page


· Annual Program Report 



		Year 4

		Data

		The following is required:


●
Cover Page


●
Annual Program Report



		Year 5

		Evidence and Explanation

		The following is required:


●
Cover Page


●
Annual Program Report
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		Program Information



		Collaborators


(if applicable)

		A Memorandum of Understanding from an administrator of a Local School Agency, Intermediate School District, or Public School Academy to confirm collaboration or support for the proposed program collaboration by district or school Board of Education as evidenced by the minutes.








		Program Summary



		Describe the philosophy, rationale, goals and objectives of the program and explain how the program is consistent with standards.



		Program Philosophy/Worldview 

Andrews University fosters a Seventh-day Adventist Christian worldview in its training of educational leaders to be servant leaders in both public and private schools. While students are encouraged to explore and foster their own worldviews, our courses and program philosophy is nurtured by a Christian worldview that encourages spiritual development as a vital motivation for effective leadership growth and practice. 

Unique Characteristics of the Program


The program helps candidates integrate their views of origin, purpose, and destiny into the leadership work. We use Christian concepts and practices to help individuals with their leadership development. Some unique characteristics of the program that show this philosophy are:


First, all individuals have a life calling that gives them specific direction. Program participants are given experiences to help them understand and pursue their life calling. Growing in understanding a life calling empowers individuals to be active learners in working with God as they envision Him working on, in, through and with them. Thus, an important first step in this program is to help participants clarify their calling in order to plan their course work. Participants work on that calling in their Leadership Self-Assessment completed in the LEAD630 Introduction to Leadership (Orientation). 


Second, as participants’ life callings vary, so will course plans. Participants work with their advisors to make sure course plans match their calling and fulfill program outcomes. The Educational Leadership program allows flexibility, especially at the doctoral level. Participants may focus on specific areas of development that they believe match their calling. 


Third, participants work with each other to build a community of learning. This is facilitated through discussion and postings via online courses, with instructors in individual course work, and varied mentored internship opportunities. Such dynamic experience of learning liberates participants from a teacher-centered learning environment and makes them full participants in their own development. They become responsible to help others learn—including faculty.


Fourth, participants learn in holistic ways and demonstrate learning by their: 1) knowledge, 2) skill development, and 3) refinement of attitudes. Participants document this learning through the development of a portfolio that shows fulfillment of program standards. The educational leadership profession requires intensive skill development backed by sound educational research that is driven by deep philosophical and attitudinal commitments and beliefs about learning, people, schools, children, and youth. 


Fifth, our program is job-embedded and school-based. Field-based projects and an internship experience are required. 


Sixth, we are committed to servant leadership. We believe an administrator leads by first seeking to meet the needs of those in the organization.


Seventh, our programs are flexible, and are designed to provide a learning community for administrators who want to earn a certificate or graduate degree while continuing to be employed. However, employment is not required, and full-time participants are welcomed into the program. 


Eighth, the Andrews University Educational Leadership program has been nationally recognized by the Educational Leadership Constituent Council (ELCC). This organization is recognized by the National Council on Accreditation of Teacher Education (NCATE) and Interstate School Leaders Licensure Consortium (ISLLC) and the National Policy Board for Educational Administration (NPBEA).

10 Guiding Standards


1.0: Vision: A building-level education leader applies knowledge that promotes the success of every student by collaboratively facilitating the development, articulation, implementation, and stewardship of a shared school vision of learning through the collection and use of data to identify school goals, assess organizational effectiveness, and implement school plans to achieve school goals; promotion of continual and sustainable school improvement; and evaluation of school progress and revision of school plans supported by school-based stakeholders. 


2.0: Culture & Instruction: A building-level education leader applies knowledge that promotes the success of every student by sustaining a school culture and instructional program conducive to student learning through collaboration, trust, and a personalized learning environment with high expectations for students; creating and evaluating a comprehensive, rigorous and coherent curricular and instructional school program; developing and supervising the instructional and leadership capacity of school staff; and promoting the most effective and appropriate technologies to support teaching and learning within a school environment. 


3.0: Management & Administration: A building-level education leader applies knowledge that promotes the success of every student by ensuring the management of the school organization, operation, and resources through monitoring and evaluating the school management and operational systems; efficiently using human, fiscal, and technological resources in a school environment; promoting and protecting the welfare and safety of school students and staff; developing school capacity for distributed leadership; and ensuring that teacher and organizational time is focused to support high-quality instruction and student learning. 


4.0: Community Relations: A building-level education leader applies knowledge that promotes the success of every student by collaborating with faculty and community members, responding to diverse community interests and needs, and mobilizing community resources on behalf of the school by collecting and analyzing information pertinent to improvement of the school’s educational environment; promoting an understanding, appreciation, and use of the diverse cultural, social, and intellectual resources within the school community; building and sustaining positive school relationships with families and caregivers; and cultivating productive school relationships with community partners. 


5.0: Ethics: A building-level education leader applies knowledge that promotes the success of every student by acting with integrity, fairness, and in an ethical manner to ensure a school system of accountability for every student’s academic and social success by modeling school principles of self-awareness, reflective practice, transparency, and ethical behavior as related to their roles within the school; safeguarding the values of democracy, equity, and diversity within the school; evaluating the potential moral and legal consequences of decision making in the school; and promoting social justice within the school to ensure that individual student needs inform all aspects of schooling.


6.0: Law and Society: A building-level education leader applies knowledge that promotes the success of every student by understanding, responding to, and influencing the larger political, social, economic, legal, and cultural context through advocating for school students, families, and caregivers; acting to influence local, district, state, and national decisions affecting student learning in a school environment; and anticipating and assessing emerging trends and initiatives in order to adapt school-based leadership strategies. 


7.0 Internship: A building-level education leader applies knowledge that promotes the success of every student through a substantial and sustained educational leadership internship experience that has school-based field experiences and clinical internship practice within a school setting and is monitored by a qualified, on-site mentor. 


8.0 Technology: A building-level education leader comprehensively applies technology to advance school processes and student learning, developing budgets and plans that utilize technology to manage school operations, support the professional development of staff, increase collaboration with the community, ensure personal security and safety, and promote effective teaching and learning.  Janet—I expanded these but you may want to rework to be more useful. 


9.0 Worldview: A building-level education leader is one who educational leader who appreciates the perspectives of others and develops a personal philosophy from which action and service arise. They understand the practical implications of their worldview and use it to inform school policy and leadership practices.  


10 Research: A building-level education leader read and applies research and evaluation to make effective leadership decisions. They interpret data using a variety of methods, critically examine educational claims to discover best practices, and monitor teacher performance and student learning.   The State of Michigan Department of Education (MDE) adopted the seven ELCC 2011 standards as their new standards in 2012. Historically, the state used ISLLC standards and added another standard on technology. However, now MDE aligns with ELCC 2011 National Standards.  


Although there have been many changes to administrative standards over the last decade, the ELCC has emerged as the dominant standards. They are used are used to evaluate our programs with the State of Michigan and with our national accreditation group, the National Council on Accreditation of Teacher Education (NCATE).


The Andrews University Educational Leadership program supports participants’ development in these ten standards through online and face-to-face course work and a sustained internship program. All degree participants must participate in significant internship experiences that provide learning opportunities to synthesize and apply knowledge and practice. 


These ten standards are further divided into elements that are used both to assess participants and to assess and guide program planning. In the Portfolio in LiveText and in this Handbook, (Appendices A and B), we provide assessments which will be used to: (1) guide individuals in their self-assessment at the beginning of the program in LEAD630 Introduction to Leadership, (2) help them identify areas of need for their internship/mentoring experiences, and (3) guide them in the development and reflection on these standards in their final portfolio. For your convenience, the LiveText version of the self-assessment will automatically calculate scores on standard and elements. We believe these instruments are very useful in helping participants to understand and report their progress on each element. 


These standards, elements, and their indicators (explanatory statements) come from reflections and a reworking of the original ELCC standards, and also from our NCATE national accreditations guidelines for program evaluation (National Policy Board for Educational Leadership, 2002).  Appendix C provides grids that help individuals relate their development in the standards to coursework and portfolio artifacts. The following graphic shows the integration of the ten standards.


We welcome your feedback as we improve our program to better prepare educational leaders.

For the required courses and electives please see Bulleting Course Description attachment below.
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		Describe other performance assessments used, not including course assignments (third party assessments).



		Students who enter and complete the program are assessed using various methods. Other than regularly scheduled tests and assignments the main avenue for assessment is the Employer Survey.

Employer Survey:


We designed this questionnaire to measure the aptitude, gained skills and application of the graduated and employed student. This performance assessment is filled out by the graduate’s employer; it measures the student’s practical application of skills learned in the program.






		Describe the sequence of courses/modules and/or experiences, which improve the skills of the candidates and add to the competencies acquired with administrator certification. 



		When a candidate is accepted into the program there are certain elements required and taken step by step.

Course Cycle:

The course cycle essentially maps out a four year time frame for the required courses necessary for a student’s eventual graduation. This schedule gives the student the flexibility to decide when to take the course, tells them who is teaching it and for how many credits. 
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Portfolio Development:

Students are required to develop a portfolio throughout the duration of their program.  All programs necessitate participants completing and passing a portfolio assessment to demonstrate that they meet standards, outcomes, or competencies. All programs also have doctoral options which require an extensive research competency and completion of a dissertation.


Internship: 

Our program is job-embedded and school-based. Field-based projects and an internship experience are required. During internship we seek to place our educational administration and academic pedagogy in the context of highly valuing people and helping each participant find a frame of reference and a foundation for an education that helps establish the values, climate, and underlying redemptive purpose of education. 


Practical Assignments:

In addition to theoretical assignments students also engage in activities that provide them with practical experiences where they have an opportunity to apply the principles learned in the classroom. Please find attached below a list of courses along with a description for the practical assignments.
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		Describe experience with course/module performance assessments, and how those experiences will be consistent with program standards.



		The following 10 standards are designed to prepare school principals to serve the outcome of increased student achievement: 
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		Describe the tracking system used to monitor candidate enrollment, progress, completion, and success data.



		There are several means of tracking a student’s enrollment, progress, completion and success data.


EDUTrak:

This database monitors a student’s enrollment status in the program. During the program, class records, personal information, and graduation status are all continually documented and updated.


Enrollment Tracking:


This tracking method allows us to be aware of who has been accepted and enrolled into our program. This spread sheet facilitates our communication with the candidates/participants and ensures that they are receiving the necessary information in order to successfully complete our orientation process. This method of tracking also indicates how each new candidate is fulfilling each of our initial requirements. 
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Annual Review:

This yearly review reflects the accumulation of student progress over the previous year in summary form. The department focuses on three main areas, namely, the amount of differed grades, dissertation credits, and academic progress. Once the information is compiled it is then sent out in letter form to the students on an individual basis.
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Dispositions: 

This method helps our department assess student’s mid-program progress. This assessment also allows advisers to see how the students are fulfilling each disposition and which areas need improvement. 
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Employer Survey: 

We designed this questionnaire to measure the aptitude, gained skills and application of the graduated and employed student. This performance assessment is filled out by the graduate’s employer; it measures the student’s practical application of skills learned in the program.
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Program Completion Survey: 

We designed this questionnaire to both help us evaluate and improve our services and remain in contact with students after the completion of their program.
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		Describe the method of how the program will promote and exercise continual improvement to keep current with the educational climate.



		-NCATE Accreditation Reviews: 


The NCATE Accreditation review is a voluntary peer review procedure that comprehensively evaluates a professional educational institution. This review bases is based on the NCATE Unit Standards which are established by all areas of the teaching vocation. This review requires an on-site visit by the Board of Examiners (BOE) to evaluate the educational institution’s capacity to effectively deliver comprehensive programs. The evaluation of our individual programs is also conducted by the state or electronically through NCATE and specialized organizations provisional upon the state of the educational institution.

-AU Program Assessment Review/Weave:

Annually, our program undergoes an institution-wide assessment and planning process, facilitated and managed using WEAVEonline software. This assessment process guides our program to align, evaluate, and improve multiple processes including program assessment, planning, and accreditation within the context of the institution’s priorities. The program outcomes and objectives (our ten standards) are listed and connected to certain assessment data collected from the previous year. This allows our program to track the progress of our student learning and the results. It also allows our program to monitor progress on general educational goals and then create action plans to better our system of assessment in the future. The accomplishments and plans of students are also reported in an effort to gauge the soundness of curricula. In the end strengths and weakness of the program are determined and a report is made in an effort to help the program grow positively over time. 

-Yearly Annual LiveText: This method of assessment allows our program to foster an ongoing process of improvement. Livetext provides us with an opportunity to see how the participants are fulfilling our standards through the accomplishments of practical key assignments. Our School of Education uses the data collected from the participants scores to see which areas of improvements we need to concentrate and improve in order to attain higher participant’s success rate.    





		Describe ways to maintain contact with a minimum of 10% of program completers.



		There are several ways that we maintain contact with our graduates.

Monthly Newsletter:

This newsletter contains updates about the program, its participants and coordinators. It is sent via email to every current and graduated student. Students are encouraged to respond and keep in contact.


Monthly Webinar:

The monthly principal webinars are organized and presented through the Educational Leadership program. These webinars are free of charge and feature a wide range of speakers with a specific expertise that they present on.

Program Completion Survey:


We designed this questionnaire to both help us evaluate and improve our services and remain in contact with students after the completion of their program.

 



		Program Faculty



		Provide the number of faculty in the program (full-time, part-time/adjunct). Provide the criteria used to select and hire faculty.



		Name/Title

		Specialty

		Mailing Address

		E-Mail Address

		Phone

		Fax



		 Covrig, Duane, PhD

		Ethics, Research


Community Relations

		4195 Administration Dr. 


Berrien Springs, MI 49104

		covrig@andrews.edu

		269-471-3475

		269-471-6560



		Gonzalez, Sylvia, PhD

		School Finance 


Human Resources


Research

		4195 Administration Dr. 


Berrien Springs, MI 49104

		sylviag@andrews.edu

		269-471-6702

		269-471-6560



		Ledesma, Janet, PhD

		Educational Leadership


Mentoring


Research

		4195 Administration Dr. 


Berrien Springs, MI 49104

		jledesma@andrews.edu

		269-471-6054

		269-471-6560



		Dass, Subir, PhD

		Educational Leadership


Research

		4195 Administration Dr. 


Berrien Springs, MI 49104

		subirdass@andrews.edu

		269-471-3467

		269-471-6560



		Brand, Jay, PhD

		Educational Leadership


Academic Writing & Research

		4195 Administration Dr. 


Berrien Springs, MI 49104

		brand@andrews.edu

		269-471-3784

		269-471-6560



		Mngo, Zachary, PhD

		Educational Leadership


Public Relations & Community

		4195 Administration Dr. 


Berrien Springs, MI 49104

		mngo@andrews.edu

		

		269-471-6560



		McGarrell, Faith-Ann

		Teaching Learning & Curriculum

		4195 Administration Dr. 


Berrien Springs, MI 49104

		faithann@andrews.edu

		269-471-6235

		269-471-6247



		Matthews, John, PhD

		Discipleship & Religious Education

		4195 Administration Dr. 


Berrien Springs, MI 49104

		johnmatt@andrews.edu

		269-471-6499

		269-471-6374



		Grajales, Tevni, PhD

		Educational Leadership Research

		4195 Administration Dr. 


Berrien Springs, MI 49104

		tevni@andrews.edu

		269-471- 3476

		269-471-6374



		Explain how the clinical supervisors and mentors are chosen.  Describe their responsibilities for support and assessment of candidates in field placements.



		Because our program is online, many of our candidates are spread throughout the United States. 


For that reasons, we have and continue to develop a network of mentors. Our internship coordinator helps to place students with the network of mentors or work with them to find their own mentors that are closer to their places of work. 



		Identify and describe professional development provided to supervisors and mentors, including assuring their knowledge and use of standards and consistency in evaluating candidates’ progress and success.



		Before an intern is set in a place, the internship coordinator meets with the mentor and intern to review a match of intern’s needs, the schools need and the mentor’s alignment to those needs to create a plan. 






		Internship



		Describe the internship experience for candidates that will enhance their abilities to advance student achievement and leadership of teachers. Describe experiences within the program, including the duration and instructional aspects of the experience. 



		The Internship/Mentoring Component:

All degree programs require an internship/mentoring component that provides significant learning opportunities to synthesize and apply the knowledge and practice and develop the skills identified in the standards through substantial, sustained, standards-based work in a real setting, planned and guided cooperatively by the institution and school district personnel for graduate credit.


Our program is designed to prepare K-12 school administrators who are committed to excellence and service. They are informed by knowledge, and have skills and attitudes that will enable them to promote the success of all students by the 10 Standards: 


1. Involving the community in a school vision of learning, including its development, articulation, and implementation.  


2. Promoting a positive school culture, providing an effective instructional program, applying best practice to student learning, and designing comprehensive professional growth plans.


3. Managing the organization, the operations and the resources of the school in a way that promotes a safe, efficient, and effective learning environment.


4. Collaborating with families and other community members, by responding to diverse community interests and needs, and mobilizing community resources.


5. Acting with integrity, fairness, and good ethics.


6. Understanding, responding to, and influencing the larger educational context.


7. Promoting the success of all students by comprehensively applying technology to leadership and vision, teaching and learning, productivity and professional practice, support, management and operations, assessment and evaluation, and social, legal and ethical issues.


8. Understanding and appreciating the perceptions of others and developing a personal and school philosophy (worldview/frame of reference) from which action emerges and service permeates.


9. Comprehensively applying research and evaluation as the basis for effective decision making. 



		Explain how candidates are assessed during these experiences, including descriptions of how experiences align to program goals and outcomes. 



		During internship candidates are assessed by themselves, their peers, their supervisor, and their subordinates. In order to represent this ongoing assessment the candidate, one peer, one supervisor and one subordinate must complete the Candidate Assessment by Others (CABO 360°).


CABO 360°


Throughout internship, students are required to utilize program standards in their dealings with their specified educational institutions. The 360° CABO is an assessment given at the end of internship designed to help participants obtain an assessment from a peer, a superior, and a subordinate, regarding the level of their of understanding (according to the program standards and outcomes) in several areas related to the administrative functioning in K-12 School systems. Our standards are in accordance with the standards set forth by the Interstate School Leaders Licensure Consortium (ISLLC), the Educational Leadership Constituent Council (ELCC), and the SDA Church. 
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		Mentoring (associations only)



		Describe how the program collaborators will ensure that the employing school district or school welcomes potential school leaders, provides a relevant mentoring environment, and has an established community of learners.



		1. A copy of the Internship Manual is provided to the mentor.


2. On a set date, a tele-conference (via skype) is conducted between the coordinator, mentor and intern, when details of the expectations from the mentor and intern are emphasized and clarified.


3. During the internship, regular meeting is conducted with the mentor to ensure a relevant mentoring environment.


4. At least one visit is done by the Internship coordinator/faculty to the school where the intern is located for his/her work. During this visit the coordinator is able to discuss further details on the mentoring environment with the mentor on site.  



		Describe how the program will evaluate candidates periodically, provide communication, and/or intervention if necessary in a timely manner. 



		1. The coordinator regularly calls the intern to follow up on relevant issues.


2. Intern keeps preparing a complete documentation in LiveText, to which the coordinator/faculty has access for regular check on the progress.


3. Accessing the document in LiveText, the coordinator/faculty regularly provides feedback.


4. Continuous contact is maintained with the intern as per the time-line planned.



		Describe the mentor training and candidate support. 






		1. Principals/Superintendents who have the experience of mentoring, are selected by the Leadership Department of AU.


2. To this team some new Principals are usually added  as per availability.


3. The new Principals are provided in detail with all that is expected from them as mentors. Experienced mentors’ reports are shared with the new mentors.


4. Coordinator/faculty visits the mentoring site to assess/evaluate the candidate support.


5. Coordinator/faculty personally provides additional training to the mentor as per needs identified on site.



		Describe process used to evaluate the success of mentors using clearly defined protocols.



		During the internship


1. A regular log will be kept by the intern on the Internship Activity Log (Appendix C.8), which is regularly signed by the mentor (school principal). It is the responsibility of the intern to submit the log to the Andrews University Internship Coordinator regularly.


2. The mentor meets with the intern on a regular basis. This meeting is to be documented in the Internship Activity Log (Appendix C.8).


3. Throughout the internship, the Internship Coordinator will be available for consultation and may initiate contact with the mentor to obtain progress evaluations. The Internship coordinator will meet with the intern as needed during the semester, using the appropriate communication methods depending on the intern’s location.


4. At the end of the internship: a) the mentor (i.e. school principal) completes the Mentor’s Internship Assessment Form (Appendix C.3) and the Dispositions Assessment Form (Appendix C.11) and b) the intern completes the Evaluation of Supervision Form (Appendix C.9).  All forms should be sent for evaluation to the Internship Coordinator. The Internship Coordinator will communicate final results to both the mentor and the intern.








PROGRAM EVALUATION


SUMMARY OF COURSE REQUIREMENTS FOR THE


SCHOOL ADMINISTRATOR PROGRAM


		Institution:

		Andrews University 

		Date:

		11-4-2013





Instructions:  On the matrix below, please list the required courses for the graduate education program and include the course number and number of semester hours.


		Core Course (indicate with X)

		Course


Number

		Course Title

		Prerequisite


(if applicable)

		Semester


Hours *



		X

		LEAD630  

		Introduction to Leadership

		

		2



		X

		EDAL520

		Foundations of Educational Leadership

		

		2-3



		X

		EDAL645

		K–12 Educational Finance

		

		2-3



		X

		EDAL670

		Technology for Leaders

		

		3



		X

		EDAL680

		Internship

		

		1–12


(3 minimum)



		X

		EDCI547

		Foundations of Curriculum Studies

		

		3



		Or



		X

		EDCI565

		Improving Instruction

		

		2



		X

		EDFN500

		Phil Foundations of Educ & Psych

		

		3



		X

		LEAD675

		Portfolio Development

		

		1-3



		X

		EDAL560

		K–12 Law

		

		3



		X

		EDAL565

		Leadership for SDA Education

		

		1-2



		X

		EDAL570

		Principles of Educational Supervision

		

		2-3



		X

		EDAL635

		Human Resources Administration

		

		2-3



		X

		EDAL664/665

		Elem/Secondary School Leadership

		

		2-3



		X

		LEAD525

		Public Relations: Community Partnerships

		

		1-3



		

		EDRM505

		Research Meth & Stats in Educ & Psych I

		

		3



		

		LEAD535

		Principles of Academic Writing

		

		1–3 


(2 minimum)



		Total number of SEMESTER HOURS required for this program:


*If a different type of hours are used, please convert to semester hours.

		TOTAL MA credits 36





STANDARDS MATRIX


		Provider:

		

		Date:

		





Instructions: This section will help explain how the institution plans to evaluate the program’s efficacy.  Within the table below explain how the program outcomes align:


· with key assessments used


· provider-collected evidence to demonstrate the program is effective in preparing school administrators.


		Course




		Standards Addressed

		Instructor/ Education

 (M.A./Ph.D.)

		Outcomes/


Objectives

		Key Program Assessments




		Rubrics and Scoring Guides/Elements






		

		

		

		

		Name and briefly describe the key assessments that will serve as support for meeting the standard(s). Additionally, briefly explain how the assessments will serve as evidence for program outcomes, as well as help the program reflect on its efficacy




		Briefly describe the rubrics and scoring guides/aspects the program will use to assess candidates. You will also need to include a copy of the rubrics and scoring guides/ elements with your application



		

		

		

		

		

		



		

		

		

		

		

		





SCHOOL ADMINISTRATOR CERTIFICATION PROGRAM


ANNUAL REPORT 


Reflecting on the content and delivery of school administrator preparation is an ongoing part of normal activity for academic staff within approved programs. Annual review provides a formal opportunity for staff to reflect on the most recent delivery of the program. As an approved provider, the OPPS requires submission of annual reports which demonstrate the collection of data for continued program improvement. 


For initial application, indicate in a specific narrative the current practice for data collection. 


Minimally, the assessment of the following:   


What do participants learn?



Student learning outcomes 


What evidence is used to assess learning?



Evidence



Assessment tools/methods



Assessment process



Participant’s data


How well are participants learning?



Achieving standards (measurement)



Discussion of results for program improvements based on data


Now What (Plan to Improve Your Course/Program Based on Data)?



Proposed changes



Rationale for proposed change


The current practice will be used to determine growth in the program in the submission of annual reports during approval of program. 


Assurances (associations only)


The following assurances are required under the provisions of P.A. 335 of 2006. 


The Association assures and certifies, in respect to this application:


____  It has legal authority to apply for this approval and to finance and carry out the proposed professional development activities; that a resolution, motion or similar action has been duly adopted or passed as an official act of the association’s governing body authorizing the filing of the application, including all understandings, assurances, and disclosures contained herein, and directing and authorizing the person identified as the official representative of the application to act in connection with the application and to provide such additional information as may be requested.


____ It will comply with all applicable Federal and State laws, regulations, policies, guidelines, and requirements as they relate to the application.


____ It will execute the program in accordance with the approved program narrative contained in the program application or with approved modifications.


____ It will assure that additional staff will meet the qualifications and hiring criteria.


____ It will create a process for tracking the progress and performance assessments of candidates seeking certification.


____ It shall make available for review all records of candidates’ progress and accomplishment of performance assessments.


____ It will furnish the MDE with such periodic reports as required pertaining to the program and review of its outcomes.


____ The terms and conditions of the program approval shall remain in full force and effect during the lifeof the approval period.


These assurances must be complied within the administration and provision of the administrator alternate route program activities described in the application.
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[image: image1]Curriculum Map & Alignment with ELCC, SDA, and AU


The goal of the program is to provide resources (courses and experiences) that will help candidates develop in the knowledge, skills and professional attitudes they need in each of the 10 standards. This documents provides a table that shows the standards and the main courses and sample assessments that align to each. This table also shows alignment of the standards to key courses and artifacts as well as the expectations of other organizations like Educational Leadership Constituent Council (ELCC) and Andrews University. 





Standard Alignment to Course, Assignments & AU Mission


This table shows the main courses and sample assessments that most align with each standard.     


Each course aligns with standards and rubrics and listing of the standards will be provided in the syllabi and rubrics.  We only provide key samples here, but many more assignments related to knowledge, skills and attitudes will be reviewed in each course. Candidates should work with the instructor to maximize their work in a class to ensure it helps them fulfill areas of need in their portfolio of leadership development.





			ELCC Standards


			MA Courses


			Sample Assignments


(with most focus on MA)


			AU Mission. Students will be able to…





			1-Vision


			EDAL520
EDAL565
LEAD630


EDFN500


EDAL680^


LEAD675^


			EDAL520 Vision Statement


LEAD630 Pre-Program Narrative


EDFN500 Personal & Prof. Worldview Synthesis


LEAD565 Frame of Reference


LEAD565 Spiritual Goals


LEAD565 Worldview Paper


			Engage in creative problem-solving and innovation; Communicate effectively; Demonstrate competence in their chosen disciplines and professions; Embrace a balanced lifestyle, including time for intellectual, social, spiritual, and physical development





			2- Culture & Curriculum Programming


			EDAL570


EDCI547


LEAD630
EDAL520 EDCI565


EDAL680^


LEAD675^


			EDAL570 Instructional Supervision Sequence (Profile, Observation Tools, Pre-Op Conference, Observation, Post Op Conference)  


EDCI547 Curriculum Critique


EDCI565 Implementation Paper


LEAD630 Pre-Program Narrative


			Engage in generous service to meet human needs; Demonstrate competence in their chosen disciplines and professions; Embrace a balanced lifestyle, including time for intellectual, social, spiritual, and physical development





			3-Management & Administration


			EDAL664/665
EDAL645
EDAL635
EDAL520 LEAD630


EDAL680^


LEAD675^


			EDAL664/665-Shadow Project


EDAL664/665-Board Mtg Rprt. 


EDAL664/665-Chapt. Reflection


EDAL645-Fin. Practical Assign


EDAL645-Fin. Case Study 


EDAL645-Fin. Reflection Paper


EDAL635-HR Practical Assign


EDAL635-HR Case Study


EDAL635-HR Reflection Paper


EDAL520-Final Project


LEAD630 Pre-Program Narrative


			Apply collaborative leadership to foster growth and promote change; Demonstrate competence in their chosen disciplines and professions; Embrace a balanced lifestyle, including time for intellectual, social, spiritual, and physical development





			4-School/Community Relations


			LEAD525
LEAD630
EDAL520


EDAL680^


LEAD675^


			LEAD525- Community Engagement Analysis


LEAD525- Community Project


LEAD525- Communication Analysis or Newsletter/Web


EDAL520- Final Project


LEAD630- Pre-Program Narrative 


			Apply understanding of cultural differences in diverse environments; Communicate effectively; Engage in generous service to meet human needs; Apply collaborative leadership to foster growth and promote change; Demonstrate competence in their chosen disciplines and professions; Embrace a balanced lifestyle, including time for intellectual, social, spiritual, and physical development





			5-Ethics


			EDAL565 LEAD630 EDAL520


EDAL680^


LEAD675^


			LEAD565 Frame of Reference


LEAD565 Spiritual Goals


LEAD565 Worldview Paper LEAD645-Posts of Reflections








			Demonstrate personal and moral integrity; Demonstrate the ability to think clearly and critically; Engage in creative problem-solving and innovation; Demonstrate competence in their chosen disciplines and professions;  Embrace a balanced lifestyle, including time for intellectual, social, spiritual, and physical development





			6-Law, Politics


			EDAL560 LEAD630 EDAL520


EDAL680^


LEAD675^


			EDAL560-Schl Board Mtg


EDAL560-Case Studies


EDAL520- Final Project


EDAL520- Small Group Vision


LEAD630- Pre-Program Narrative


			Engage in generous service to meet human needs; Demonstrate competence in their chosen disciplines and professions; Embrace a balanced lifestyle, including time for intellectual, social, spiritual, and physical development





			7-Internship


			EDAL680 LEAD675


EDAL680^


LEAD675^


			CABO analysis done to determine actual projects.





Because these are customized to fulfill both school and candidate goals specific key assignments cannot be listed.


			Most AU goals are practiced in the internships





			8-Technology


			EDAL670 LEAD630 EDAL520


EDAL680^


LEAD675^


			EDAL670 Tech Funding Plan


EDAL670 Tech Reflect Paper


EDAL520- Small Group Vision


LEAD630- Pre-Program Narrative


			Demonstrate competence in their chosen disciplines and professions; Embrace a balanced lifestyle, including time for intellectual, social, spiritual, and physical development





			9-Worldview


			EDAL565 EDFN500 LEAD630 EDAL520


EDAL680^


LEAD675^


			EDFN500 Personal & Prof. Worldview Synthesis


LEAD565 Frame of Reference


LEAD565 Spiritual Goals


LEAD565 Worldview Paper


EDAL520- Small Group Vision


LEAD630- Pre-Program Narrative


			Understand life, learning, and civic responsibility from a Christian point of view; Apply understanding of cultural differences in diverse environments;  Develop a personal relationship with Jesus Christ; Deepen their faith commitment and practice; Demonstrate personal and moral integrity; Engage in activities consistent with the worldwide mission of the Seventh-day Adventist Church; Embrace a balanced lifestyle, including time for intellectual, social, spiritual, and physical development; Demonstrate competence in their chosen disciplines and professions 





			10-Research


			EDRM505 LEAD535 LEAD630 EDAL520


EDAL680^


LEAD675^


			EDRM505 Article Eval


EDRM505 Res Proposal


EDRM505 Lit Review


LEAD535 Book Review


LEAD535 Reflection Paper


LEAD535 Short Paper Styles





EDRM611-Data Assignments





EDRM611-SPSS Projects


EDRM712-SPSS Projects





EDRM605-





LEAD637 Lit Review


LEAD637 Article Critique





LEAD880 Dissertation Proposal


LEAD899 Dissertation 





			Engage in intellectual discovery and inquiry; Demonstrate the ability to think clearly and critically; Demonstrate competence in their chosen disciplines and professions; Embrace a balanced lifestyle, including time for intellectual, social, spiritual, and physical development








^ The internship and portfolio development courses assist the candidate in working on projects that fulfill a schools goals as well as goals of each of the standards. Because these are customized to fulfill both school and candidate goals specific key assignments cannot be listed. 
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1




-




Vision




 




EDAL520




 




EDAL565




 




LEAD630




 




EDFN500




 




EDAL680^
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LEAD675^
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EDCI547 Curriculum 




Critique
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This table shows the main courses and sample assessments that most align with each standard.      
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and rubrics.  We only provide key samples here, but many more assignments related to knowledge, skills 
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ELCC Standards MA 



Courses 



Sample Assignments 



(with most focus on MA) 



AU Mission. Students will be able to… 



1-Vision EDAL520 



EDAL565 



LEAD630 



EDFN500 



EDAL680^ 



LEAD675^



 



EDAL520 Vision 



Statement 



LEAD630 Pre-Program 



Narrative 



EDFN500 Personal & Prof. 



Worldview Synthesis 



LEAD565 Frame of 



Reference 



LEAD565 Spiritual Goals 



LEAD565 Worldview 



Paper 



Engage in creative problem-solving and 



innovation; Communicate effectively; 



Demonstrate competence in their chosen 



disciplines and professions; Embrace a 



balanced lifestyle, including time for 



intellectual, social, spiritual, and physical 



development 



2- Culture & 



Curriculum 



Programming 



EDAL570 



EDCI547 



LEAD630 



EDAL520 



EDCI565 



EDAL680^ 



LEAD675^ 



EDAL570 Instructional 



Supervision Sequence 



(Profile, Observation 



Tools, Pre-Op Conference, 



Observation, Post Op 



Conference)   



EDCI547 Curriculum 



Critique 



EDCI565 Implementation 



Paper 



LEAD630 Pre-Program 



Narrative 



Engage in generous service to meet 



human needs; Demonstrate competence 



in their chosen disciplines and 



professions; Embrace a balanced lifestyle, 



including time for intellectual, social, 



spiritual, and physical development 



3-Management & 
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65 



EDAL645 



EDAL635 



EDAL520 



LEAD630 



EDAL680^ 



LEAD675^ 



EDAL664/665-Shadow 



Project 



EDAL664/665-Board Mtg 



Rprt.  



EDAL664/665-Chapt. 



Reflection 



EDAL645-Fin. Practical 



Assign 



EDAL645-Fin. Case Study  



EDAL645-Fin. Reflection 



Paper 



EDAL635-HR Practical 



Apply collaborative leadership to foster 



growth and promote change; Demonstrate 



competence in their chosen disciplines 



and professions; Embrace a balanced 



lifestyle, including time for intellectual, 



social, spiritual, and physical 



development 
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LAST NAME			FIRST NAME			DEGREE			ACCEPTANCE STATUS			ADV			Reg'd      LEAD630-103
2 crs + $260
LEAD600 + $516			ID#			USER
NAME			Orientation Info Mailed


						Bardu			Seth			PhD			P:  EDRM505 w/3.3 or higher			Sylvia			630/600			47286			bardu			03/08/13


						Dart			Chuck (George)			PhD			P: GRE			Duane						84624			cdart			06/21/13


						Edris			Tricia			MA			R			Duane			630/600			148516			edris			03/08/13


						Lombart			Maria			MA			P: GRE in May			Duane						155909			lombart			03/08/13


			2012			Milosavljevic			Igor			PhD			Adv St: 16 + 16			Duane			630/600			62322			igor			03/08/13


						Overstreet			Robert			PhD			P: EDRM611 w/3.3 or higher			Sylvia			630/600			152007			overstrr			06/06/13


						Perez-Schulz			Magdiel			PhD			R			Jay			630/600			155616			magdiel			in person


						Pimentel-Penniecook			Cesiah			PhD			R						630/600			122504			cesiah			03/08/13


						Prieto			Carlos			PhD			R			Duane						156181			prietoc			06/14/13


						Ross			Compton			PhD			P: needs official transcript from Am Council of Ed			Erich			630/600			73762			comptonr			03/08/13


						Samuel			Leslie			PhD			R			Shirley						88847			samuel			06/18/13


						Sherzai			Dean			PhD			R			Erich			630/600			156135			sherzai			06/06/13


						Williams			Hyveth			PhD			Adv St: 21 + 16			Erich			630/600			49271			hyveth			03/08/13


			2014			Albeshri			Fahad												-


						register Matena from 2012


			PTC			Osorio			Nestor												630/600			145934			osorion			06/12/13
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LAST NAME			FIRST NAME			DEGREE			ACCEPTANCE STATUS			ADV			Reg'd      LEAD630-102
2 crs + $260; Ann Conf $35			ID#			USER
NAME			Orientation Info Mailed


						Charlton-Brown			Mahvell			PhD			P: EDRM611 w/n 2 yrs; start F13									108104			charlton			06/18/13


						Lashley			Alisa			MA			R			Jay			630			124297			alisa			06/18/13


						Okeyo			Sherrad			EdD			P: Official Transcript			Robson						155397			sherrad			06/18/13


			2014			Ballantine			Michael			EdD			R - coming Sm14						-			155637			ballatine


						Chu			Wai			PhD			R - required to attend orientation?						-			125702			wai
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LAST NAME			FIRST NAME			DEGREE			ACCEPTANCE STATUS			ADV			Reg'd      LEAD630-101
2 crs + $260;
Ann Conf $35			ID#			USER
NAME			Orientation Info Mailed


						Chavez			Evelyn			MA			R			Janet			630			156053			evelync			07/10/13


						Clauson			Neil			MA			R			Janet			630			155967			clauson			07/10/13


						Garlock			Jeremy			MA			R			Janet			630			155913			garlock			06/06/13


						Gowasack			Darrell			MA			R			Janet						156057			gowasack			07/10/13


						Rivera			Elaina			MA			R			Janet			630			106141			elaina			07/10/13


						Sanchez			Teresita			MA			P: GRE by end of Sm13			Janet						155771			teresita			06/06/13


						Tait			Christopher			PhD			R			Sylvia						155867			ctait			06/06/13


						Certificate


						Davis			James			GrCert			R			Janet			630			156004			davisj			06/06/13


			2012			dos Santos			Ana			GrCert			R			Janet			630			96978			anado			6/17/13


						Figueroa			Hans			GrCert			R			Sylvia			630			70107			figueroh			06/06/13


						Hotelling			Benjamin			GrCert			R			Janet						135509			hotellib			06/06/13


						Ringer			David			GrCert			R			Janet						77001			deanringer@gmail.com			06/06/13


						Schlisner			Trevor			GrCert			R			Sylvia						156071			schlisner			06/17/13


						Tyler			Ebony			GrCert			R			Duane						139445			ebonyt			06/12/13


			2011			Urdaneta			Ruth			GrCert			R			Janet						148467			urdaneta			06/06/13


						Wetherell			Rebecca			GrCert			R			Janet						121074			wetherell			06/06/13


			2014			Vieau			Julie			EdD			R			Janet			-			155704			vieau			06/06/13
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To Whom It May Concern





Andrews University’s School of Education is conducting a survey regarding the preparation that our graduates received while in our programs. Your employee, __________, is one of our graduates. We value your input, as it will enable us to evaluate and improve our programs’ effectiveness. The survey will take about 5 minutes to complete.





Information you supply will be confidential, and will be aggregated with other responses for analysis. No individual data will be shared with anyone at any time. 





Your participation is voluntary. If you are willing to participate, please complete the following survey and return it in the enclosed envelope. The enclosed book of self-stick note paper is a small token of our gratefulness for your assistance. 





Please return the survey to us using the enclosed envelope. 





Thank you!





Sincerely,








James Jeffery, Ph.D.


Dean, School of Education


Andrews University


Berrien Springs, MI 49104


Ph. 269-471-3481














Andrews University School of Education


Employer Survey-Educational Leadership





			Employee’s degree:  





			Completion Date: 








Program of study:  


			Please rate your employee, a graduate of Andrews University, on the following qualities:


(Check the appropriate box next to each statement)


			Excellent


			Very Well


			Satisfactory


			Somewhat


			Not at All


			Not Applicable





			1. Has the necessary content knowledge to be a school leader (ELCC 1.0)


			


			


			


			


			


			





			2. Demonstrates the necessary skills to be a school leader (ELCC 1.1)


			


			


			


			


			


			





			3. Effectively applies his/her skills as a school leader (ELCC


			


			


			


			


			


			





			4. Practices with integrity, demonstrating  leadership with integrity, respecting the rights of others, with regard to confidentiality and dignity and engages in honest interactions (ELCC 5.1)


			


			


			


			


			


			





			5. Demonstrates fairness and the ability to combine impartiality, sensitivity to student diversity, and ethical consideration to their interactions with others. (ELCC 5.2)


			


			


			


			


			


			





			6. Makes and explains decisions based on ethical and legal principles (ELCC 5.3)


			


			


			


			


			


			





			7. Develops a school vision of Learning (ELLC 1.1)


			


			


			


			


			


			





			8. Articulates a school vision of learning  (ELLC 1.2)


			


			


			


			


			


			





			9. Implements a School Vision of Learning (ELLC 1.3)


			


			


			


			


			


			





			10. Stewards a School Vision of Learning (ELLC 1.4


			


			


			


			


			


			





			11. Promotes community involvement in school vision (ELLC 1.5)


			


			


			


			


			


			





			12. Promotes a positive school culture (ELLC 2.1)


			


			


			


			


			


			





			13. Provides effective instructional program (ELLC 2.2)


			


			


			


			


			


			





			14. Applies best practices to student learning (ELLC 2.3)


			


			


			


			


			


			





			15. Designs comprehensive professional growth plans (ELLC 2.4)


			


			


			


			


			


			





			16. Manages the school organization (effectiveness, fiscal, personnel, etc.) giving priority to student learning (ELCC 3.1)


			


			


			


			


			


			





			17. Manages the operation using needs assessment and data, communication, collaboration, legal principles, etc. (ELCC 3.2)


			


			


			


			


			


			





			18. Manages fiscal, material, and human resources legally and effectively using technology (ELCC 3.3) 


			


			


			


			


			


			





			19. Collaborates with families and other community members and organizations to positively improve student learning (ELCC 4.1)


			


			


			


			


			


			





			20. Is active in and responds to community interests and needs by addressing diverse learning needs of students (ELCC 4.2)


			


			


			


			


			


			





			21. Mobilizes community resources to achieve school goals and support student learning and well-being (ELCC 4.3)


			


			


			


			


			


			





			22. Understands the larger school context including family and economic issues, legal and political changes, cultural issues, and other social variable related to schooling (ELCC 6.1)


			


			


			


			


			


			





			


			


			


			


			


			


			





			23. Responds to and communicates with the community about environmental and educational trends effecting students learning, including dialogue with representatives from diverse community groups (ELCC 6.2). 


			


			


			


			


			


			





			24. Engages community in advocacy for improved laws and processes for schools and student learning (ELCC 6.3)


			


			


			


			


			


			





			25. Comprehensively applies technology to advance student achievement (ELCC 2.2)


			


			


			


			


			


			





			26. Uses research, best practices, and data collection to inform programming and inform changes that improve student learning


(ELCC 2.3)


			


			


			


			


			


			





			27. Operates with a clearly defined worldview that undergirds their leadership and guides in their support of student learning (ELCC 5.1, 5.2, 5.3)


			


			


			


			


			


			





			28. Values service to society at large (e.g., community, church, civil)


(ELCC 6.0)


			


			


			


			


			


			





			29. Believes that all individuals can learn, regardless of their background or experience (ELCC 6.2)


			


			


			


			


			


			





			30. Promotes equitable learning opportunities and success for all students, regardless of socioeconomic background, ethnicity, gender, disability, or other individual characteristics (ELCC 6.3)


			


			


			


			


			


			











If you have any comments on the preparation that this employee received from Andrews University School of Education, please write them on the back of this sheet.  





Date




 




 




Address




 




 




To Whom It May Concern




 




 




Andrews University’s School of Education is conducting a survey regarding the preparation that 




our graduates received while in our programs. Your




 




employee, 




__________




,




 




is




 




one of our 




graduates. We value your input, as it will enable us to evaluate and improve our programs’ 




effectiveness. The survey will take about 




5




 




minutes to complete.




 




 




Information you supply will be confidential, and will be aggregated with other response




s for 




analysis. No individual data will be shared with anyone at any time. 




 




 




Your participation is voluntary. If you are willing to participate, please complete the following 




survey and return it in the enclosed envelope. 




The enclosed 




book of self




-




stick no




te paper




 




is a small 




token of our gratefulness for 




your assistance.




 




 




 




Please return the survey to us using the enclosed envelope. 




 




 




Thank you!




 




 




Sincerely,




 




 




 




Ja




m




es




 




Jeffery




, Ph.D.




 




Dean, School of Education




 




Andrews University




 




Berrien Springs, MI 49104




 




Ph. 




269




-




471




-




3481




 




 




 




 








Date 



 



Address 



 



To Whom It May Concern 



 



Andrews University’s School of Education is conducting a survey regarding the preparation that 



our graduates received while in our programs. Your employee, __________, is one of our 



graduates. We value your input, as it will enable us to evaluate and improve our programs’ 



effectiveness. The survey will take about 5 minutes to complete. 



 



Information you supply will be confidential, and will be aggregated with other responses for 



analysis. No individual data will be shared with anyone at any time.  



 



Your participation is voluntary. If you are willing to participate, please complete the following 



survey and return it in the enclosed envelope. The enclosed book of self-stick note paper is a small 



token of our gratefulness for your assistance.  



 



Please return the survey to us using the enclosed envelope.  



 



Thank you! 



 



Sincerely, 



 



 



James Jeffery, Ph.D. 



Dean, School of Education 



Andrews University 



Berrien Springs, MI 49104 



Ph. 269-471-3481 



 



 



 





Andrews University School of Education


Program Completion Survey





The School of Education (SED) at Andrews University is conducting this survey regarding the preparation you received while in your program. Your response is important to us, as it will enable us to evaluate and improve our programs’ effectiveness. The information you supply will be confidential, and will be aggregated with other responses for analysis. No individual data will be shared. Your participation is voluntary. The survey will take about 10 minutes to complete. Thank you for your assistance.	


For the following items, please choose the answer that best describes your level of preparation 





			How well has your program in Andrews University’s School of Education (AU SED) prepared you to . . .


			Excellent


			Very Well


			Satisfactory


			Somewhat


			Not at All


			Not Applicable





			Have the necessary knowledge of your content area


			


			


			


			


			


			





			Have the necessary skills of your profession (e.g. teaching, counseling, principalship, leadership)


			


			


			


			


			


			





			Effectively apply your skills in your professional responsibilities


			


			


			


			


			


			





			Practice the professional and ethical standards of your profession 


			


			


			


			


			


			





			Evaluate research findings


			


			


			


			


			


			





			Conduct and report research


			


			


			


			


			


			





			Apply current theories/best practices to your profession


			


			


			


			


			


			





			Communicate effectively (written, oral) 


			


			


			


			


			


			





			Use relevant technology in your professional practice


			


			


			


			


			


			





			Create a positive learning environment


			


			


			


			


			


			





			Plan and implement appropriate programs to enhance learning


			


			


			


			


			


			





			Assess and analyze student learning


			


			


			


			


			


			





			Utilize outcome data for program improvement (e.g., student learning, psychological interventions) 


			


			


			


			


			


			





			Relate effectively with individuals from diverse populations (e.g., culture, ethnicity, socio-economic status)


			


			


			


			


			


			





			Relate effectively with individuals with special needs or disabilities


			


			


			


			


			


			





			Apply fair practices in his/her profession


			


			


			


			


			


			





			Value service to society at large (e.g., community, church, civil)


			


			


			


			


			


			





			Believe that all individuals can learn, regardless of their background or experience


			


			


			


			


			


			








			What AU Degree are you completing?


			





			What SED program are you completing?


			





			When will you finish your program?


			














What do you feel were the strongest aspects of your program at Andrews’ School of Education?


What do you feel were the weakest aspects of your program at Andrews’ School of Education?


How might Andrews’ School of Education improve this program?








For the following demographic questions, please circle your answer choice:








How much of your program did you complete on campus vs. online or via distance education?


All on campus; no online or distance education


Mostly on campus; some online or distance education


Approximately half on campus and half online or distance education


Some on campus; mostly online or distance education


None on campus; all online or distance education





What is your gender?





Female


Male








What is your ethnicity?





Asian


American Indian/Alaska Native


Black/African American


Hispanic/Latino


Native Hawaiian or Other Pacific Islander


White


Thank you for your participation.  Please return this survey to the Dean’s office. If you have any questions about this survey, please feel free to contact the Dean's Office at Andrews University's School of Education, ph. 269-471-3481. 








Andrews University School of Education




 




Program Completion Survey




 




 




The School of Education (SED) at Andrews University is conducting this survey regarding 




the preparation you received while in your program. Your response is important to us, as it 




will 




enable us to evaluate and improve our programs’ effectiveness. The information you 




supply will be confidential, and will be aggregated with other responses for analysis. No 




individual data will be shared. Your participation is voluntary. The survey will ta




ke about 10 




minutes to complete. Thank you for your assistance.




 




 




For the following items, please choose the answer that best describes your level of 




preparation 




 




 




How well has your program in Andrews University’s 




School of Education (AU SED) prepared you t




o . . .




 




Excellent




 




Very Well




 




Satisfactory




 




Somewhat




 




Not at All




 




Not Applicable




 




Have the necessary knowledge of your content area




 




 




 




 




 




 




 




Have the necessary skills of your profession (e.g. teaching, 




counseling, principalship, leadership)




 




 




 




 




 




 




 




Effectively 




apply your skills in your professional 




responsibilities




 




 




 




 




 




 




 




Practice the professional and ethical standards of your 




profession 




 




 




 




 




 




 




 




Evaluate research findings




 




 




 




 




 




 




 




Conduct and report research




 




 




 




 




 




 




 




Apply current theories/best practices to your 




profession




 




 




 




 




 




 




 




Communicate effectively (written, oral) 




 




 




 




 




 




 




 




Use relevant technology in your professional practice




 




 




 




 




 




 




 




Create a positive learning environment




 




 




 




 




 




 




 




Plan and implement appropriate programs to enhance 




learning




 




 




 




 




 




 




 




Assess and 




analyze student learning




 




 




 




 




 




 




 




Utilize outcome data for program improvement (e.g., student 




learning, psychological interventions) 




 




 




 




 




 




 




 




Relate effectively with individuals from diverse populations 




(e.g., culture, ethnicity, socio




-




economic status)




 




 




 




 




 




 




 




Relate effectively with individuals with special needs or 




disabilities




 




 




 




 




 




 




 




Apply fair practices in his/her profession




 




 




 




 




 




 




 




Value service to society at large (e.g., community, church, 




civil)




 




 




 




 




 




 




 




Believe that all individuals can learn, regardless of




 




their 




background or experience




 




 




 




 




 




 




 




 




 




What do you feel were the strongest aspects of your program at Andrews’ School of Education?




 




What do 




you feel were the weakest aspects of your program at Andrews’ School of Education?




 




How might Andrews’ School of Education improve this program?




 




What AU Degree are you completing?




 




 




What SED program are you completing?




 




 




When will you finish your program?




 




 








Andrews University School of Education 



Program Completion Survey 



 



The School of Education (SED) at Andrews University is conducting this survey regarding 



the preparation you received while in your program. Your response is important to us, as it 



will enable us to evaluate and improve our programs’ effectiveness. The information you 



supply will be confidential, and will be aggregated with other responses for analysis. No 



individual data will be shared. Your participation is voluntary. The survey will take about 10 



minutes to complete. Thank you for your assistance.  



For the following items, please choose the answer that best describes your level of 



preparation  



 



How well has your program in Andrews University’s 



School of Education (AU SED) prepared you to . . . 



Excellent



 



Very Well



 



Satisfactory



 



Somewhat



 



Not at All



 



Not Applicable



 



Have the necessary knowledge of your content area 



      



Have the necessary skills of your profession (e.g. teaching, 



counseling, principalship, leadership) 



      



Effectively apply your skills in your professional 



responsibilities 



      



Practice the professional and ethical standards of your 



profession  



      



Evaluate research findings 



      



Conduct and report research 



      



Apply current theories/best practices to your profession 



      



Communicate effectively (written, oral)  



      



Use relevant technology in your professional practice 



      



Create a positive learning environment 



      



Plan and implement appropriate programs to enhance 



learning 



      



Assess and analyze student learning 



      



Utilize outcome data for program improvement (e.g., student 



learning, psychological interventions)  



      



Relate effectively with individuals from diverse populations 



(e.g., culture, ethnicity, socio-economic status) 



      



Relate effectively with individuals with special needs or 



disabilities 



      



Apply fair practices in his/her profession 



      



Value service to society at large (e.g., community, church, 



civil) 



      



Believe that all individuals can learn, regardless of their 



background or experience 



      



 



 



What do you feel were the strongest aspects of your program at Andrews’ School of Education? 



What do you feel were the weakest aspects of your program at Andrews’ School of Education? 



How might Andrews’ School of Education improve this program? 



What AU Degree are you completing?  



What SED program are you completing?  



When will you finish your program?  





			[bookmark: _GoBack]360° Candidate Assessment By Others (360° CABO)  





			for 





			K-12 Educational Administrators





			WHAT IS THIS (360° CABO) FOR? This is not a recommendation form on the merit or expertise of the person, but an assessment of your perspective of the knowledge, and/or beliefs behind the words and/or actions of the person. The 360° CABO is designed to help participants obtain an assessment from a peer, a superior, and a subordinate, regarding the level of their understanding in several areas related to administrative functioning in K-12 School systems in accordance with the standards set forth by the Interstate School Leaders Licensure Consortium (ISLLC), the Educational Leadership Constituent Council (ELCC), and the SDA Church. 





			INSTRUCTIONS FOR COMPLETING THE 360° CABO:  
Please complete this assessment as accurately and honestly as possible. There are no good or bad, right or wrong answers, just your perceptions. 
Please respond to the statements in the 360° CABO using column "D" or the "Ans. Here" column, and the following numbers to identify your perception of the participants knowledge and ability regarding each statement.                                                                                                                                                                                                                                                                                                        
0 - I have no knowledge or opinion about the participant's knowledge or ability regarding this.                                                                                 1 - The participant can’t do and/or doesn’t know anything about this at all.
2 - The participant can’t do and/or doesn't know much about this at all.
3 - The participant knows about and/or can do this at a satisfactory, beginning level.
4 - The participant knows about and/or can do this at an adequate, proficient level.
5 - The participant knows about and/or can do this at a expert distinguished level.  
Write the number that best indicates your response in the box in the Pre Test column of the 360° CABO.                                                                                                                                
Please do not spend too much time with this activity.  
Go with you first impression. 
On behalf of the participant, thank you for your time and effort!                                                                               





			STANDARD 1 - Vision as an Essential of Leadership Development: A building-level education leader applies knowledge that promotes the success of every student by collaboratively facilitating the development, articulation, implementation, and stewardship of a shared school vision of learning through the collection and use of data to identify school goals, assess organizational effectiveness, and implement school plans to achieve school goals; promotion of continual and sustainable school improvement; and evaluation of school progress and revision of school plans supported by school-based stakeholders. 





			 


			ELEMENT 1.1
Candidates understand and can collaboratively develop, articulate, implement, and steward a shared vision of learning for a school.


			CONTENT KNOWLEDGE
I provide knowledge of collaborative school visioning; theories including but not limited to an understanding of learning goals in a pluralistic society relevant to building, articulating, implementing, and stewarding a school vision; methods for involving school stakeholders in processes necessary to implement and support the vision.


			 





			


			


			PROFESSIONAL LEADERSHIP SKILLS
I demonstrate skills required to design and support a collaborative process for developing and implementing a school vision; articulate a school vision of learning that promotes the success of all students characterized by a respect for students and their families and community partnerships; develop a comprehensive plan for communicating the school vision to appropriate school constituencies; formulate plans to steward school vision statements.


			 





			 


ELEMENT 1.1 Average


			Score


			Percent





			


			


			





			 


			ELEMENT 1.2
Candidates understand and can collect and use data to identify school goals, assess organizational effectiveness, and create and implement plans to achieve school goals.


			CONTENT KNOWLEDGE



I provide knowledge of the design and use of assessment data for learning; organizational effectiveness and learning strategies; tactical and strategic program planning; implementation and evaluation of school improvement processes; variables that affect student achievement.


			 





			


			


			PROFESSIONAL LEADERSHIP SKILLS
I demonstrate skills required to develop and use evidence centered research strategies and strategic planning processes that focus on student learning; create school based strategic and tactical goals; collaboratively develop implementation plans drawing on relevant information sources such as student assessment results, student and family demographic data, and an analysis of community needs to achieve those goals; develop a school improvement plan that aligns to district improvement plans.


			 





			 


ELEMENT 1.2  Average


			Score


			Percent





			


			


			





			 


			ELEMENT 1.3
Candidates understand and can promote continual and sustainable school improvement. 


			CONTENT KNOWLEDGE
I provide knowledge of continual and sustained improvement models and processes; school change processes including initiatives necessary to motivate staff, students and families for continual and sustainable improvement; role of professional learning in continual and sustainable school improvement. 


			 





			


			


			PROFESSIONAL LEADERSHIP SKILLS
I demonstrate skills required to identify strategies or practices to build organizational capacity that promote continuous and sustainable school improvement; design a transformational change plan at the school building level; design a comprehensive, building level professional development program.


			 





			ELEMENT 1.3 Average


			Score


			Percent





			


			


			





			 


			ELEMENT 1.4
Candidates understand and can evaluate school progress and revise school plans supported by school stakeholders


			CONTENT KNOWLEDGE
I provide knowledge of effective strategies for monitoring the implementation, revision of plans to achieve school improvement goals, and program evaluation models


			 


 





			


			


			PROFESSIONAL LEADERSHIP SKILLS
I demonstrate skills required to develop a school plan to monitor program development and implementation of school goals; construct an evaluation process to assess the effectiveness of school plans and programs; interpret information and communicate progress toward achievement of school vision and goals for educators in the community and other stakeholders


			 





			ELEMENT 1.4 Average


			Score


			Percent





			


			


			





			STANDARD 1.0 Average


			 


			





			STANDARD 2 - Instructional Culture as an Essential of Leadership Development: A building-level education leader applies knowledge that promotes the success of every student by sustaining a school culture and instructional program conducive to student learning through collaboration, trust, and a personalized learning environment with high expectations for students; creating and evaluating a comprehensive, rigorous and coherent curricular and instructional school program; developing and supervising the instructional and leadership capacity of school staff; and promoting the most effective and appropriate technologies to support teaching and learning within a school environment. 





			 


			ELEMENT 2.1
Candidates understand and can sustain a school culture and instructional program conducive to student learning through collaboration, trust, and a personalized learning environment with high expectations for students.


			CONTENT KNOWLEDGE
I provide knowledge of theories on human development behavior, personalized learning environment, and motivation; school culture and ways it can be influenced to ensure student success.


			 


 





			


			


			PROFESSIONAL LEADERSHIP SKILLS



I demonstrate skills required to collaborate with others to accomplish school improvement goals; incorporate cultural competence in development of programs, curriculum, and instructional practices; monitor school programs and activities to ensure personalized learning opportunities; recognize, celebrate, and incorporate diversity in programs, curriculum, and instructional 
practices; facilitate the use of appropriate content based learning materials and learning
strategies; promote trust, equity, fairness, and respect among students, parents, and
school staff.


			 


 





			ELEMENT 2.1 Average


			Score


			Percent





			


			 


			





			 


			ELEMENT 2.2
Candidates understand and can create and evaluate a comprehensive, rigorous, and coherent curricular and instructional school program.


			CONTENT KNOWLEDGE
I provide knowledge of curriculum development and instructional delivery theories measures of teacher performance; multiple methods of evaluation, accountability systems, data collection, and analysis of evidence; school technology and information systems to support and monitor student learning.


			 


 





			


			


			PROFESSIONAL LEADERSHIP SKILLS
I demonstrate skills required to collaborate with faculty to plan, implement, and evaluate a coordinated, aligned, and articulated curriculum; use evidence centered research in making curricular and instructional decisions; interpret information and communicate progress toward achievement; design evaluation systems and make school plans based on multiple measures of teacher performance and student outcomes, and provide feedback based-on evidence.


			 





			ELEMENT 2.2 Average


			Score


			Percent





			


			 


			





			 


			ELEMENT 2.3
Candidates understand and can develop and supervise the instructional and leadership capacity of school staff


			CONTENT KNOWLEDGE
I provide evidence of candidate knowledge of high quality professional development for school staff and leaders; instructional leadership practices; leadership theory, change processes, and evaluation; standards for high quality teacher, principal, and district practice.


			 


 





			


			


			PROFESSIONAL LEADERSHIP SKILLS
I demonstrate skills required to work collaboratively with school staff to improve teaching and learning; design the use of differentiated instructional strategies, curriculum materials, and technologies to maximize high quality instruction; design professional growth plans to increase the capacity of school staff and leaders that reflect national professional development standards.


			 





			ELEMENT 2.3 Average


			Score


			Percent





			


			 


			





			 


			ELEMENT 2.4
Candidates understand and can promote the most effective and appropriate technologies to support teaching and learning in a school level environment.


			CONTENT KNOWLEDGE
I provide knowledge of technology and its uses for instruction within the school; infrastructures for the ongoing support, review, and planning of instructional technology.


			 


 





			


			


			PROFESSIONAL LEADERSHIP SKILLS
I demonstrate skills required to use technologies for improved classroom instruction, student achievement, and continuous school improvement; monitor instructional practices within the school and provide assistance to teachers; use technology and performance management systems to monitor, analyze, and evaluate school assessment data results for accountability reporting.


			 





			ELEMENT 2.4 Average


			Score


			Percent





			


			 


			





			STANDARD 2.0 Average


			 


			





			STANDARD 3 - Management as an Essential of Leadership Development:  A building-level education leader applies knowledge that promotes the success of every student by ensuring the management of the school organization, operation, and resources through monitoring and evaluating the school management and operational systems; efficiently using human, fiscal, and technological resources in a school environment; promoting and protecting the welfare and safety of school students and staff; developing school capacity for distributed leadership; and ensuring that teacher and organizational time is focused to support high-quality instruction and student learning. 





			 


			ELEMENT 3.1



Candidates understand and can monitor and evaluate school management and operational systems. 


			CONTENT KNOWLEDGE



I provide knowledge of school management of organizational, operational, and legal resources; school management of marketing and
public relations functions.


			 


 





			


			


			PROFESSIONAL LEADERSHIP SKILLS
I demonstrate skills required to analyze school processes and operations to identify and prioritize strategic and tactical challenges for the school; develop school operational policies and procedures; develop plans to implement and manage long range plans for the school. 


			 





			ELEMENT 3.1 Average


			Score


			Percent





			


			 


			





			 


			ELEMENT 3.2
Candidates understand and can efficiently use human, fiscal, and technological resources to manage school operations.


			CONTENT KNOWLEDGE
I provide knowledge of methods and procedures for managing school resources, including the strategic management of human capital, school operations, and school facilities; alignment of resources to building priorities and forecasting resource requirements for the school; technology and management systems.


			 


 





			


			


			PROFESSIONAL LEADERSHIP SKILLS
I demonstrate skills required to develop multi-year fiscal plans and annual budgets aligned to the school’s priorities and goals; analyze a school’s budget and financial status; develop facility and space utilization plans for a school; project long-term resource needs of a school; use technology to manage school operational systems.


			 





			ELEMENT 3.2 Average


			Score


			Percent





			


			 


			





			 


			ELEMENT 3.3
Candidates understand and can promote school-based policies and procedures that protect the welfare and safety of students and staff.


			CONTENT KNOWLEDGE
I provide knowledge of school strategies supporting safe and secure learning environments including prevention, crisis management, and public relations; school strategies supporting student development of self-management, civic literacy, and positive leadership skills; school-based discipline management policies and plans.


			 


 





			


			


			PROFESSIONAL LEADERSHIP SKILLS
I demonstrate skills required to develop a comprehensive plan for providing school staff, students, and visitors with a safe and secure school building environment; plan an aligned building discipline management policies and plan; evaluate and implement discipline management plans.


			 





			ELEMENT 3.3 Average


			Score


			Percent





			


			 


			





			 


			ELEMENT 3.4
Candidates understand and can develop school capacity for distributed leadership.


			CONTENT KNOWLEDGE
I provide knowledge of the meaning of distributed leadership in a school environment and how to create and sustain it.


			 


 











			


			


			PROFESSIONAL LEADERSHIP SKILLS
I demonstrate skills required to identify leadership capabilities of staff; model distributed leadership skills; involve school staff in decision making processes.


			 





			ELEMENT 3.4 Average


			Score


			Percent





			


			 


			





			 


			ELEMENT 3.5
Candidates understand and can ensure that teacher and organizational time focuses on supporting high-quality school instruction and student learning.


			CONTENT KNOWLEDGE
I provide knowledge of supervision strategies that ensure that teachers maximize time spent on high-quality instruction and student learning; management theories on effective school time, priorities, and schedules.


			 





			


			


			PROFESSIONAL LEADERSHIP SKILLS
I demonstrate skills required to develop school policies that protect time and schedules to maximize teacher instructional time and student learning; develop a school master schedule.


			





			ELEMENT 3.5 Average


			Score


			Percent





			


			 


			





			STANDARD 3.0 Average


			 


			





			STANDARD 4 - Community Relations as an Essential of Leadership Development: A building-level education leader applies knowledge that promotes the success of every student by collaborating with faculty and community members, responding to diverse community interests and needs, and mobilizing community resources on behalf of the school by collecting and analyzing information pertinent to improvement of the school’s educational environment; promoting an understanding, appreciation, and use of the diverse cultural, social, and intellectual resources within the school community; building and sustaining positive school relationships with families and caregivers; and cultivating productive school relationships with community partners. 





			 


			ELEMENT 4.1
Candidates understand and can collaborate with faculty and community members by collecting and analyzing information pertinent to the
improvement of the school’s educational environment.


			CONTENT KNOWLEDGE
I provide knowledge of collaboration and communication techniques to improve the school’s educational environment; information pertinent to the school’s educational environment. 


			 


			 





			


			


			PROFESSIONAL LEADERSHIP SKILLS
I demonstrate skills required to use collaboration strategies to collect, analyze, and interpret school, student, faculty, and community information; communicate information about the school within the community.


			 


			





			ELEMENT 4.1 Average


			Score


			Percent





			


			 


			





			 


			ELEMENT 4.2
Candidates understand and can mobilize community resources by promoting an understanding, appreciation, and use of the diverse cultural, social, and intellectual resources within the school community.


			CONTENT KNOWLEDGE
I provide knowledge of identify and mobilize effective community resources; school-based cultural competence; diverse cultural, social, and intellectual community resources.


			 


 





			


			


			PROFESSIONAL LEADERSHIP SKILLS
I demonstrate skills required to identify and use diverse community resources to improve school programs.


			 





			ELEMENT 4.2 Average


			Score


			Percent





			


			 


			





			 


			ELEMENT 4.3
Candidates understand and can respond to community interests and needs by building and sustaining positive school relationships with families and caregivers.


			CONTENT KNOWLEDGE
I provide knowledge of the needs of students, parents or caregivers; school organizational culture that promotes open communication with
families and caregivers; school strategies for effective oral and written communication with families and caregivers; approaches to collaboration with families and caregivers.


			 


 





			


			


			PROFESSIONAL LEADERSHIP SKILLS
I demonstrate skills required to conduct needs assessments of families and caregivers; develop collaboration strategies for effective relationships with families and caregivers; involve families and caregivers in the decision-making processes at the school.


			 





			ELEMENT 4.3 Average


			Score


			Percent





			


			 


			





			 


			ELEMENT 4.4
Candidates understand and can respond to community interests and needs by building and sustaining productive school relationships with
community partners. 


			CONTENT KNOWLEDGE
I provide knowledge of the needs of school community partners; school organizational culture that promotes open communication with community partners; school strategies for effective oral and written communication with community partners; collaboration methods to develop and sustain productive relationships with community partners.


			 


 





			


			


			PROFESSIONAL LEADERSHIP SKILLS
I demonstrate skills required to conduct needs assessment of community partners; develop effective relationships with a variety of community partners; involve community partners in the decision-making processes at the school.


			 





			ELEMENT 4.3 Average


			Score


			Percent





			


			 


			





			STANDARD 4.0 Average


			 


			





			STANDARD 5 - Integrity, Fairness, and Ethics as an Essential of Leadership Development:  A building-level education leader applies knowledge that promotes the success of every student by acting with integrity, fairness, and in an ethical manner to ensure a school system of accountability for every student’s academic and social success by modeling school principles of self-awareness, reflective practice, transparency, and ethical behavior as related to their roles within the school; safeguarding the values of democracy, equity, and diversity within the school; evaluating the potential moral and legal consequences of decision making in the school; and promoting social justice within the school to ensure that individual student needs inform all aspects of schooling.





			 


			ELEMENT 5.1
Candidates understand and can act with integrity and fairness to ensure that schools are accountable for every student’s academic and social
success.


			CONTENT KNOWLEDGE
I provide knowledge of practices demonstrating principles of integrity and fairness; federal, state, and local legal and policy guidelines that creates operational definitions of accountability, equity, and social justice.


			 


			 





			


			


			PROFESSIONAL LEADERSHIP SKILLS
I demonstrate skills required to act with integrity and fairness in supporting school policies and staff practices that ensure every students’ academic and social success; create an infrastructure that helps to monitor and ensure equitable practices.


			 


			





			ELEMENT 5.1 Average


			Score


			Percent





			


			 


			





			 


			ELEMENT 5.2
Candidates understand and can model principles of self-awareness, reflective practice, transparency, and ethical behavior as related to their roles within the school.


			CONTENT KNOWLEDGE
I provide knowledge of the basic principles of ethical behavior established by legal and professional organizations; the relationship between ethical behavior, school culture, and student achievement; the effect of ethical behavior on one’s own leadership.


			 


 





			


			


			PROFESSIONAL LEADERSHIP SKILLS
I demonstrate skills required to formulate a school-level leadership platform grounded in ethical standards and practices; analyze leadership decisions in terms of established ethical practices. 


			 





			ELEMENT 5.2 Average


			Score


			Percent





			


			 


			





			 


			ELEMENT 5.3
Candidates understand and can safeguard the values of democracy, equity, and diversity.


			CONTENT KNOWLEDGE
I provide knowledge of democratic values, equity, and diversity.


			 


 





			


			


			PROFESSIONAL LEADERSHIP SKILLS
I demonstrate skills required to develop, implement, and evaluate school policies and procedures that support democratic values, equity, and diversity issues; develop appropriate communication skills to advocate for democracy, equity, and diversity.


			 





			ELEMENT 5.3 Average


			Score


			Percent





			


			 


			





			 


			ELEMENT 5.4
Candidates understand and can evaluate the potential moral and legal consequences of decision making in the school.


			CONTENT KNOWLEDGE
I provide knowledge of moral and legal consequences of decision making in schools; strategies to prevent difficulties related to moral and legal issues.


			 


 





			


			


			PROFESSIONAL LEADERSHIP SKILLS
I demonstrate skills required to formulate sound school strategies to educational dilemmas; evaluate school strategies to prevent
difficulties related to moral and legal issues.


			 





			ELEMENT 5.4 Average


			Score


			Percent





			


			 


			





			 


			ELEMENT 5.5
Candidates understand and can promote social justice within a school to ensure that individual student needs inform all aspects of schooling.


			CONTENT KNOWLEDGE
I provide knowledge of the relationship between social justice, school culture, and student achievement; theories of efficacy.


			 


 





			


			


			PROFESSIONAL LEADERSHIP SKILLS



I demonstrate skills required to review and critique school policies, programs, and practices to ensure that student needs inform all aspects of schooling, including social justice, equity, confidentiality, acceptance, and
respect between and among students and faculty within the school; develop the resiliency to uphold core values and persist in the face of adversity.


			 





			ELEMENT 5.5 Average


			Score


			Percent





			


			 


			





			STANDARD 5.0 Average


			 


			





			STANDARD 6 - Law and Society: A building-level education leader applies knowledge that promotes the success of every student by understanding, responding to, and influencing the larger political, social, economic, legal, and cultural context through advocating for school students, families, and caregivers; acting to influence local, district, state, and national decisions affecting student learning in a school environment; and anticipating and assessing emerging trends and initiatives in order to adapt school-based leadership strategies. 





			 


			ELEMENT 6.1
Candidates understand and can advocate for school students, families, and caregivers.


			CONTENT KNOWLEDGE
I provide knowledge of policies, laws, and regulations enacted by state, local, and federal authorities that affect schools; the effect that poverty, disadvantages, and resources have on families, caregivers, communities, students, and learning.


			 


 





			


			


			PROFESSIONAL LEADERSHIP SKILLS
I demonstrate skills required to: analyze how law and policy is applied consistently, fairly and ethically within the school; advocate based on an analysis of the complex causes of poverty and other disadvantages; serve as a respectful spokesperson for students and families within the school.


			 





			ELEMENT 6.1 Average


			Score


			Percent





			


			 


			





			 


			ELEMENT 6.2
Candidates understand and can act to influence local, district, state, and national decisions affecting student learning in a school environment.


			CONTENT KNOWLEDGE
I provide knowledge of the larger political, social, economic, legal, and cultural context; ways that power and political skills can influence local, state, or federal decisions.


			 


 





			


			


			PROFESSIONAL LEADERSHIP SKILLS
I demonstrate skills required to advocate for school policies and programs that promote equitable learning opportunities and student success; communicate policies, laws, regulations, and procedures to appropriate school stakeholders. 


			 





			ELEMENT 6.2 Average


			Score


			Percent





			


			 


			





			 


			ELEMENT 6.3
Candidates understand and can anticipate and assess emerging trends and initiatives in order to adapt school-based leadership strategies.


			CONTENT KNOWLEDGE
I provide knowledge of future issues and trends that can affect schools (e.g., entrepreneurial approaches); contemporary and emerging leadership strategies to address trends. 


			 


 





			


			


			PROFESSIONAL LEADERSHIP SKILLS
I demonstrate skills required to identify and anticipate emerging trends and issues likely to affect the school; adapt leadership strategies and practice to address emerging school issues.


			 





			ELEMENT 6.3 Average


			Score


			Percent





			


			 


			





			STANDARD 6.0 Average


			 


			





			STANDARD 7 - Internship: A building-level education leader applies knowledge that promotes the success of every student through a substantial and sustained educational leadership internship experience that has school-based field experiences and clinical internship practice within a school setting and is monitored by a qualified, on-site mentor. 





			 


			ELEMENT 7.1
 Substantial Field and Clinical Internship Experience: The program provides
 significant field experiences and clinical internship practice for candidates within a
 school environment
 to synthesize and apply the content knowledge and develop professional skills
 identified in the other 
Educational Leadership Building-Level Program Standards through 
authentic, school-based leadership experiences.


			CONTENT KNOWLEDGE
 


I understand and use the content knowledge from the standards I am focused during my substantial and sustained field experience/internship. I also know and utilized knowledge about adult learning theories and experiential learning. I demonstrate knowledge of professionalism and practice is also crucial in this standard. 





			 


 





			


			


			PROFESSIONAL LEADERSHIP SKILLS


I am able to integrate mastery of skills showing these qualities: 


· Devoted sufficient time on task (frequency and regularity of work across school year and day; exposure to and engagement in relevant and realistic range of site responsibilities; support of effective mentor practitioners)


· Developed relationships with mentors who have demonstrated skills and have been trained as mentors; focus on appropriate modeling and reflection


· Gained multiple and alternative internship experiences to support diverse clinical training (e.g., medical rotation model)


· Engaged in reflective practice of analysis and integration of learning throughout the internship


· Was supervised throughout the field experience by my mentor, supervisor/faculty.


· Modeled professional development that enabled a strong linkage between the local school context and university programming.


			 





			


			Score


			Percent





			ELEMENT 7.1 Average


			 


			





			 


			ELEMENT 7.2
Sustained Internship Experience: Candidates are provided a six-month, concentrated 
(9–12 hours per week) and/or 240 hours internship that includes field experiences
within a school-based environment. 


			CONTENT KNOWLEDGE


I am able to integrate and apply knowledge and understanding of the others standards through a practical sustained internship experience (i.e. I have advanced knowledge and a context to apply that knowledge). 





			 


 





			


			


			PROFESSIONAL LEADERSHIP SKILLS


I have engaged in a sustained Internship Experience consisting of 240 hours which included field experiences in the context of a school environment that required intense learning and administrative experience. 


			 





			ELEMENT 7.2 Average


			Score


			Percent





			


			 


			





			 


			ELEMENT 7.3
Qualified On-Site
Mentor: An on-site school mentor who has demonstrated experience as an educational leader within a school and is selected collaboratively by the intern and program faculty with training by the supervising institution.


			CONTENT KNOWLEDGE


I received from my mentor extensive well-rounded and comprehensive instruction and experience throughout the internship. This guidance provided me explanations and strategies for school-based leadership on policies, programming, and curriculum initiatives for developing strong student learning outcomes. 





			 


 





			


			


			PROFESSIONAL LEADERSHIP SKILLS


I received from my mentor extensive well-rounded and comprehensive instruction and experience throughout the internship. This guidance provided me explanations and strategies for school-based leadership on policies, programming, and curriculum initiatives for developing strong student learning outcomes. 





			 





			ELEMENT 7.3 Average


			Score


			Percent





			


			 


			





			STANDARD 7.0 Average


			 


			





			STANDARD 8 - Technology: A building-level education leader comprehensively applies technology to advance school processes and student learning, developing budgets and plans that utilize technology to manage school operations, support the professional development of staff, increase collaboration with the community, ensure personal security and safety, and promote effective teaching and learning. 





			 


			ELEMENT 8.1
Technology Leaders and Vision


			CONTENT KNOWLEDGE



I provide knowledge of composing school vision regarding technology; methods for assessing technology software, identifying concerns, and making recommendations for the improvement and fostering of an environment and culture conducive to the realization that of vision.


			 


 





			


			


			PROFESSIONAL LEADERSHIP SKILLS
I can assess technology software, identify concerns, and make recommendations for improvement. This familiarity with technology also allows me to create a website or evaluate and improve the school website.


			 





			ELEMENT 8.1 Average


			Score


			Percent





			


			 


			





			 


			ELEMENT 8.2
Teaching and Learning


			CONTENT KNOWLEDGE


I provide knowledge of technological curricular design, instructional strategies, and learning environments to maximize learning and teaching.


			





			


			


			PROFESSIONAL LEADERSHIP SKILLS
I demonstrate competency in applying technology to enhance the teaching of students and to increase the learning capacity of my classroom.


			 





			ELEMENT 8.2 Average








			Score


			Percent





			


			 


			





			 


			ELEMENT 8.3
Productivity and professional practice


			CONTENT KNOWLEDGE


I provide knowledge of theories regarding professional conduct and productivity in the work place.


			





			


			


			PROFESSIONAL LEADERSHIP SKILLS
I am able to apply technology to enhance staff professional practice and to increase my productivity and others.  


			 





			ELEMENT 8.3 Average


			Score


			Percent





			


			 


			





			 


			ELEMENT 8.4
Support, Management and Operations


			CONTENT KNOWLEDGE
I provide knowledge of practices demonstrating principles of support and competent management. My familiarity with management styles & guidelines helps to create an operational environment of accountability, respect, and innovation.


			 


 





			


			


			PROFESSIONAL LEADERSHIP SKILLS


I ensure the integration of technology to support productive systems for learning and administration.  


			 





			ELEMENT 8.4 Average


			Score


			Percent





			


			 


			





			 


			ELEMENT 8.5
Assessment and Evaluation


			CONTENT KNOWLEDGE


I provide knowledge of technological evaluative strategies and theories regarding the implementation of technology in the assessment process of academic institutions. 


			





			


			


			PROFESSIONAL LEADERSHIP SKILLS
I demonstrate an integration of technology to plan and implement comprehensive systems of effective assessment and evaluation.  


			 





			ELEMENT 8.5 Average


			Score


			Percent





			


			 


			





			 


			ELEMENT 8.6
Technology, Social, Legal and Ethical Issues


			CONTENT KNOWLEDGE


I provide knowledge of ethical and social theories surrounding the use of technology in academic institutions. 


			





			


			


			PROFESSIONAL LEADERSHIP SKILLS
I am able to use technology in a socially acceptable, legal and ethical manner.  


			 





			


			Score


			Percent





			ELEMENT 8.6 Average


			 


			





			STANDARD 8.0 Average


			 


			





			STANDARD 9 - Worldview: A building-level education leader is one who educational leader who appreciates the perspectives of others and develops a personal philosophy from which action and service arise. They understand the practical implications of their worldview and use it to inform school policy and leadership practices.  





			 


			ELEMENT 9.1
Worldview, History and Major Strands


			CONTENT KNOWLEDGE
I understand the values, practices and history of major worldviews.


			 


 





			


			


			PROFESSIONAL LEADERSHIP SKILLS


I demonstrate the ability to integrate history and worldview in the creation of policies and service to others. 


			 





			ELEMENT 9.1 Average


			Score


			Percent





			


			 


			





			 


			ELEMENT 9.2
Personal Worldview


			CONTENT KNOWLEDGE
I have identified and articulated my worldview in a manner that is both professional and unique.


			 


 





			


			


			PROFESSIONAL LEADERSHIP SKILLS
I demonstrate the ability to compare and contrast my worldview with other major worldviews in a professional and educated style.


			 





			ELEMENT 9.2 Average


			Score


			Percent





			


			 


			





			 


			ELEMENT 9.3
Worldview and its Influence in the School


			CONTENT KNOWLEDGE


I provide knowledge of how to integrate worldview into educational and administrative philosophy and practice.


			 





			


			


			PROFESSIONAL LEADERSHIP SKILLS
I apply the school’s worldview to its mission, vision and everyday decisions.


			 





			ELEMENT 9.3 Average


			Score


			Percent





			


			 


			





			STANDARD 9.0 Average


			 


			





			STANDARD 10 - Research and Evaluation as an Essential for leadership Development: A building-level education leader read and applies research and evaluation to make effective leadership decisions. They interpret data using a variety of methods, critically examine educational claims to discover best practices, and monitor teacher performance and student learning.   





			 


			ELEMENT 10.1
Research Methodologies


			CONTENT KNOWLEDGE
I understand major research methodologies and their impact on the educational and administrative practices of academic institutions. 


			 


 





			


			


			PROFESSIONAL LEADERSHIP SKILLS
I actively demonstrate the process and logic of scientific inquiry by conducting literature reviews (using appropriate databases and search criteria and effective management tools) and engaging in other research methodologies. 


			 





			ELEMENT 10.1 Average


			Score


			Percent





			


			 


			





			 


			ELEMENT 10.2
Conducting Research


			CONTENT KNOWLEDGE
I understands how to select appropriate research design and conduct data collection and analysis.


			 


 





			


			


			PROFESSIONAL LEADERSHIP SKILLS


I demonstrate the ability to collect data through various databases and other academic sources. After collecting data I am able to compile my findings in a concise and effective manner. 


			 





			ELEMENT 10.2 Average


			Score


			Percent





			


			 


			





			 


			ELEMENT 10.3
Evaluating Research


			CONTENT KNOWLEDGE


I provide knowledge of research theories and their findings in my evaluation of research reports.


			  





			


			


			PROFESSIONAL LEADERSHIP SKILLS
I am able to critique the adequacy of research reports.


			 





			ELEMENT 10.3 Average


			Score


			Percent





			


			 


			





			 


			ELEMENT 10.4
Reporting Research


			CONTENT KNOWLEDGE
I provide knowledge on relating research to the body of knowledge in administration.


			 


 





			


			


			PROFESSIONAL LEADERSHIP SKILLS
I adequately and concisely communicate research findings in a professional manner.


			 





			ELEMENT 10.4 Average


			Score


			Percent





			


			 


			





			STANDARD 10.0 Average


			 


			













2013 Annual Review 





			ACTION			Letter Type			Term
Accpt Ltr			1st Semester Reg			ID #			Compl.
Date			Adv			Prog			Resp			Status			Last 
Regs			Notes			Holds			DG's			GPA			Disp 13


												Summer 2006												*time limits not clear in 2006-2007 bulletin


						R			Sum2006			Osborne, Patrice			28409			2016			SG			EdS						A/R			Fall 2013			 DG: EDAL680 - Internship			No			0			3.97			Excellent





												Spring 2007												*time limit not clear per bulletin for MA/*7 years for PhD per 2007-2008 bulletin


						R			Sum2007			Ramsarran, Shakuntala			130946			2017			SG			EdD						A/R			Spr 2013			DG: LEAD 899 doct dissertation (doesn't count)						0			3.66			Excellent





												Fall 2008												*time limit for MA and PhD is 7 years per 2008-2009 bulletin


			withdraw			W						Miller, Donna R. 			10906						SG			MA									Fall 2011			2011AR - Needs to finish program
EDALl 650 - NC in summer 2010 and fall 2010
EDAL 650 - W in fall 2011						0			3.67			NA





												Fall 2009												*time limit for MA and PhD is 7 years per 2008-2009 bulletin


			inactivate			I/A			Sum 2011			Bennett, Joel			76342			2018			JL			MA									Sum2012			2011AR - OK
DG: EDAL565;RLED610
W in EDCI 648
NOT ELIGIBLE TO ENROLL			No			0			3.68			Needs 
Improvement





												Summer 2010												*time limit for MA and PhD is 7 years per 2008-2009 bulletin


						R			Sum2010			Chen, John			123865			2017			DC			PhD						A/R			Spr 2013			DG: LEAD899; LEAD690; LEAD775						2			3.9			Excellent


						R			Sum2010			Herr, Stephen			87890						SG			Cert						A/R			Fall 2013									0			4			Excellent


						R			Sum2010			Lista, Fernando 			130497			2017			SG			PhD						A/R			Fall 2013			DG: LEAD886; LEAD535						1			3.87			Excellent





												Spring 2011												* 4 year to completion by bulletin for MA/* 7 years for PhD per 2011-2012 bulletin


			withdraw			W			Spr 2011			Baptiste, Neemintra			123370						SG			 						GRE/Pro			n/a			2011AR - hasn't started program			GRE						N/A			NA


			withdraw			W			Spr 2011			Rawls, Angela			148272						JL			Cert						A/R						2011AR - Has not started her program. Must reg for 2012 Orient. 
Not Eligible to Enroll
 (let Janet decided what to do here)												NA








												Summer 2011												* 4 year to completion by bulletin for MA/* 7 years for PhD per 2011-2012 bulletin


						R			Sum2010			Mabaluka, Susan			147093			2018			DC			PhD						A/R			Fall 2013			DG: LEAD899						0			3.86			Excellent





												Fall 2011												* 4 year to completion by bulletin for MA/* 7 years for PhD per 2011-2012 bulletin


						W			Fall 2011			Santos, Alio 			23754						JL			Cert						A/R			Sum 2011			2011 AR - Attended Orientation has not started classes
Not Eligible to Enroll						0			3.89			Withdraw


						R			Spr 2011			Spencer, David A.			145289			2014			DC			MA						A/R			Spr 2013			DG: EDAL 680						0			3.82			Satisfactory


			Inactivate			I/A			Sum 2010			Thomas-Laurencin, Shirley-Ann			88635			2017			DC			PhD						A/Prov			Fall 2011			2011AR-OK
Holds:
- Ed Dean, take EDRM 611
-Trancript Release, Off Campus financial			YES - needs 3.5 GPA
1st 12 crdts inclu
EDRM 611			0			4			Needs
Improvement


						R			Fall 2011			Urdaneta, Ruth			148467			2014			JL			MA						A/R			Fall 2013									0			4			Excellent





												Spring 2012												* 4 year to completion by bulletin for MA/* 7 years for PhD per 2012-2013 bulletin


						R			Spr 2012			Bianco, Jennifer			148072			2019			JL			PhD						R			Fall 2013									0			4			Excellent





												Summer 2012												* 4 year to completion by bulletin for MA/* 7 years for PhD per 2012-2013 bulletin


						R			Sum 2012			Garcia, Delwin			92713			2016			SG			MA						R			Sum 2013									0			4			Excellent


						R			Sum 2012			Lambert, Jeffrey			155251			2016			JL			MA						A/R			Fall 2013									0			3.72			Excellent


						R			Sum 2012			Mwansa, Pardon			48795			2019			JL			PhD						A/R			Fall 2013			DG: EDRM636						1			3.87			Excellent


						R			Sum 2012			Sampson, Kimberly			113094			2019			JL			PhD						R			Fall 2013			NC LEAD 600 Annual Conference						0			4			Excellent


						R			Sum 2012			*Cristian, Noemilia			155421			2016			JL			MA									Sprg 2013			*AUC
DG: EDAL680; LEAD535
NC in LEAD600 annual conference						2			3.67			Excellent





												Fall 2012												* 4 year to completion by bulletin for MA/* 7 years for PhD per 2012-2013 bulletin


						R			Fall 2012			Armstrong, Frederick			28663						JL			Cert						A/R			Fall 2013			NC: LEAD600
DG: EDAL565; EDCI547						0			4			Excellent





												Others


						Ex (dean)						Blackmer, Larry			19620			?			JJ			EdD						A/R			Fall 2013			2011AR- 2DG's Lead 899 - 10 Year Extension requested;
 reactivated Fall 2012 registered (Ask Anna)						0			3.95


						Ex (shirley)						Palmer Chase, Brenda			108032			?			SF			PhD						A/R			Fall 2013			DG: LEAD 899						0			4





												Summer 2013 												* 4 year to completion by bulletin for MA/* 7 years for PhD per 2013-2014 bulletin


						R						Chavez, Evelyn			156053			2017			JL			MA						R/Provisional			Fall 2013			Hold: GRE needs it for spring 2014 registration			Yes									Excellent


						R						Clauson, Neil			155967			2017			JL			MA						A/R			Fall 2013												4			Excellent


						R						Garlock, Jeremy			155913			2017			JL			MA						A/R			Fall 2013												3.83			Excellent


						R						Davis, James			156004						JL			GrCert						A/R			Sum 2013			Not eligible to enroll									3.84			Missing


						R						Rivera, Elaina			106141			2017			JL			MA						A/R			Fall 2013															Excellent


						R						Sanchez, Teresita			155771			2017			JL			MA						A/R			Fall 2013															Excellent


			give a DG			Janet						dos Santos, Ana			96978						JL			Cert						A/R			Fall 2013												3.83


						R						Figueroa, Hans			70107			2017			SG			MA						Provisional			Fall 2013			Hold: Needs GRE			Yes									Excellent


						R						Schlisner, Trevor			156071						SG			Cert						A/R			Sum 2013															Excellent


			med doc			Ex						Tyler, Ebony			139445						DC			Cert						A/R			Fall 2013			Note: Took EDMR 505 in spring 2010 and got a D									2.98


						R						Wetherell, Rebecca			121074						JL			Cert						A/R			Fall 2013															Excellent


						R						Igor Milosavljevic (2013)			62322			2020			DC			PhD						A/R			Fall 2013												4			Excellent


						R						Vieau, Julie			155704			2020			JL			EdD						A/R			Fall 2013															Excellent





												Summer 2014												* 4 year to completion by bulletin for MA/* 7 years for PhD per 2014-2015 bulletin


						No letter						Ringer, David			77001						JL			Cert						?


						No Letter						Tait, Christopher			155867			2021			SG			PhD						R			Fall 2013


						Ex (dean)						Marlene Morris-Lambert (OTHERS)			127215			2020			DC			PhD						Provisional			Fall 2013			Hold: EDRM 611									3.72			Excellent


























































































































































































































last years review


																																																																		5 years Adavance Standing 


			EDAL MTG			ACTION			Letter Type			Term
Accpt Ltr			1st Semester Reg			ID #			Compl.
Date			Adv			Prog			Resp			Status			Last 
Regs			Notes			Holds			DG's			GPA			Disp 12									4 years masters


			1/29/13												Fall 2005																																													7 years for PhD


												Spr2004			Martin, David K			74415						DC			PhD						Inactive (I/A)			Fall 2006			2011AR - 4DG's: EDAL690, EDAL 520, LEAD680, LEAD690
asked to clear EDAL690; EDAL520; and reg Spr 2011 
did not meet reactivation requirements of 1-26-11;
Inactivated second time 2-8-12			YES: needs doctoral courseplan,
Acd Probation Low GPA,
SAP/GPA + completion %			4			2.28





															Spring 2006


												Spr2006			Morris-Lambert, Marlene			127215						DC			PhD						P			Fall 2011			2011AR - 1 DGs: EDRM611
clear DG's in Edrm611 to clear prov Status
Needs to finish Program			YES: lacking EDRM611			1			3.69





															Summer 2006


												Sum2006			Osborne, Patrice			28409						SG			EdS						A/R			Spr 2013			2011AR - DG: EDAL680
 Inactivation 2-8-12 ltr; Reactivated Account			NO			1			3.96


												Reactivated 
Account
Fall 2012			Lee, Joe			129131						DC			MA						A/R			Fall 2012			2011AR - DG: EDAL 680
Inactivation ltr 2-8-12; Reactivated Account 2012			NO			1			3.65


												Sum2007			Traxler, Brian			51007						DC			PhD						A/R			Fall 2011			2011AR -  inactivate 2-8-21 ltr
DG: EDRM605; EDRM612; LEAD886; LEAD535;EDAL670			YES: Lacks DO courseplan			5			3.66





															Spring 2007


												Spr2007			Sudderth, Tina			69934						DC			EdD						P			spr 2010			2011AR-Inactive 2-8-12 ltr
DG: EDRM612; LEAD886
Provisional Admissions: GRE scores and first 12 semesters crdts needs 3.50 GPA (has turned in GRE scores)			NO			2			3.69


												Sum2007			Ramsarran, Shakuntala			130946						SG			EdD						A/R			spr 2013			z			YES			0			3.66





															Fall 2008


															Miller, Donna R. 			10906						SG			MA						A/R			Fall 2011			2011AR - Needs to finish program						0			3.67





															Fall 2009


												Sum 2011			Bennett, Joel			76342						JL			MA						A/R			Sum2012			2011AR - OK
DG: EDAL565;RLED610			3.5 1ST 12			0			3.68


												Fall 2009			Chu, Wai			125702						SG			MA						A/R			Spr 2012			2011AR - Needs to attend Orientation in 2012						0			4





															Summer 2009


												Sum 2009			Bowes, Scott			56754						DC			MA						Inactive (I/A)			Sum 2010			2011AR - Inactivate 2-6-12 ltr
DG: EDAL 500, EDAL520						2			4


												Sum 2009			McCallister-Holt, Teresa			76906						SG			EdS						Inactive/R			Spr 2011			2011AR - Inactivation ltr 2-8-12
DG: LEAD886; LEAD525			YES-MET (stat)			2			3.75





															Summer 2010


												Sum2010			Chen, John			123865						DC			PhD						A/R			Spr 2013			2011 AR - OK; GPA 3.84
DG: LEAD899;EDRM880;EDFN500;LEAD690;LEAD775						8			3.84


												Sum2010			Herr, Stephen			87890						SG			Cert MA						A/R			Spr 2013									0			4


												Sum2010			Konu, Rene (Autherine)			36940						DC			Cert MA						A/R			Sum 2010			2011AR - Inactivation ltr 2-8-12 has never started						0			3


												Sum2010			Lista, Fernando 			130497						SG			PhD						A/Prov			Sum 2011			DG: LEAD535						1			3.77





															Spring 2011


												Spr 2011			Baptiste, Neemintra			123370						SG			 						GRE/Pro			n/a			2011AR - hasn't started program			GRE						N/A


												Spr 2011			Rawls, Angela			148272						JL			Gr Cert						A/R						2011AR - Has not started her program. Must reg for 2012 Orient. 
Not Eligible to Enroll
 (let Janet decided what to do here)








															Summer 2011


												Sum2010			Mabaluka, Susan			147093						DC			PhD						A/Prov			Spr 2013						YES - needs 3.5 
GPA 1st 12 crds
incl. LEAD535 & EDRM611			0			3.88





															Fall 2011


												Fall 2011			Santos, Alio 			23754						JL			Gr Cert						A/R			Sum 2011			2011 AR - Attended Orientation has not started classes
Not Eligible to Enroll						0			3.89


												Spr 2011			Spencer, David A.			145289						DC			MA						A/R			Fall 2012			2011AR - OK						0			3.82


												Sum 2010			Thomas-Laurencin, Shirley-Ann			88635						DC			PhD						A/Prov			Fall 2011			2011AR-OK
Holds:
- Ed Dean, take EDRM 611
-Trancript Release, Off Campus financial			YES - needs 3.5 GPA
1st 12 crdts inclu
EDRM 611			0			4


												Fall 2011			Urdaneta, Ruth			148467						JL			Gr Cert						A/R			Spr 2013			2011AR - OK						0			4





															Spring 2012


												Spr 2012			Bianco, Jennifer			148072						JL			PhD						R			Fall 2013									0			4





															Summer 2012


												Sum 2012			Garcia, Delwin			92713						SG			MA									Sum 2012						YES			0


												Sum 2012			Lambert, Jeffrey			155251						JL			MA						A/R						* AUC
HOLDs: Academic Probation						0			2.83


												Sum 2012			Mwansa, Pardon			48795						JL			PhD						P/R			Spr 2013			DG: LEAD775; LEAD756			YES-Undergrad
deficiencies			2			3.84


												Sum 2012			Sampson, Kimberly			113094						JL			PhD						R			Spr 2013									0			4


												Sum 2012			*Cristian, Noemilia			155421						JL			MA												*AUC						0			4


												Sum 2012			*Dauphin, Katia			155422						JL			MA									Fall2012			*AUC
DG: EDAL680; LEAD690; EDAL664						3


												Sum 2012			*Francis, Carolyn			155442						JL			MA						P/R			Fall2012			*AUC
DG: LEAD 525; LEAD680
Holds: S. Carrib. Univ. Official Trascript			P - Off Transc			2			4


												Sum 2012			*Hislop, Liden			78457						SG			MA						A/R			Spr 2013			*AUC
DG: LEAD525; EDAL680
NC: LEAD600
Holds: Official trasc off campus finan.						2			4


												Sum 2012			*Posadas, Cristina			155318						JL			MA						A/R			Spr 2013			*AUC; A/R
DG: LEAD 630; LEAD 680
NC: LEAD600						2			4





															Fall 2012


												Fall 2012			Armstrong, Frederick			28663						JL			Gr Cert						A/R			Spr 2013			NC: LEAD600						0			4








															Others


															Blackmer, Larry			19620						JJ			EdD						A/R			Fall 2012			2011AR- 2DG's Lead 899 - 10 Year Extension requested;
 reactivated Fall 2012 registered (Ask Anna)						2*			3.95


															Mosheti, Paul 			55223						SG			PhD						A/R			Spr 2013			2011AR - Ok about to graduate						13			3.2


															Palmer Chase, Brenda			108032						SF			Admin						A/R			Spr 2013			2011AR - 10 YR extension ended 5/30/11						10			4


												Spr 2008			Smothers-Morant, Darla			53084						SG			MA						A/R			Spr 2010			2011AR - Inactivate 2-8-12 ltr
Holds: Housing						1			3.76
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Candidate Disposition Evaluation



General Information



Candidate's Name ID



Program Department



Academic Level Program 
Gateway



Evaluating Teacher Date



 



Instructions



This form is intended to provide a summary of each candidate's professional dispositions at various times or 
gateways in the candidate's program.  Dispositions are defined as professional attitudes, values, and beliefs 
demonstrated through both verbal and non-verbal behaviors that support student learning and development as 
educators interact with students, families, colleagues, and communities. Use the following scale to evaluate the 
candidate on his/her professional dispositions. 



Rating Scale



5. Exceptional – The candidate appears to have incorporated the professional dispositions delineated in 
professional, state, and institutional standards into his/her own personal values.  He/she relates with students, 
clients, families, colleagues, and communities in ways that reflect the highest expectations described by each 
disposition.  The candidate recognizes when adjustments need to be made and is able to develop plans to do so.  
  
4. Proficient – The candidate has a thorough understanding of the professional dispositions delineated in 
professional, state, and institutional standards, and his/her work with students, families, colleagues, and 
communities reflects this understanding.  The candidate can generally recognize when adjustments need to be 
made and is able to develop plans to do so. 
  
3. Satisfactory – The candidate is familiar with the professional dispositions delineated in professional, state, and 
institutional standards, and his/her work with students, families, colleagues, and communities reflects these 
professional dispositions. 
  
2. Emerging – The candidate is becoming aware of the professional dispositions delineated in professional, state, 
and institutional standards, and is beginning to display them in his/her work with students, families, colleagues, and 
communities. 
  
1. Unsatisfactory – The candidate is not familiar with professional dispositions delineated in professional, state, and 
institutional standards.  He/she does not model these professional dispositions in his/her work with students, 
families, colleagues, or communities. 
  
n/o. Not Observed – Behaviors related to this disposition were not observed in the candidate.  
  
Circle the appropriate number for each item.











The Educational Professional



1. Believes that all students can 
learn by 
  
• Showing respect 
• Supporting incremental      
  learning 
• Speaking often of  
  students’ ability to learn 
• Ensuring that each  
  student is given  
  reasonable opportunities    
  to learn 
• Supporting teachers in  
  their efforts to help  
  students learn 
• Showing patience and  
  seeking support for even  
  the most difficult student,  
  or for teachers who are  
  dealing with them



5 4 3 2 1 n/o



Comments



2. Values fairness by  
  
• Demonstrating equitable  
  treatment of others 
• Seeking to understand others’  
  needs 
• Trying to respond to requests 
• Showing no discrimination 
• Using consistent processes  
  and policies to ensure fair  
  treatment of others



5 4 3 2 1 n/o



Comments



3. Values respectful 
communication by 
  
• Using appropriate oral or written 
communication skills 
• Listening thoughtfully to others’ 
views, including opposing ones 
• Modifying writing and speaking to 
be more accurate and effective 
• Using appropriate tone and affect 
in communication 
• Demonstrating appropriate levels 
of self-disclosure 
• Interacting positively with others, 
with corresponding body language 
• Initiating communication to 
resolve conflict



5 4 3 2 1 n/o



Comments











4. Values diversity by 
  
• Building trust between students 
and colleagues  
• Interacting in ways that recognize 
the worth of all individuals 
• Validating the uniqueness and 
strengths of each individual 
• Soliciting those who may be 
under-represented 
• Welcoming and trying to 
understand diverse views to gain a 
more comprehensive 
understanding 
• Using diverse views and 
differences to facilitate group 
growth



5 4 3 2 1 n/o



Comments



5. Recognizes personal 
leadership responsibility by 
  
• Being aware of one’s positional 
and personal influence on others 
• Taking initiative 
• Following up well 
• Developing one’s own voice and 
opinion  
• Planning, prioritizing tasks, and 
managing time effectively 
• Pursuing excellence for self and 
others 
• Demonstrating flexibility



5 4 3 2 1 n/o



Comments



6. Values personal and 
professional growth by 
  
• Seeking opportunities to learn 
new skills and knowledge 
• Wanting to improve performance 
• Seeking and using feedback 
• Demonstrating spiritual, physical, 
mental, and emotional balance 
• Securing and using a range of 
personal and professional 
resources (books, internet, articles)
• Reflecting on professional 
experiences



5 4 3 2 1 n/o



Comments











7. Is committed to inquiry 
  
• Manifesting inquisitiveness and 
academic curiosity 
• Asking questions 
• Soliciting opposing views 
• Tracking down information 
• Engaging in research (primary 
and secondary)



5 4 3 2 1 n/o



Comments



8. Is committed to service by 
  
• Engaging in activities that will 
benefit others 
• Seeking to understand others’ 
needs 
• Trying to respond to requests 
• Being involved in professional 
organizations



5 4 3 2 1 n/o



Comments



 



Candidate Plans for Improvement



In the space provided, the candidate, in cooperation with his or her advisor, needs to outline a plan for the 
improvement of his or her disposition(s). Particular areas of weakness identified in the rubric must be identified, and 
plans must be specific to address those weaknesses.  Please provide as much detail as possible.



 



Candidate Signature (E-Sign) Faculty Signature (E-Sign)



Date Date
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EDAL570 D (2–3) 


Principles of Educational Supervision 





This course has a series of assignments that take you through the process of planning and implementing an Instructional Supervision Sequence followed by the development of a Professional Growth Plan. This practical assignment is composed of five different elements. 





1. Instructional Supervision- “The Profile: Establishing the Context and Characteristics”- 


This activity asks you to identify a teacher you would like to take through an Instructional Supervision and Professional Growth Plan sequence (the teacher could be someone with whom you are currently working at your school or in your conference or district. Then read the Sally Zepeda Textbook (Chapter 14 pp. 333-335 we will read the whole chapter later). Guided by “Section I: Profile: Establishing the Context and Characteristics” and by the Rubric below, create a document entitled, “The Profile” that includes the following: 


a. The Profile of the teacher for whom the plan is being developed including (also see the Rubric):


1. Number of years teaching (beginning teacher etc.)


2. A detailing and discussion of the principles of adult learning and what characterizes the teacher’s needs.


3. Number of years at this school setting


4. Highest degree help


5. Professional development activities over the past two years and how these activities have promoted growth and development. 


6. Views about supervision in general





b. The Profile of the supervisory procedures in place in the setting including 


1. A description of the supervisory/evaluation process


2. A copy of the Evaluation forms used
(See the Rubric)





c. The Profile of the school setting including (See the Rubric):


1. An identification of the type of school


2. School demographics


3. Other areas of unique school context




















Assessment Rubric


Instructional Supervision - The Profile


			ELCC Standard


			Elements of the Standard in which Performance is Assessed


			Distinguished


5


			Proficient


4 


			Satisfactory


3


			Emerging


2 


			Unsatisfactory


1





			2.4b Candidates demonstrate the ability to use strategies such as observations, collaborative reflection, and adult learning strategies to form comprehensive professional growth plans with teachers and other school professionals.


			2.4.b.1 Teacher Profile -  School Context Narrative


			


			


			


			


			





			


			2.4.b.1.a Profile of the teacher for whom the plan is being developed


			Includes detailed information such as: Number of years in teaching (beginning teacher, etc.); details and discusses the principles of adult learning that characterize the teachers needs; includes number of years at the school setting; highest degree held; professional development activities over the past two years and provides explanation of how these activities have promoted growth and development; views about supervision in general. 


			


			Includes information about the teacher relative to career continuum but lacks key insights about needs of the teacher related to key principles of adult development; lacks explanation and analysis of professional development activities


			


			Information about the teacher is sketchy. Does not include discussion of the characteristics of the teacher relative to career continuum (beginning, mid-career, veteran); history of professional development lacks description.





			


			2.4.b.1.b Profile of the supervisory and evaluative procedures in place in the setting


			Documents from within the system are included with detailed analysis of how these practices and procedures add to the development of teachers, especially the teachers with whom the student is working during the current semester; analysis is provided detailing the specific points of the procedures and processes and how these processes support teacher development and growth. Distinction is made between the differences in summative and formative procedures within the supervisory and evaluative plans and procedures


			


			Includes documents from within the system; provides some insight on how the supervisory and evaluative procedures “Play out” in practice; make some connections to how these processes promote teacher development.


			


			Provides only rudimentary information and documents from within the system and documents are not included.





			


			2.4.b.1.c Profile of the school setting including: *Percentage of free and reduced lunch *Demographic changes *Unique and special programs in place to work with students, parents, community *Emerging programs developed to meet needs *Changes in personnel (principal, teachers) *Instructional issues facing the school *Conference or district wide initiatives *School mission


			The profile of the school context includes all factors (see profile) with full discussion of how these factors contribute to providing supervision, evaluation, and professional development. Details and analysis provide a full rendition of the “life” of the school and the policies and procedures in place that support or inhibit supervision, evaluation, and professional development.


			


			The profile includes numerous descriptions of the context but full explanations are not offered showing deep understanding of how the context factors affect supervisor, evaluative, and professional development practices.


			


			The profile does not include a majority of detail to add texture to the context of the school setting; many profiles factors are missing or only “covered” without detail on how each one of the items contribute a fill understanding of the context in which the teacher works.





			


			TOTAL


			15/15


			


			


			


			














2. Instructional Supervision- “The Observation Tools”-


This activity requires that you carefully read Sally Zepeda Textbook Chapter 5 and locate the “Supervisory Tools for Students” on page xvii in the front of the textbook. Then create a document entitled, “The Observation Tools” that includes the following: 





a. A copy of ten observation tools you have selected with an explanation of the context of the classroom observation for each tool. To accomplish this, do the following: 


a. Go to Zepeda pages xvii and xviii and select your choice of tools using any of the tools between Figures 5.15 and 5:32. 


b. Then go back to chapter five in Zepeda.  Beginning on page 110, seek to discover the answer to this question regarding each of the tools you have selected. “What is the Context of the Classroom Observation for the use of each tool you have selected?” In other words what focus of the classroom situation would make this tool the right one to use? 


c. Preceding each of the ten tools you select, provide an explanation of the context of the classroom observation for each tool. 


d. So your document entitled “The Observation Tools” will contain ten actual tools and an explanation of the context of the classroom observation foe each tool.


b. How submit this assignment? 


a. Drop it into the drop box entitled “The Observation Tools” on or before the due date as scheduled in the Course Outline. 


c. How this activity will be assessed? 


a. The following rubric indicates how this activity will be assessed. 


b. A copy of the Rubric indicating your score will be uploaded as feedback to “The Observation Tools” drop box where you place this graded activity. 




















Assessment Rubric


Instructional Supervision - The Observation Tools





			


			Distinguished


5


			Proficient


4


			Satisfactory


3


			Emerging


2


			Unsatisfactory


0





			Tools and Context


			10 Observation Tools and Classroom Context present and accurately reflected.


			8 Observation Tools and Classroom Context present and accurately reflected.


			7 Observation Tools and Classroom Context present and accurately reflected.


			5 Observation Tools and Classroom Context present and not accurately reflected.


			No Observation Tools and Classroom Context present or accurately reflected.





			TOTAL


			50/50


			


			


			


			











3. Instructional Supervision – The Pre-Observation-


A. This activity requires that you carefully read Sally Zepeda Textbook Chapter 4 and create a document entitled, “The Pre-Observation Conference.” This “Pre-observation Conference” document needs to include the following:


1. Your introduction of the subject of the Pre-Observation Conference


2. A description of at least 6 attributes of a pre-observation conference.
(SZ Ch. 4) 


3. A copy of a blank Pre-Conference Observation Form (the one provided by our textbook author. Read and follow the directions on page xvii of SZ’s textbook to be able to download a copy.) 


4. Record what information you are seeking regarding each segment of the form and how you would seek it. In other words, what information do you want or need and what questions would you ask regarding each segment of the form to get the information you need. (SZ Ch. 4) 


5. Explain “Focus and the Pre-observation Conference.” Include three things the Focus serves to do. (SZ Ch. 4)


6. Explain how to prepare for the Classroom Observation. Include four specifics with an explanation for each of the specifics. (SZ Ch. 4)


7. The written record of a Pre-Observation Conference you conduct with the teacher you selected and profiled including the following:


1. A completed copy of the Pre-Observation Conference From.


2. An identification of the teacher’s instructional concerns


3. An identification of the supervisory focus


4. A copy of the data collection tool(s) to be used during the observation.





B. How this activity will be assessed?


              The following rubric indicates how this activity will be assessed.


A copy of the Rubric indicating your score will be uploaded as feedback to “The Pre-Observation Conference” drop box where you place this graded activity.











Assessment Rubric 


Instructional Supervision - The Pre-Observation Conference





			Assessed Item


			Element Standard in which the performance is assessed


			Distinguished


5


			Proficient


4


			Satisfactory


3


			Emerging


2


			Unsatisfactory


1





			1. Attributes of the Pre-Conference


			


			Six attributes  very clearly presented


			Four or five attributes present


			Three or four attributes present 


			One or two attributes missing


			All attributes missing





			1. Actual  Pre-Observation Form


			


			Present


			


			


			


			Absent





			1. Explain what you are seeking in each of the seven segments of the form


			


			What is wanted in each of the seven segments is clear


			What is wanted in five or six segments is clear


			What is wanted in three or four segments is clear


			What is wanted in one or two segments is clear


			What is wanted in no segment is clear





			1. Focus serves to do what?


			


			All three services of focus were included and well stated


			Three of the services of focus were included but not well stated


			Two of the services of focus were included 


			One of the services of focus was included


			None of the services of the focus were included





			1. How to prepare for the classroom observation


			


			All four Preparation specifics were listed and well explained


			Three of the preparation specifics were listed


			Two of the preparation specifics were listed


			One of the preparation specifics were listed


			None of the preparation specifics were listed





			1. Pre-Observation Conference


			2.4.b.1.2 Supervisory Skills (Pre-Observation Conference)


			


			


			


			


			





			


			Identification of Classroom context, characteristic of the learners


			Pre-Observation form shows discussion of the classroom context including characteristics of students as learners and unique learning needs; details the culture and climate of the classroom with discussion of the atmosphere in the room and how students contribute


			Between 5 and 3


			Pre-Observation shows discussion but certain aspects of the learning environment are not included or barely discussed (e.g., culture, climate, and atmosphere).


			Between 3 and 1


			Pre-Observation show perfunctory discussion of the learning environment





			


			Learning Objectives


			Learning objectives are discussed in relation to past learning and future learning objectives; shows details about content of the lesson; how students will cue into what is being taught and why. Full explanation of what instruction will look like and sound like given the content specification and the learning objectives


			


			Learning objectives are provided, namely a listing of learning objectives without full specificity


			


			Learning objectives do not give much detail about what students will learn and why; objectives are not teased out during discussion; incomplete information is given





			


			Focus mutually identified between supervisor and teacher


			Clear classroom observation focus developed with appropriate probes and follow-up questions to further define the classroom observation focus; teacher and observer develop the focus mutually with the teacher leading the discussion; observer asks probing questions to the teacher can define the focus.


			


			Classroom observation is clear but lacks some forms of specificity that could be achieved with follow-up and probing questions of the teacher during the pre-observation conference.


			


			Class room observation focus unclear.





			


			Discussion of which data tools used and why


			Elaborate discussion related to the tools and identifies the data collection tool(s), Provides details on the type of data that can be collected, shows value of the type of data that can be collected and how that data can be used to shed light on classroom practices as identified in the observation focus


			


			Moderate discussion of the tools to be used to collect data with some discussion on the types of data that can be collected  using the tools


			


			No discussion of what tools will be used  to collect data or discussion consists of merely identifying the types of data collection tools to be used without  elaboration or explanation of the tools and what data will look like the significance of the types of data that can be collected and how this data will shed light on the agreed on focus of the classroom observation.





			


			Completed Pre-Observation Form


			Present 


			


			


			


			Absent





			


			Identified Teachers instructional concerns


			Present - clear


			


			Present –not so clear


			


			Absent





			


			Identified the Supervisory focus


			Present - clear


			


			Present – not clear


			


			Absent





			


			A copy of the data collection tools to be used during the observation


			Present and alignment with the pre-observation discussion and focus made clear


			


			Present but alignment with the pre-observation discussion and focus attempted but not too clear


			


			Absent





			Totals


			


			65/65


			


			


			


			











4. Instructional Supervision – The Observation-





This activity is another practical assignment of the course. This activity requires you to carefully read Sally Zepeda Textbook Chapter 5, perform an observation and then create a document entitled, “The Observation.”  This activity is worth 25 points and is weighted at 10% of the grade.





A. This document needs to include the following: 


a. A statement of introduction to The Observation.


b. A copy of the completed observation tool(s) you and the teacher discussed and decided to use in the Classroom observation.


c. A statement that that you spent at least 45 minutes in conducting the classroom observation.


d. A copy of your observation notes detailing what the teacher and students were doing during the Observation.


e. A an identification of where in your Observation Notes you record a composite of teaching and learning based on the lesson being taught.


f. A statement of how the data collected related directly to the focus. 


B. How do I submit my document entitle “The Observation?”


a. Upload it to the drop box with the same name. 


C. How will the document be graded?


a. The following rubric indicates how this activity will be assessed:
































Assessment Rubric


Instructional Supervision - The Observation





			ELCC Standard


			Elements of the Standard in Which Performance is Assessed


			Distinguished


5


			Proficient


4


			Satisfactory


3


			Emerging


2


			Unsatisfactory


1





			2.4b


			1.3: The Classroom Observation


			The observer spent 45 minutes or more conducting the classroom observation


			


			Spends 45 minutes in the classroom observing the teacher


			


			Spends less than the 45 minutes conducting the Observation





			


			


			The data collection tool(s) was aligned with the discussion in the pre-Observation Conference


			


			Data collection tool(s) was not aligned well with the discussion in the Pre-Observation Conference


			


			Data collection tool(s) was not aligned with the Pre-Observation Conference





			


			


			Classroom observation notes detail what was observed – what the teacher was doing and what the students were doing


			


			Classroom notes were present regarding what the teacher and students were doing but inadequate


			


			Notes are sketchy and do not relate much at all to what the teacher and students were doing





			


			


			Notes show a composite of teaching and learning based on the lesson being taught


			


			Notes give some indication of teaching and learning based on the lesson being taught


			


			Gaps in the notes do not allow the Observer to describe teaching and learning on the lesson being taught to frame a good Post-Observation conference





			


			


			The data collected relates directly to the focus


			


			The data collected had some relationship to the focus but was not very direct


			


			The data collected  was not related to the focus





			


			


			25/25


			


			


			


			











5. Instructional Supervision- Post Observation Conference-


This activity is another practical assignment of the course. Do the preparation work and then conduct a Post-Observation Conference. This activity requires you to carefully read Sally Zepeda Textbook Chapter 6 and create a document entitled, “Post-Observation Conference.”  The last item in this document asks you to report what took place in the Post Observation Conference you conducted. This activity is worth 45 pts. Weighted at 10% of the grade. This document needs to include the following:





a) An introduction of the subject of the Post-Observation Conference.


b) Follow introduction with a statement of at least 3 purposes of the Post Observation Conference.


c) Following the purposes of the Post Observation Conference share and explain six tasks that can lay the groundwork for a successful post observation conference. 


d) Next introduce how a supervisor can promote teacher talk, inquiry, and reflection in the Post Observation conference. Include at least two supervisory approaches and examples linked with those approaches.


e) Next introduce how a supervisor can provide effective feedback in the Post-Observation Conference. Provide 10 suggestions including some things to avoid.


f) Finally, report what took place in the Post-Observation Conference you conducted. 





      How do I submit this assignment? 


Drop it into the drop box entitled “Post Observation Conference” on or before the due date as scheduled in the Course Outline.





     How this activity will be assessed?


	The following rubric indicates how this activity will be assessed:








Assessment Rubric


Instructional Supervision - The Post-Observation Conference





			ELCC Standard


			Distinguished


5


			Proficient


4


			Satisfactory


3


			Emerging


2


			Unsatisfactory


0





			2.4b


			Three Purposes  accurate and very clearly presented


			Three purposes present but not to clear


			Two purpose present 


			One purpose present


			No purposes present





			


			All six present and explained


			All six present but not all explained well


			Four or five present and explained


			Two or three present and explained


			Absent





			


			Two supervisory approaches and examples are present clear and linked


			Two supervisory approaches and just one example is present


			One supervisory approach and one example are present


			One supervisory approach and no examples are present 


			No supervisory approaches or examples are present





			


			All ten guidelines were included and well stated


			Eight or nine of the guidelines were included and  well stated


			Six or seven of the guidelines were included and well stated


			One to four of the guidelines  was included


			None of the guidelines were included





			


			Observer presents data in a value free manner


			


			Observer presents data in a “Factual” manner


			


			Observer presents data with some value judgments





			


			Allows teacher to analyze and reflect “out loud” about the data


			


			Observed mediating the conversation with some opportunity for the teacher to express thoughts


			


			Observer Just talked and did not allow for teacher reflection or analysis





			


			Teacher is asked and is able to reconstruct the lesson


			


			Teacher begins but doesn’t complete a reconstruction of the lesson


			


			No reconstruction of the lesson is requested or given





			


			On-going plans are developed for follow-up.  Concrete suggestions are developed bases on the insights of the teacher moderated by the data collected during the classroom observation. 


			


			Plans for follow-up are talked about and developed in a quite limited way


			


			Plans for follow-up are not discussed or developed





			


			The teacher owns data and has latitude to develop “next steps.”


			


			Questions are closed-nature not allowing dialogue to flow from the teacher presenting his or her point of view regarding data and next steps


			


			Next steps are not teacher owned and no latitude for ownership of data and development of next steps is available





			


			45/45


			


			


			


			














EDAL664/665 D (2–3) 


Elementary School Leadership 





This course explores the role of the principal; leadership in curriculum implementation and reform; organization of schedules, calendar, and catalogue; staff organization and utilization; attendance program; responsibilities such as assemblies, opening and closing of school, supervision of staff, and operation of school facilities. It also includes office management and auxiliary services. Below are two practical assignments that are a pivotal part of this course.





1. "Shadow" a private or public (elementary) (secondary) school principal for a morning or an afternoon of at least 3 hours duration. Your report will answer the following question or describe the behavior of a principal: 


Briefly describe the school principal whom you have observed. Consider outward appearance, communication style, personality, and professional training.





How does the principal perceive his/her role in the elementary school?





What methods does the principal utilize in supervising the instructional program of the school?





What evaluation procedures does the principal utilize with the teachers in the school?





How has the principal handled the time consuming aspects of office management?





Provide a reflection on what you learned from this shadowing experience.








Assessment Rubric


Shadow an Elementary/Secondary Principal Project








			


			Exceptional


5


Met


			Proficient


4


Met


			Satisfactory


3


Met


			Emerging


2


Unmet


			Unsatisfactory


1


Unmet





			Shadowing an Administrator





ELCC 1.2, 2.1, 








			Gives name of school and administrator Extensive log or narrative of shadowing experience Correct grammar and spelling Submits assignment form signed by the administrator


			Gives name of school and administrator; log or narrative of shadowing experience completed. Correct grammar and spelling. Submits assignment form signed by the administrator


			Gives name of school and administrator Completes log or narrative. Few grammar and spelling errors Submits assignment form signed by the administrator


			Gives name of school and administrator Completes log or narrative. Several grammar and spelling errors. Submits assignment form signed by the administrator


			Does not give name of school or administrator Log or narrative is less than one page and does not give details of the shadowing experience Many grammatical and spelling errors No assignment form submitted or form not signed by the administrator





			Gathered information from the school visited


ELCC: 1.2, 1.3, 4.1





			Detailed evidence carefully describing the school principal whom he or she has observed. Aspects observed include demeanor, appearance, communication style, personality, professional training, procedures followed, evaluation process, and office management


			Information shared and some details describing the school principal whom he or she has observed. Aspects observed may include demeanor, appearance, communication style, personality, professional training, procedures followed, evaluation process, and office management


			Limited details describing the school principal observation. Limited information about the principal’s demeanor, communication style, personality, professional training, procedures followed, evaluation process, and office management





			Few details describing two or three aspects of the school principal whom he or she has observed. 


			No information provided about the school principal whom he or she has observed. 





			Content & Organization


ELCC: 2.2





			Makes relevant connections to ELCC/ISLCC Standards; excellent presentation of insightful ideas


			Topics relevant to ELCC/ISLCC Standards; carefully focused; well organized; sound scholarly argument


			Topics generally relevant to ELCC/ISLCC Standards; logically arranged; adequately organized to express desired concepts


			Topics somewhat relevant to ELCC/ISLCC Standards; poorly focused; organization restricts comprehensibility


			Topics not relevant to ELCC/ISLCC Standards; lacks focus and organization; content plagiarized





			Communication Strategies





ELCC 4.2








			Extensive discussion of communication strategies Paper is 4 pages and has more than 4 references.


			Appropriate discussion of communication strategies. Paper is more than 3pages and has more than 3 references 


			Adequate discussion of communication strategies; Paper is 2 pages long and has at least 2 references. 


			Minimal discussion of communication strategies; Paper less than one page.


			Weak discussion of communication strategies Paper is less than 2 pages 





			Reflection based on the visit.


(Integration of knowledge base with practice)


ELCC: 2.2





			Evidence of new practice based on integration of knowledge base with practice on the principalship


			Evidence of improved practice based on integration of knowledge base with practice on the principalship


			Multiple rich examples of integration of knowledge base with practice on the principalship


			Some examples of integration of knowledge base with practice on the principalship


			No evidence of integration of knowledge base with practice on the principalship





			Style/Format


(APA and AU Standards)


ELCC: 5.2





			Models language, style, and format effectively following APA and AU Standards


			Style and format standards consistently applied; accurately documented


			Few errors of style and format; most sources documented correctly


			Inconsistent style and format; lacks precision in use of quotations and citation of sources


			Style and format standards not applied; sources plagiarized; clarity compromised by errors





			Mechanics


(Spelling, grammar, punctuation ELCC: 5.2


Sentence structure)


			Free of mechanical errors; smooth flow and effective transitions 


			Few mechanical errors; improved flow and strong transitions 


			Generally follows mechanical conventions, but with some minor errors; appropriate transitions


			Frequent mechanical errors; ineffective transitions and flow from point to point


			Numerous mechanical errors, making comprehension almost impossible

















School Board Meeting Attendance and Report-


Attend one school board meeting and record your observations following these steps:





0. Guidelines for your observation include:





0. Observe the principal’s actions as board members arrive.





0. Observe the climate or atmosphere that seems to be present as board members arrive.





0. What can you observe about the relationship of the board chair and the principal?





0. How is each agenda item introduced? Does the principal introduce them all?





0. Do you notice any atmosphere change as the group moves through the different agenda items?





0. Was there any disagreement? If so, how was it handled?





0. What did the principal do after the meeting was adjourned?





0. Reflect on what you have learned from the board meeting experience.





0. Guidelines for the three pages written report follow:





1. Center the report on how the principal exhibited leadership in the board setting.





1. The report should begin with the title, “Board Observation Report” by (your name), and be followed by the Date, Time, Location and school or school district where the board meeting and your observation took place.





1. Following the demographic information, a very acceptable format might be chronological: Pre-meeting, Meeting, and Post-meeting. It could include your observations about what was going on during Pre-meeting time, during the meeting time with each agenda item, and during the post meeting time.





1. Don't forget to conclude with a reflection on what you learned from the experience that will be of benefit.





1. What did the principal do after the meeting was adjourned?





0. Evaluation basis (grading) for the board meeting attendance activity (Please refer to the Summary Rubric found on page 8 & 9 in your syllabus). 





0. Board meeting attendance and record of observations including anything you observed that was not on the list to try to observe (10/10).





0. Guidelines for the three pages written report include: 





1. Page 1: The report should begin with the title, Board Observation Report by (your name), and be followed by the Date, Time, Location and school or school district where the board meeting and your observation took place (3/3).





1. Pages 2 and 3: 


Pre-meeting: Describe the principal's actions as board members arrived (3/3).





1. Describe the climate or atmosphere that seems to be present as board members arrived (3/3).





0. Meeting 


2. Describe how the principal exhibited leadership in the board setting (3/3).


2. How is each agenda item introduced? Does the principal introduce them all? (3/3)


2. Do you notice any atmosphere change as the group moves through the different agenda items? (3/3)


2. Was there any disagreement? If so, how was it handled? (3/3)





0. Post-meeting:


3. What did the principal do after the meeting was adjourned? (3/3).





0. General observations:


4. What you observed about the relationship of the board chair and the principal? (3/3).


0. Don't forget to record your reflection on what you learned from the experience that will be of benefit (3/3).


0. Don't feel you can't observe or record anything beyond what is requested in these guidelines. More specifics are fine. Make it a learning activity for you not just for the grade. Have fun!























Assessment Rubric


   	School Board Meeting Report





			


			Exceptional


5


Met


			Proficient


4


Met


			Satisfactory


3


Met


			Emerging


2


Unmet





			Unsatisfactory


1


Unmet





			Observation Report


			Completes 100% of the observation form in an exceptional manner


			Completes 90% of the observation form in an proficient manner


			Completes 80% of the observation form in an adequate manner


			Completes 70% of the observation form in average manner


			Does not complete the observation form appropriately.





			Board Meeting Agenda


			Included a copy of the board meeting agenda to the report.


			NA


			NA


			NA


			Did not include a copy of the board meeting agenda to the report.





			Contact Log


			Contact log signed by the School Board Official and included in the report.


			NA


			NA


			NA


			No contact log signed by the School Board Official or submitted in the report.





			Content & Organization


ELCC: 2.2





			Makes relevant connections to multiple ELCC/ISLCC standards observed; excellent presentation of insightful ideas


			Topics relevant to ELCC/ISLCC standards observed; carefully focused; well organized; sound scholarly argument


			Topics generally relevant to ELCC/ISLCC standards observed; logically arranged; adequately organized to express desired concepts


			Topics somewhat relevant to ELCC/ISLCC standards observed; poorly focused; organization restricts comprehensibility


			Topics not relevant to ELCC/ISLCC standards; lacks focus and organization; content plagiarized





			Knowledge base of issues presented in the Board Meeting


ELCC: 2.2, 2.3





			Evidence of a broad, carefully evaluated knowledge base which includes synthesis of multiple theoretical perspectives


			Evidence of synthesis of an expanding knowledge base which includes analysis of core theoretical perspectives


			Evidence of analysis of a well-documented knowledge base and understanding of core theories


			Evidence of comprehension of a narrow knowledge base


			Little or no evidence of knowledge base





			Reflection


(Integration of knowledge base with practice)


ELCC: 2.2





			Evidence of new practice based on integration of knowledge base with practice


			Evidence of improved practice based on integration of knowledge base with practice


			Multiple rich examples of integration of knowledge base with practice


			Some examples of integration of knowledge base with practice


			No evidence of integration of knowledge base with practice





			Style/Format


(APA and AU Standards)


ELCC: 5.2





			Models language, style, and format effectively following APA and AU Standards.


			Style and format standards consistently applied; accurately documented


			Few errors of style and format; most sources documented correctly


			Inconsistent style and format; lacks precision in use of quotations and citation of sources


			Style and format standards not applied; sources plagiarized; clarity compromised by errors





			Mechanics


(Spelling, grammar, punctuation ELCC: 5.2





			Free of mechanical errors; smooth flow and effective transitions 


			Few mechanical errors; improved flow and strong transitions 


			Generally follows mechanical conventions, but with some minor errors; appropriate transitions


			Frequent mechanical errors; ineffective transitions and flow from point to point


			Numerous mechanical errors, making comprehension almost impossible




















EDAL520 D (2–3) 


Foundations of Educational Leadership 





This course provides the participant with the basic orientation to the purposes, organization, and administration of educational programs and institutions; the structure and control of school systems; the nature of administration; and the conceptual foundations of educational administration and leadership. Below are two practical assignments that are a pivotal part of this course.





1. Small Group Vision Statement project- needs to include the following:





a. In small groups, use Nanus’s seven characteristics of powerful and transforming visions to critique four real vision statements found through the internet or from a school you know. 


a. Burt Nanus (1992) Seven characteristics of powerful and transforming visions: 


i. They are appropriate both for the organization and for the time at hand.


ii. They set standards of excellence and reflect high ideals.


iii. They clarify purpose and direction.


iv. They inspire enthusiasm and encourage commitment.


v. They are well articulated and easily understood.


vi. They reflect the uniqueness of their organization and what will make it special. 


vii. They are ambitious and expand the organization’s horizons. 


b. Of the four, each group should select one vision as an exemplar and be able to defend the selection based on Nanus’s characteristics.


c. The groups should also be able to describe why the other three visions were not selected as exemplars. 


d. Upon reflection develop your own vision statement as a group. 


e. Drop the assignment for each member in the group in the assignment drop box entitled “Vision Statement Project”





     














Assessment rubric


Small Group Vision Statement project





			


			5


Exceptional


			4


Proficient


			3


Satisfactory


			2


Emerging





			  1


 Unsatisfactory


			


Weight


			Score





			Content & Organization


ELCC 3.2, 3.3, 3.4, 5.1





			All seven of Nanus’s (1992) characteristics of powerful and transforming visions statements are applied. 


			Six of Nanus’s (1992) characteristics of powerful and transforming visions statements are applied.


			Four of Nanus’s (1992) characteristics of powerful and transforming visions statements are applied.


			Three of Nanus’s (1992) characteristics of powerful and transforming visions statements are applied


			Two or less of Nanus’s (1992) characteristics of powerful and transforming visions statements are applied


			4%


			





			Identification of vision statement school comparisons included


ELCC 3.2, 3.3, 3.4, 5.1





			The vision statements of fours schools were clearly reviewed and compared. 








			The vision statements of three schools were clearly reviewed and compared. 





			The vision statements of two schools were clearly reviewed and compared. 





			The vision statements of one school were clearly reviewed and compared. 





			No vision statements of any schools were clearly reviewed or compared. 





			45%


			





			Exemplar Vision Statement Chosen


ELCC 3.2, 3.3, 3.4, 5.1





			An exemplar vision statement was chosen and compared to Nanus’s (1992) Seven characteristics of powerful and transforming visions statements.


			A vision statement was chosen and compared to only six of Nanus’s (1992) characteristics of powerful and transforming visions statements.


			A vision statement was chosen and compared to only four of  Nanus’s (1992) characteristics of powerful and transforming visions statements


			A vision statement was chosen and compared to only three of  Nanus’s (1992) characteristics of powerful and transforming visions statements


			A vision statement was chosen and compared to only two or less of  Nanus’s (1992) characteristics of powerful and transforming visions statements


			


			





			Reflection


(integration of knowledge base with practice)


ELCC 3.2, 3.3, 3.4, 5.1





			Multiple examples of integration of knowledge base in core issues with practice


			Three examples of integration of knowledge base in core issues with practice


			Two examples of examples of integration of knowledge base in core issues with practice


			One example of integration of knowledge base in core issues with practice


			No evidence of integration of knowledge base in core issues with practice

















			45%


			





			Style/Format


(APA and AU Standards)








			Models language, style, and format of scholarly literature; publishable


			Style and format standards consistently applied; accurately documented


			Few errors of style and format; most sources documented correctly


			Inconsistent style and format; lacks precision in use of quotations and citation of sources


			Style and format standards not applied; sources plagiarized; clarity compromised by errors


			3%


			





			Mechanics


(spelling, grammar, punctuation, sentence structure)


			Free of mechanical errors; smooth flow and effective transitions that enhance strong scholarly communication


			Few mechanical  errors; improved flow and strong transitions that increase comprehensibility


			Generally follows mechanical conventions, but with some minor errors; appropriate transitions


			Frequent mechanical errors; ineffective transitions and flow from point to point


			Numerous mechanical errors, ineffective flow makes comprehension difficult


			3%


			











0. Final Project- This project will consist of designing, developing, and implementing a specific project (current or future) chosen by you where you will have the opportunity to show and integrate the different fundamental principles taught in this class. This project needs to reflect your application and mastery of the main ideas projected in this class. You will have the freedom to choose and develop any project where you will exercise your role and skills as a leader. Please find below the specific expectations as you develop this very important assignment:





0. Write a 10 page paper where you will carefully explain the project you have designed, along with how you plan to execute it and the implementation of the principles learned. 


0. This specific project is worth 100 points and weighted at 20%.


0. The "ten page final project paper” should include the following: 


2. a. Length - 2500 words (250 words/page double spaced 12 pt type face


2. References - 8 minimum


2.  Style APA


2. Title Page - Present a title page including Paper title, Course title, your name, Instructor name, and date carefully following APA standards for A.U written work.



2. Free of mechanical errors


0.  Topics should reflect your understanding of the main principles taught in the course:


0. Topic related to course content (chapter titles provide a broad but specific list of options.)


0. Meet with the instructor to gain approval of your selected project.


Assessment Rubric


Final Project





			


			Exceptional


5


Met


			Proficient


4


Met


			Satisfactory


3


Met


			Emerging


2


Unmet


			Unsatisfactory


1


Unmet





			Content & Organization


(ELCC: 2.1, 4.2





			Candidate shows evidence of careful reading when Report is succinct (does not exceed word limit) and skillfully references the most significant thought obtained from the reading for the day.


			Candidate demonstrates carefully read when Report references the most significant thought obtained from the reading for the day, but exceeds word limit.


			Evidence of reading scanned when Report and makes little reference to the significant thought obtained in the reading for the day and does not exceed word limit.





			Evidence of reading scanned when Report makes little or no reference to the significant thought obtained in the reading for the day.





			Evidence of reading for the day not read when Report makes no reference to the significant thought obtained in the reading.





			Knowledge base


(ELCC: 2.1, 4.2, 5.1, 





			Demonstrates a broad knowledge and solid, detailed understanding of the topic





			Demonstrates a basic knowledge and general understanding with regard to the topic





			Demonstrates a dearth of knowledge and understanding with regard to the topic, and makes factual errors in the presentation. 


			Evidence of comprehension of a narrow knowledge base


			Little or no evidence of knowledge base





			Reflection


(Integration of knowledge base with practice)


(ELCC:  5.2





			Evidence of new practice based on integration of knowledge base with practice


			Evidence of improved practice based on integration of knowledge base with practice


			Multiple rich examples of integration of knowledge base with practice


			Some examples of integration of knowledge base with practice


			No evidence of integration of knowledge base with practice





			Style/Format


(APA and AU Standards)


(ELCC: 5.2





			Presents the answer in approved style and format, demonstrating strong written communication skills, and with minimal spelling, grammatical or typographical errors (with some flexibility in the case of a candidate whose home language is not English)


			  Presents the answer in approved style and format, giving evidence of acceptable language skills (with some flexibility in the case of a candidate whose home language is not English)





			Submits answers that are unprofessional in presentation or in which poor grammar, style, format, and spelling are the norm rather than the exception (with some flexibility in the case of a candidate whose home language is not English)


			Presents the answer in an inconsistent style and format; lacks clarity in written communication skills. 





			Presentation does not apply style and format standards and lacks strong evidence written communication skills.





			Mechanics


(Spelling, grammar, Sentence structure,


Punctuation) 


(ELCC: 5.2





			Free of mechanical errors; smooth flow and effective transitions.


			Few mechanical errors; improved flow and strong transitions increase comprehensibility


			Generally follows mechanical conventions, but with some minor errors; appropriate transitions


			Frequent mechanical errors; ineffective transitions and flow from point to point


			Numerous mechanical errors, making comprehension almost impossible














EDAL635 D (2–3) 


Human Resources Administration 





This course reviews personnel services; policy for certified and noncertified employees; personnel functions in education; the interpersonal process in educational organizations, communications, and group dynamics for educational systems. Below are two practical assignments that are a pivotal part of this course.








            1. Practical Assignment aligned with the Educational Leadership Constituent 


               Council (ELCC) Standards- You can choose one of the following two activities:





i. Interview the person responsible for personnel (either in a public or private K-12 institution). Major issues to be discussed should include the planning, recruitment, selection, induction, compensation, evaluation, and dismissal of personnel. A written 4-5 page summary of the interview is required, following AU/APA standards. See rubric for practical assignment.





ii. With the permission of administration, participate in an interview for a professional position in K-12 education. A critique of the interviewing process will be presented in written form, following AU/APA standards. See rubric for practical assignment. See rubric for practical assignment.





Assessment Rubric


       Practical Assignment





			


			5


Exceptional


			4


Proficient


			3


Satisfactory


			2


Emerging





			  1


 Unsatisfactory


			Weight


			Score





			Content & Organization


ELCC 1.1, 3.2, 5.4, 6.3


MI 1.22, 2.16, 2.17, 2.21, 2.36, 3.2, 3.4, 3.5, 3.20, 3.37, 4.1, 5.4, 6.3


			Makes relevant connections to multiple standards, excellent presentation of ideas; insightful


			Topic relevant to key standards; carefully focused; well organized; good presentation of idea 


			Topic generally relevant to key standards; logically arranged; adequately organized to express desired concepts


			Topic somewhat relevant to key standards; poorly focused; organization restricts comprehensibility


			Topics not relevant to key standards; lacks focus and organization 


			4%


			





			Knowledge base


ELCC 3.1, 3.2, 3.3


MI 1.22, 3.2, 3.4, 3.7, 3.20, 3.37, 5.2, 6.3


			Evidence of synthesis of more than three core HR issues


			Evidence of synthesis of at least three core issues in HR 


			Evidence of analysis of at least two core issues in HR


			One example of  comprehension of a core HR issue


			Little or no evidence of knowledge base


			45%


			





			Reflection


ELCC 3.1, 3.2, 3.3


MI 1.22, 3.2, 3.4, 3.7, 3.20, 3.37, 5.2, 6.3





			Multiple examples of integration of knowledge base with practice


			Three examples of integration of knowledge base with practice


			Two examples of integration of knowledge base with practice


			One example of integration of knowledge base with practice


			No evidence of integration of knowledge base with practice


			45%


			





			Style/Format


(APA and AU Standards)


			Models language, style, and format of scholarly literature; publishable


			Style and format standards consistently applied; accurately documented


			Few errors of style and format; most sources documented correctly


			Inconsistent style and format


			Style and format standards not applied; clarity compromised by errors


			3%


			





			Mechanics


(Spelling, grammar, punctuation, sentence structure)


			Free of mechanical errors; smooth flow and effective transitions that enhance strong scholarly communication


			Few mechanical  errors; improved flow and strong transitions that increase comprehensibility


			Generally follows mechanical conventions, but with some minor errors; appropriate transitions


			Frequent mechanical errors; ineffective transitions and flow from point to point


			Numerous mechanical errors, ineffective flow makes comprehension difficult


			3%


			











2. Case Study – 


A case study dealing with HR issues in a school setting will be selected either by the instructor or by the student. The analysis of the case will follow the guidelines of the rubric.





Assessment Rubric


Case Study








			


			5


Exceptional


			4


Proficient


			3


Satisfactory


			2


Emerging





			  1


 Unsatisfactory


			Weight


			Score





			Content & Organization


ELCC 3.2, 3.3, 3.4, 5.1


MI 3.2, 3.3, 3.4, 3.21, 3.24, 3.31, 3.37


			Clear description of  at least 5 relevant issues presented in the case study


			Clear description of at least  4 relevant issues presented in the case study


			Description of at least 3 relevant issues presented in the case study


			Description of at least 1 relevant issue presented in the case study


			No description of a relevant issue in the case study


			4%


			





			Identification of problem and solutions


ELCC 3.2, 3.3, 3.4, 5.1


MI 3.2, 3.3, 3.4, 3.21, 3.24, 3.31, 3.37





			Identification of 2 problems and 2 solutions


			Identifications of 2 problems and 1 solution


			Identification of 1 problem and 1 solution


			Partial identification of a problem and solution


			No identification of a problem or a solution


			45%


			





			Reflection


(integration of knowledge base with practice)


ELCC 3.2, 3.3, 3.4, 5.1


MI 3.2, 3.3, 3.4, 3.32, 3.24, 3.32, 3.37, 5.9, 5.18, 5.19, 6.3








			Multiple examples of integration of knowledge base in core issues with practice


			Three examples of integration of knowledge base in core issues with practice


			Two examples of examples of integration of knowledge base in core issues with practice


			One example of integration of knowledge base in core issues with practice


			No evidence of integration of knowledge base in core issues with practice


			45%


			





			Style/Format


(APA and AU Standards)








			Models language, style, and format of scholarly literature; publishable


			Style and format standards consistently applied; accurately documented


			Few errors of style and format; most sources documented correctly


			Inconsistent style and format; lacks precision in use of quotations and citation of sources


			Style and format standards not applied; sources plagiarized; clarity compromised by errors


			3%


			





			Mechanics


(spelling, grammar, punctuation, sentence structure)


			Free of mechanical errors; smooth flow and effective transitions that enhance strong scholarly communication


			Few mechanical  errors; improved flow and strong transitions that increase comprehensibility


			Generally follows mechanical conventions, but with some minor errors; appropriate transitions


			Frequent mechanical errors; ineffective transitions and flow from point to point


			Numerous mechanical errors, ineffective flow makes comprehension difficult


			3%


			














EDAL570 D (2




–




3) 




 




Principles of Educational Supervision 




 




 




This course has 




a series of assignments that take you through the process of planning and 




implementing an Instructional Supervision Sequence followed by the development of a 




Professional Growth 




Plan.




 




This practical assignment is composed of five different elements. 




 




 




1.




 




Instructional Supervision




-




 




“The Profile: Establishing the Context and 




Characteristics”




-




 




 




T




his activity asks you to identify a teacher you would like to take through an 




Instructional 




Supervision and Professional Growth Plan




 




sequence (the teacher could be someone with 




whom you are currently working at your school or in your conference or district. Then read 




the Sally Zepeda Textbook (Chapter 14 pp. 333




-




335 we will read the whole chapter




 




later). 




Guided by “Section I: 




Profile: Establishing the Context and Characteristics” and by the 




Rubric below, 




create a document entitled, “The Profile” that includes the following: 




 




a. 




The Profile of the teacher for whom the plan is being developed 




including (also see the 




Rubric):




 




1.




 




Number of years teaching (beginning teacher etc.)




 




2.




 




A detailing and discussion of the principles of adult learning and what 




characterizes the 




teacher’s




 




needs.




 




3.




 




Number of years at this school setting




 




4.




 




Highest degree help




 




5.




 




Profess




ional development activities over the past two years and how these 




activities have promoted growth and development. 




 




6.




 




Views about supervision in general




 




 




b. 




The Profile of the supervisory procedures in place in the setting including 




 




1.




 




A description of the 




supervisory/evaluation process




 




2.




 




A copy of the Evaluation forms used




 




(See the Rubric)




 




 




c.




 




The Profile of the school setting including (See the Rubric):




 




1.




 




An identification of the type of school




 




2.




 




School demographics




 




3.




 




Other areas of unique school context




 




 




 




 




 




 




 








EDAL570 D (2–3)  



Principles of Educational Supervision  



 



This course has a series of assignments that take you through the process of planning and 



implementing an Instructional Supervision Sequence followed by the development of a 



Professional Growth Plan. This practical assignment is composed of five different elements.  



 



1. Instructional Supervision- “The Profile: Establishing the Context and 



Characteristics”-  



This activity asks you to identify a teacher you would like to take through an Instructional 



Supervision and Professional Growth Plan sequence (the teacher could be someone with 



whom you are currently working at your school or in your conference or district. Then read 



the Sally Zepeda Textbook (Chapter 14 pp. 333-335 we will read the whole chapter later). 



Guided by “Section I: Profile: Establishing the Context and Characteristics” and by the 



Rubric below, create a document entitled, “The Profile” that includes the following:  



a. The Profile of the teacher for whom the plan is being developed including (also see the 



Rubric): 



1. Number of years teaching (beginning teacher etc.) 



2. A detailing and discussion of the principles of adult learning and what 



characterizes the teacher’s needs. 



3. Number of years at this school setting 



4. Highest degree help 



5. Professional development activities over the past two years and how these 



activities have promoted growth and development.  



6. Views about supervision in general 



 



b. The Profile of the supervisory procedures in place in the setting including  



1. A description of the supervisory/evaluation process 



2. A copy of the Evaluation forms used 



(See the Rubric) 



 



c. The Profile of the school setting including (See the Rubric): 



1. An identification of the type of school 



2. School demographics 



3. Other areas of unique school context 
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Foundations of 



Ed. Leadership 



2-3 F/D F/D 



  



F/D 



  



F/D 



 



 F/D  



Led EDAL560 K–12 Law 3 



 



F/D 



     



F/D 



 



   



Led EDAL565 



Leadership for 



SDA Edu 



1-2 F/D 



  



F/D 



  



F/D 



  



F/D   



Led EDAL570 



Principles of Ed. 



Supervision 



2-3 



  



F/D 



  



F/D 



  



F/D   F/D 



Gon EDAL635 HR Admin. 2-3 



    



D 



    



 D  



Staff EDAL640 Higher Ed. Law 3 



     



D 



   



  D 



Gon EDAL645 K-12 Ed Finance 2-3 



     



D 



   



  D 



Staff EDAL650 



Ed. Admin. Prog 



Cont. (MA) 



0 D D D D D D D D D D D D 



Jef EDAL655 



Higher Ed. 



Finance & Tech 



3 



    



D 



    



 D  



Staff EDAL660 



Planning & 



Operat. Ed 



Facilities 



2-3   D      D    



Led EDAL664/665 



Elem/Sec 



School Leadrshp 



2-3 



    



D 



    



 D  



Mar EDAL667 



Leadership in 



Higher Ed 



3 



    



D 



    



 D  



Jef EDAL670 



Technology for 



Leaders 



3 



   



D 



   



D 



 



  D 



Mar EDAL674 



Admin of 



Student Svcs 



3 



 



D 



     



D 



 



   



Mar EDAL675 



College Student 



Develop Theory 



3 



     



D 



   



  D 



Mar EDAL676 



Admin of 



Academic Svcs 



3 



  



D 



     



D    



Staff EDAL680 Intern: Topic 1-12 D D D D D D D D D D D D 



Staff EDAL750 Ed Admin Prog 



Cont (EdS/Doc) 



0 



D D D D D D D D D D D D 



Staff EDAL785 Comp Exam 



Prep (EdS/Doc) 



0 



D D D D D D D D D D D D 



Staff EDUC560 Degree React 0 



D D D D D D D D D D D D 



Staff EDUC870 Doc Comp Exam 0 



D D D D D D D D D D D D 



Fer LEAD101 Funds of 



Leadership (UG) 



2-3 



 



F F 



 



F F 



 



F F  F F 



Fer LEAD200 Practicum  0 



 



F F 



 



F F 



 



F F  F F 



Fer LEAD301 Leadrshp & 



Mentoring (UG) 



2-3 



 



F F 



 



F F 



 



F F  F F 



Fer LEAD496 Leadrshp 



Capstone  (UG) 



1 



 



F F 



 



F F 



 



F F  F F 



Fer LEAD498 Leadrshp 



Change Project 



1-3 



 



F F 



 



F F 



 



F F  F F 



Fer LEAD499 Ind Study: 



Topic) (UG) 



1-3 



 



F F 



 



F F 



 



F F  F F 



Cov LEAD525 PR: Community 



Partnerships 



2-3 



D D 



     



D 



 



   



Staff LEAD535 Principles of 



Academic Wrtng 



1-3 



 



D D 



 



D D 



 



D D  D D 





Andrews University Educational Leadership Program


Educational Leadership Administration Program


Bulletin Course Descriptions


 


LEAD630 D (2) 


Introduction to Leadership 





Intensive introduction to the Leadership program. Focus on leadership concepts, effective instruction, principles of research, and skills relating to the completion of the program. Graded S/U.


EDAL520 D (2–3) 


Foundations of Educational Leadership 





A basic orientation to the purposes, organization, and administration of educational programs and institutions; the structure and control of school systems; the nature of administration; and the conceptual foundations of educational administration and leadership. 





EDAL645 D (2–3) 


K–12 Educational Finance 





Focuses on financial and economic issues affecting educational institutions, including school support, costs of education, sources of revenue, budgeting, and the organization and maintenance of the fiscal and physical resources of educational systems.


EDAL670 D (3) 


Technology for Leaders 





Philosophical basis for technology usage in various leadership settings to enhance organizational effectiveness, survey of contemporary technologies appropriate to most organizational settings and cost benefit analysis of various systems, development of a technology plan for leadership development, ethics of technology usage.


EDAL680 D (1–12) 


Internship: (Topic)____ 





A planned internship in leadership at a cooperating organization, institution, school district, or agency. Permission of supervisor and plans required in advance of registration. May be graded S/U. Repeatable.





EDCI547 D (3)


Foundations of Curriculum Studies





The relationship of the purposes of education to the design, implementation, and evaluation of curriculum at any level. Criticism of contemporary curriculum theories from a Christian perspective. Basic to other courses in curriculum and instruction.





EDCI565 (2)


Improving Instruction





Designed to provide a framework for organizing and teaching declarative and procedural knowledge, developing habits for lifelong learning, and building a positive classroom environment (including the use of cooperative learning groups). Includes reflection, microteaching, and peer feedback. Basic to other courses in curriculum and instruction.





EDFN500 (2–3)


Philosophical Foundations for Professionals





Examines philosophical and theological bases of major worldviews and, taking into account the conceptual framework of the Andrews University School of Education, critiques the impact of naturalism and post-modernism on education, psychology, and religion from a Christian perspective. Preferably taken in the first year of any graduate program in the School of Education.





LEAD675 D (1–3) 


Portfolio Development: (Topic)____ 





Development of expertise and documentation in a selected competency area including self-reflection that describes personal growth and the theoretical knowledge base supporting the competency. (Repeatable up to 12 credits).





EDAL560 D (3) 


K–12 Law 





Emphasizes legal issues affecting teachers and educational administrators, including governmental relations, church state issues, teacher employment, student control, and school board operations and procedures. 





EDAL565 D (1–2) 


Leadership for Seventh-day Adventist Education 





Explores the spiritual climate and leadership practices of administration in Seventh-day Adventist education. Uses scripture, the writings of Ellen White, and other sources to develop a frame of reference for educational leadership and an understanding of the role of the divine in education. 





EDAL570 D (2–3) 


Principles of Educational Supervision 





Designed for principals, superintendents, and instructional supervisors concerned with the improvement of teaching and learning by professional supervision; the role, aims, principles, and practices of instructional supervision; introductory study of supervisory techniques. 





EDAL635 D (2–3) 


Human Resources Administration 





Reviews personnel services; policy for certified and noncertified employees; personnel functions in education; the interpersonal process in educational organizations, communications, and group dynamics for educational systems.





EDAL664/665 D (2–3) 


Elementary School Leadership 





Explores the role of the principal; leadership in curriculum implementation and reform; organization of schedules, calendar, and catalogue; staff organization and utilization; attendance program; responsibilities such as assemblies, opening and closing of school, supervision of staff, and operation of school facilities. It also includes office management and auxiliary services.








LEAD525 D (2–3) 


Public Relations: Community Partnerships 





Reviews research on public relations and strategies for improving community relationships and strengthening partnerships with community groups.


EDRM505 (3)


Research Methods





A survey of quantitative and qualitative research designs for conducting basic and applied research in education, counseling and psychology. The primary focus will be on the research process including defining variables, formulating and stating the problem, planning and designing the research, conducting the literature review, instrumentation, data collection procedures, implication for data analysis, and researcher ethical and legal responsibilities. Topics such as mixed methods design, program evaluation and action research will also be presented. Students are expected to develop a research proposal.





























LEAD535 D (1–3) 


Principles of Academic Writing 





This course offers an introduction to the art of academic discourse that will prepare students for writing research papers, theses and dissertations. It covers summary, analysis and synthesis, structure and language use, style and formatting, and the concept of writing as both a process and a skill learned best through continual practice.





EDAL660 D (2–3) 


Planning & Operating Educational Favilities 





A survey of the planning, modernization and management of educational facilities including buildings, equipment, and sites. A comprehensive study of educational facilities planning as related to preliminary development plans, long range master planning of educational facilities/campuses, considering educational philosophy and resources.
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Intensive introduction to the Leadership program. Focus on leadership concepts, effective 




instruction, principles of research, and 
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Foundations of Educational Leadership 
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LEAD630 D (2)  



Introduction to Leadership  



 



Intensive introduction to the Leadership program. Focus on leadership concepts, effective 



instruction, principles of research, and skills relating to the completion of the program. Graded 



S/U. 



EDAL520 D (2–3)  



Foundations of Educational Leadership  



 



A basic orientation to the purposes, organization, and administration of educational programs 



and institutions; the structure and control of school systems; the nature of administration; and the 



conceptual foundations of educational administration and leadership.  



 



EDAL645 D (2–3)  



K–12 Educational Finance  



 



Focuses on financial and economic issues affecting educational institutions, including school 



support, costs of education, sources of revenue, budgeting, and the organization and maintenance 



of the fiscal and physical resources of educational systems. 



EDAL670 D (3)  



Technology for Leaders  



 



Philosophical basis for technology usage in various leadership settings to enhance organizational 



effectiveness, survey of contemporary technologies appropriate to most organizational settings 



and cost benefit analysis of various systems, development of a technology plan for leadership 



development, ethics of technology usage. 



EDAL680 D (1–12)  



Internship: (Topic)____  



 



A planned internship in leadership at a cooperating organization, institution, school district, or 



agency. Permission of supervisor and plans required in advance of registration. May be graded 



S/U. Repeatable. 



 



EDCI547 D (3) 



Foundations of Curriculum Studies 





MDE Application


Assessment #1: Educational Leadership Program Portfolio

ELCC Application Key Assessment #1: The Educational Leadership Program Portfolio is an assessment process that results in a collection of carefully chosen artifacts to describe and document the attainment of content knowledge and level of mastery of all seven of the ELCC building-level standards.



A. Description of the Assessment

This assessment is the Educational Leadership Program Portfolio, which is a graduation requirement for all participants of our Educational Leadership MA. The portfolio is an assessment process that results in a collection of carefully chosen artifacts to describe and document the attainment of content knowledge and mastery of ELCC building-level standards. It is developmental (it documents activities and growth as an administrator over time). As candidates work with the advisor they select material that will help them trace that development. It is reflective (it makes connections between personal, professional, and scholarly dimensions of each competency) and candidates interpret the artifacts to give them personal and professional meaning. It is scholarly (it contains evidence of an appropriate knowledge base for each of the standards). It is representational (it shows how the items in the portfolio represent the fulfillment of the goals outlined in the program). It is synthesizing, allowing candidates to articulate how all areas of development interrelate in their overall knowledge and growth as a leader. It is individualized, in that no two portfolios will be the same but the will show development on all the same standards.



Because candidates present a variety of items, the actual assignments and structure of the portfolio will vary, but the reflections need to cover ALL the standards and use the focus and language of subareas to clarify their competency development therein.



B. Alignment with ELCC Standards

This portfolio assessment focuses on the attainment of content knowledge and is aligned with all ELCC building-level standards and their elements (1.0-7.0). 



C. Data Analysis

All of our 10 graduates over the last five years (2013-2017) completed portfolios. All portfolios passed with an overall rating of either Exceptional or Proficient level, with all ELCC Standard Elements being met at least at the Satisfactory level.





D. Interpretation of How Data Provide Evidence for Meeting Standards

Given that all ELCC Standards are addressed in the program portfolio, these assessment data demonstrate that our candidates consistently meet all of the standards. Steady high performance on this assessment is ensured because, given the small number of candidates in our program, each candidate is able to work closely with a faculty advisor throughout the portfolio process. 



E. Assessment Tool (Rich Description)

Introduction

Many educators have been developing a variety of holistic assessment tools to better guide and evaluate learning development and professional performance. Portfolio evaluations have emerged as one such holistic assessment tool. They have been widely used by teachers and participants and have gained popularity among educational leaders as a way to document learning and plan for further development. Portfolios make up the primary vehicle for participant and program evaluation in educational leadership programs.



The portfolio is a systematic and purposive collection of select artifacts that show a person’s overall ability and accomplishments in an area of learning. Often, portfolios include substantive commentary and reflections on how artifacts shows competency and support overall holistic learning. These reflections include value statements about past, present, and future learning. These reflections may also be linked to special individualized meaning–one’s sense of identity and calling–and may be used to create a story about one’s personal and professional goals. 



In educational leadership, the portfolio functions as both a formative and a summative instrument for development of educational leadership abilities. It serves as a formative evaluation instrument because it provides a means by which participants can organize their learning and track their development in meeting program standards. It serves as a summative evaluation instrument because it constitutes the comprehensive exam for MA participants. It provides an assessment to evaluate participants’ readiness for graduation and/or the dissertation stage of their doctoral work.  



The portfolio is an assessment process that results in a collection of carefully chosen artifacts to describe and document development in Educational Leadership. It is developmental (it documents standard-development activities and growth as an administrator over time), reflective (it makes connections between personal, professional, and scholarly dimensions of leadership and interprets their meaning to the participant), scholarly (it contains evidence of an appropriate knowledge base for each of the standards), and representational (it shows how the items in the portfolio represent the fulfillment of the goals outlined in the program). 



The portfolio:

· gives substantive, meaningful, and appropriate documentation for each standard

· is reviewed by the appointed portfolio development faculty members

· is submitted for formal and final approval in the portfolio presentation



[bookmark: _Toc234925025]Because the portfolio plays a central role in the educational leadership program, rationale for its use is described in the following sections. In the first section, the Christian philosophy of evaluation that guides the program and portfolio process is explored. In the second section, the use of the portfolio in educational evaluation is documented using scholarship from select researchers. The third section will specifically show how the portfolio aligns with Andrews University educational leadership programming and course work. The fourth section will outline the structure and typical content of the portfolio and give some guidance for creating the portfolio. Finally, the fifth section reviews how the portfolio fulfills or fits into the comprehensive examination process.

[bookmark: _Toc370907966]A Christian Worldview for Evaluation and the Portfolio

As a program embedded in Christian practices and purposes, the goal of the Educational Leadership program, as all the educational experiences at Andrews University, is to cooperate with God in learning. This vital connection is especially helpful during the delicate and difficult process of evaluation, self-evaluation, peer-evaluation, faculty-evaluation, and program-related evaluation. Within healthy relationships the portfolio process can be restorative and developmental. However, without that context, the portfolio can quickly take on several possible negative experiences. It can become a superficial task that lapses into mere busy work. It can become an instrument of unnecessary comparison between others. It can become a tool for self-aggrandizement. All of these miss the crucial role of personal development in the portfolio process.  

	

We believe the best safeguard against these potential negative experiences is to view the portfolio as a way of keeping track of God’s guidance and direction in the participant’s development. Within such a frame of reference, the participant is more inclined to view all the difficult work and discipline that he or she experiences as education necessary to be a better and more joyful servant-leader. Fostering such a spirit is essential for the participant to have the success in creating the portfolio. 



With a belief and trust in God’s love and grace, received “without merit,” the participant is inspired by his or her personal worth and energized toward development. Trusting that “God is love” generates a work of love expressed through the portfolio and helps to maintain focus on the participant’s calling to educational leadership and being equipped for wider service and leadership. Through the creation of clear expectations and directions, the portfolio becomes an instrument of harmonious development and preparation to serve others competently, courageously, and compassionately. 



In addition to guiding a God-based development, the portfolio also helps the participant showcase God’s work in their life. In Psalm 26, King David acknowledges that testing allows us to “publish with a voice of thanksgiving and tell of all Thy wondrous works” (Ps. 26:7, Modern Language Bible). The portfolio’s public presentation takes place throughout the program as participants share their portfolio with others. This helps to create a community of learners. This public sharing also takes place at the end of the program as part of the comprehensive examination. This public sharing of portfolio work allows participants to learn from each other and get specific advice and validation of their work. It allows celebration and feedback together.



In summary, using an “education as redemption” model frames the portfolio as a process. The program uses it to help educational leaders grow in their calling. It provides a safe and redemption frame of learning to showcase that learning to peers, teachers, and future employers. 

[bookmark: _Toc234925026][bookmark: _Toc370907967]Scholarly Support for Portfolios

We believe that the use of portfolios in educational leadership has scholarly support. Since ability in a standard is demonstrated by (a) practical experience, (b) reflective observation, (c) abstract conceptualization, and (d) active experimentation leading to the implementation of new insights (Kolb, 1984), the demonstration and evaluation of a standard must also include dialogue about appropriate knowledge bases and experiments of learning. Optimal learning should include an appropriate assessment process compatible with the broader goal of personal and professional development. Angelo (1995) captures the essence of these dynamics well:



Assessment is an ongoing process aimed at understanding and improving participant learning. It involves making our expectations explicit and public; setting appropriate criteria and high standards for learning quality; systematically gathering, analyzing, and interpreting evidence to determine how well performance matches those expectations and standards; and using the resulting information to document, explain, and improve performance. When it is embedded effectively within larger institutional systems, assessment can help us focus our collective attention, examine our assumptions, and create a shared academic culture dedicated to assuring and improving the quality of higher education. (p. 8)



Notice the emphasis on the dialogical dimension of assessment that not only furthers the developing leader’s growth, but also enhances the institution’s openness to learning. Unlike closed-end tests, the portfolio and its emphasis on job-embedded learning support this emerging understanding of learning. Because of the portfolio’s public nature, all participants, including faculty and instructors, are engaged as partners in helping others in the community of learning. The portfolio is an effective way to both build and showcase learning.



Because the portfolio includes statements about what one believes he or she has learned and how documents evidence that learning, the portfolio also includes reflection. Reflection is best done using current literature. By encouraging commentary on past learning and presenting struggles as well as statements about future development, the portfolio may lead to a “written plan for future actions based on assessment and analysis” (Brown & Irby, 2001, p. 2). The portfolio “represents who you are, what you do, where you have been, where you are, where you want to go, and how you plan on getting there” (Norton, 2004, p. 223, citing Evans, 1995, p. 11). 



Given this robust nature of portfolios, it is understandable why Brown and Irby (2001), in reviewing the literature on portfolios, found “students” who use portfolios to have “increased interest in learning, heightened motivation to achieve, a stronger sense of self-responsibility for learning, metacognitive growth, and improved organizational skills” (p. 3). Portfolios move evaluation from just being that of what “teachers do to students” to being an artifact created within a community of learners. We cannot stress enough how this matches work on learning theory and practice. 



This explains why the past educational accreditation organization (NCATE) over the past decade has encouraged educational training facilities to “use authentic performance activities as assessments rather than traditional tests” (Stader & Hill-Winstead, 2002). Educational Leadership programs have increased their use of such artifacts, and the portfolio has become a means for collecting those artifacts to create a more holistic understanding of the individual’s development. Likewise, practicing educational leaders have begun using portfolios in their own administrative work. 



This broadened concept of assessment has expanded to become not only an assessment tool but also a crucial document to guide the learning process. The introduction of a portfolio process has helped participants better understand their professional expectations and to plan their own development of administration knowledge, skills, and dispositions. As such “the portfolio provides, not only method for assessment, but also is a catalyst for learning” (Brown, 2002, p. 2).  



Another emerging beneficial characteristic of portfolios is that they can also be adapted to multiple media forms (such as web-based databases) that can easily be reviewed by others for continuous improvement of not only individuals, teams, and organizations but also university professional training. 



Portfolios have become essential tools as participants of educational leadership seek and secure administrative jobs. They can be used by potential employers to evaluate a candidate match to a position.



Finally, many studies have pointed to the effectiveness of portfolio assessment as a way for administrators to keep track of the many aspects of successful educational leadership that will support healthy schools and effective student learning and teacher development (Brown, 2002; Lashway, 2003). 



In summary, portfolios: 

· Serve as guides for participants to organize their educational leadership development 

· Provide opportunities to encourage holistic reflection on strengths, weaknesses, and learning outcomes they have as they develop as leaders

· Create a vehicle for fostering learning communities and a focal point by which members of those communities give feedback to each other

· Provide a platform for effective assessments to evaluate participants’ overall attainment of program objectives  

· Are adaptable to a variety of media (including web-based databases) which is particularly beneficial for personal, team, organizational, and programmatic assessment and improvement 

· Serve as effective documentation to help participants secure professional employment 

· [bookmark: _Toc234925027]Provide experience with a tool that is used throughout education to support student learning and teacher development, two central areas of educational leadership. 

[bookmark: _Toc370907968]Educational Leadership Programming Alignment to Portfolio

The Educational Leadership Program course matrix shows how each course aligns with the 10 standards required in the program and are documented in the portfolio. The responsibility of the program is to provide courses, advisement, and resources useful for the participants’ development. However, this is a collaborative relationship with the participants. It remains the responsibility of participants to develop in these educational leadership standards. Regardless of programming, each participant takes ownership of the documentation of his or her own development. The portfolio gives each participant ultimate ownership of his or her development. Appendices E and F provide general portfolio timelines and an outline of program processes. Throughout the program, this table will be useful to help participants keep the big picture in mind as they move through the program and gather their artifacts together to show their development in these standards. 



In Educational Leadership we use LiveText as the medium for portfolios. 

[bookmark: _Toc234925029][bookmark: _Toc370907972]Portfolio Development Specifics

Candidates will develop their portfolio in LiveText using the Educational Leadership template and include:  

[bookmark: _Toc370907973]Artifacts

[bookmark: _Toc370907974]Types of Artifacts

1. Things created. An artifact is just about anything that you might wish to use to document your experience in connection with an Element. Examples of artifacts are school manuals, syllabi, school web pages, PTA events and fund-raising, program evaluations, seminar materials, marketing materials, budgets, financial statements, agendas, minutes, proposals, videos of presentations, policy descriptions, reviews of books, articles, reports, photographs, papers, course assignments, and a thousand other possibilities.

2. Verification of leadership ability provided by others. Items such as letters, cards, evaluations, and annual job reviews or reports would be included here.

3. Reflective journals and papers written by the participant that demonstrates growth in a particular area that is connected with the knowledge base or theoretical underpinnings of a given experience. A self-reflection of a particularly difficult parent or participant interaction would be a good example of this type of artifact. A self-reflection essay describes personal growth in a standard and theoretical knowledge base supporting the competency. 

[bookmark: _Toc370907975]Reflection Paper on Each Standard

After uploading artifacts, candidates will need to write a 3-4 page paper on each standard (ELCC Standards 1.0-7.0 and the additional three standards specific to the Andrews University School of Education). They will explain their projects and reflect on their learning, and cite knowledge that has helped them in their development. They will then explain how they have applied their key learnings to their practice as educational leaders. 



Following are some stems to facilitate reflection writing:

“The artifact on XYZ demonstrates my ability to manage resources because . . .”

“The ABC artifact shows one of the most meaningful experiences I had on . . .”

“This paper on ABC shows my understanding and application of . . .”

“A question or plan of action I wish to pursue as a result of this experience/artifact will be . . .”

[bookmark: _Toc370907976]Synthesis Paper 

After completing the portfolio standards, complete with artifacts and reflections, candidates must complete a 5-7 page synthesis paper that explains their overall development in the program. While the synthesis paper cites academic material, the primary focus of this document is to link your work in the program as a whole to your practice as a leader. It is a critical integration of your learning in the Educational Leadership Programs. It will summarize a participant’s journey as they developed the required knowledge, skills and their attitudes of educational leadership. 

[bookmark: _Toc370907977]Portfolio Evaluation

The portfolio standards will be evaluated by the portfolio rubric. The portfolio is evaluated at the standards level and as a complete document on the following five levels: 

· Exceptional

· Proficient

· Satisfactory

· Emerging

· Unsatisfactory



The participant must pass the portfolio evaluation at the Satisfactory level indicator to receive an Educational Leadership MA.



When the synthesis paper is approved by the participant Program Team (advisor and team members), the request for a date for the portfolio presentation is submitted to the K-12 Educational Leadership Program faculty.

 

There is a required oral presentation of the portfolio. It must be assessed by the participating evaluators at a minimum of a passing level.





F. Rubric/Scoring Guide

At the portfolio presentation the candidate will demonstrate his or her attainment of content knowledge and level of mastery of the seven ELCC building-level standards through the collection of carefully chosen artifacts to describe his or her educational experiences in the program and in the field. The three additional standards specific to our program are also assessed, but are not relevant to ELCC requirements and are therefore not included in this rubric or data collection.




Educational Leadership Program Portfolio Rubric

		

Assessment Tasks

		5

Exceptional

(Met)

		4

Proficient

(Met)

		3

Satisfactory

(Met)

		2

Emerging

(Unmet)

		1

Unsatisfactory

(Unmet)

		Score



		Synthesizes knowledge that promotes the success of every student by collaborating with others on facilitating, developing, articulating, implementing, and stewarding a school vision.



ELCC 1.1



		Candidate discusses extensive dimensions they learned while working with others on a vision of learning for a school that promotes the success of all students. They include multiple theories, such as learning goals in a pluralistic society and diversity of learner needs. 

Candidate shares examples of how the vision statement of their school was implemented to motivate all stakeholders to achieve the school’s goals, giving five examples of plans and processes and showing the knowledge needed to communicate that vision.

		Candidate discusses many dimensions they learned while working with others on a vision of learning for a school that promotes the success of all students. They include multiple theories and learning goals. 

Candidate shares examples of how the vision statement of their school was implemented to motivate all stakeholders to achieve the school’s goals, giving four examples of plans and processes and showing the knowledge needed to communicate that vision.



		Candidate discusses some dimensions they learned while working with others on a vision of learning for a school that promotes the success of all students. They include multiple theories and learning goals. 

Candidate shares examples of how the vision statement of their school was implemented to motivate all stakeholders to achieve the school’s goals, giving three examples of plans and processes and showing the knowledge needed to communicate that vision.





		Candidate discusses only two dimensions they learned while working with others on a vision of learning for a school.

Candidate shares examples of how the vision statement of their school was implemented to motivate all stakeholders to achieve the school’s goals, giving one or two examples of plans and processes.



		Candidate fails to discuss what they learned while working with others on a school vision.

Candidate fails to share examples of how the vision statement of their school was implemented. 



		



		Demonstrates knowledge of the design and use of assessment data for learning and the variables that affect student achievement.



ELCC 1.2

		Candidate recounts many challenges and examples of collecting and using a data-based school vision and showing how the plans achieve several school goals.

		Candidate recounts some challenges and examples of collecting and using a data-based school vision and showing how the plans achieve a few school goals.

		Candidate recounts 1-2 challenges and examples of collecting and using a data-based school vision and showing how the plans achieve 1-2 school goals.

		Candidate recounts only 1 challenges or one plan the worked on related to school goals.

		Candidate fails to connect their vision work with goals.

		



		Shows knowledge of continual and sustained improvement models and processes, which include change processes for continual and sustainable improvement.



ELCC 1.3

		The candidate articulates a wide range of theoretical models and change processes for sustainable school improvement.

		The candidate articulates several theoretical models and change processes for sustainable school improvement.

		The candidate articulates theoretical models and change processes for sustainable school improvement.

		The candidate articulates a limited range of theoretical models and change processes for sustainable school improvement.

		The candidate fails to articulate theoretical models and change processes for sustainable school improvement.

		



		Articulates knowledge of effective strategies for monitoring the implementation, revision of plans to achieve school improvement goals, and program evaluation models.



ELCC 1.4

		The candidate uses wide-ranging knowledge and illustrations on monitoring, evaluating, and revising the school vision, detailing several collaborations with diverse stakeholders.

		The candidate uses multiple sources of knowledge on monitoring, evaluating, and revising the vision in collaboration with the stakeholders.

		The candidate uses knowledge on monitoring, evaluating, and revising the vision and mentions collaboration with stakeholders.

		The candidate uses limited knowledge on monitoring, evaluating, and revising the vision and no discussion of collaboration with stakeholders.

		The candidate does not use knowledge on monitoring, evaluating, and revising nor refers to stakeholders. 

		



		Exhibits knowledge of the impact on the learning environment, school culture, and the ways they may promote student success.



ELCC 2.1

		Candidate profiles a school setting, assessing its culture, using five context appropriate strategies related to diversity that will improve the school programs and culture of teaching and learning.



		Candidate profiles a school setting, assessing its culture, using four context appropriate strategies related to diversity that will improve school programs and culture of teaching and learning.

		Candidate profiles a school setting, assessing its culture, using three context appropriate strategies related to diversity that will improve school programs and culture of teaching and learning.

		Candidate provides a limited profile of a school setting, , using only one context appropriate strategy related to diversity that will improve school programs and culture of teaching and learning.

		Candidate does not provide a profile of a school setting, using context appropriate strategies related to diversity that will improve school programs and culture of teaching and learning.

		



		Articulates knowledge of curriculum development and instructional delivery theories that improve instructional practices.



ELCC 2.2



		Candidate reflects on four or more theories of curriculum development and instructional delivery that improve instructional practices.

		Candidate reflects on two or three theories of curriculum development and instructional delivery that improve instructional practices.

		Candidate reflects on one theory of curriculum development and instructional delivery that improve instructional practices.

		Candidate shows limited reflection on theories of curriculum development and instructional delivery that improve instructional practices.

		Candidate does not reflect on theories of curriculum development and instructional delivery that improve instructional practices.

		



		Demonstrates knowledge of high-quality professional development for school staff and leaders. Is able to discuss instructional leadership practices, leadership theories, change processes, and evaluation of adult learners.



ELCC 2.3

		Candidate recounts the steps and knowledge needed in planning professional growth citing seven or more examples of reflective practice and research on student learning and extensive strategies and research on adult learning theories.

		Candidate recounts the steps and knowledge needed in planning professional growth citing four to six examples of reflective practice and research on student learning.

		Candidate recounts the steps and knowledge needed in planning professional growth citing three examples of reflective practice and research on student learning.

		Candidate recounts only limited understanding of planning professional growth plan.

		Candidate does not recount the steps and knowledge needed in planning a professional growth plan.

		



		Shows knowledge of technology and its uses for instruction within the school.



ELCC 2.4

		Candidate reflects on four or more ways they use and promote technology to enrich curriculum and instruction practices.



Candidate interprets multiple best practices in technology for student learning.

		Candidate reflects on three ways they use and promote technology to enrich curriculum and instruction practices.



Candidate interprets three best practices in technology for student learning.

		Candidate reflects on two ways they use and promote technology to enrich curriculum and instruction practices.



Candidate interprets two best practices in technology for student learning.

		Candidate reflects on one way they use and promote technology to enrich curriculum and instruction practices.



Candidate identifies only one best practice in technology for student learning.

		Candidate does not reflect on ways they use and promote technology to enrich curriculum and instruction practices.



Candidate does not show any best practices in technology for student learning.

		



		Applies knowledge of school management, organizational, and operational resources.



ELCC 3.1

		Candidate reflects on four or more action plans that focus on effective organizational management of fiscal, human, and material resources.

		Candidate reflects on three action plans that focus on effective organizational management of fiscal, human, and material resources.

		Candidate reflects on two action plans that focus on effective organizational management of fiscal, human, and material resources.

		Candidate reflects on one action plan that focuses on effective organizational management of fiscal, human, and material resources.

		The Candidate did not reflect any action plans that focused on effective organizational management of fiscal, human, and material resources.

		



		Shows knowledge of methods and procedures for managing school resources, including the strategic management of human capital, school operations, and school facilities; alignment of resources to building priorities and forecasting resource requirements for the school; technology and management systems.



ELCC 3.2

		Candidate understands and shares comprehensive evidence of the efficient use of human, fiscal, and technological resources to manage school operations.

		Candidate understands and shares several evidences of the efficient use of human, fiscal, and technological resources to manage school operations.

		Candidate understands and shares evidence of the efficient use of human, fiscal, and technological resources to manage school operations.

		Candidate understands and shares limited evidence of the efficient use of human, fiscal, and technological resources to manage school operations.

		Candidate does not understand and fails to share evidence of the efficient use of human, fiscal, and technological resources to manage school operations.

		



		Shares knowledge of school strategies that support safe and secure learning environments including prevention, crisis management, and public relations including school strategies supporting student development of self-management, civic literacy, and positive leadership skills.



ELCC 3.3

		Candidate shares many school strategies that may promote school-based policies and procedures that protect the welfare and safety of students and staff the school’s culture.

		Candidate shares several school strategies that may promote school-based policies and procedures that protect the welfare and safety of students and staff the school’s culture.

		Candidate shares some school strategies that may promote school-based policies and procedures that protect the welfare and safety of students and staff the school’s culture.

		Candidate shares a limited understanding of school strategies that may promote school-based policies and procedures that protect the welfare and safety of students and staff the school’s culture.

		Candidate does not share any school strategies that may promote school-based policies and procedures that protect the welfare and safety of students and staff the school’s culture.

		



		Articulates knowledge of the meaning of distributed leadership in a school environment and how to create and sustain it.



ELCC 3.4







		Candidate interprets three or more examples of shared leadership using appropriate and effective needs assessment, research-based data and skills to build consensus, communicate, and resolve conflicts in order to align resources with organizational vision. 

		Candidate interprets two examples of sharing leadership using effective needs assessment, research-based data and skills to build consensus, communicate, and resolve conflicts in order to align resources with organizational vision.

		Candidate interprets an example of using appropriate and effective needs assessment, research-based data and skills to build consensus, communicate, and resolve conflicts in order to align resources with organizational vision. 



		Candidate has limited shared interpretation of assessment, research-based data and skills to build consensus.





		Candidate does not interpret any examples on effective shared leadership nor on needs assessment, research-based data nor consensus building, communication, or processing of resolving conflicts. 

		



		Articulates knowledge of supervision strategies ensuring that teachers maximize time spent on high-quality instruction and student learning through management theories on effective school time, priorities, and schedules.



ELCC 3.5

		Candidate articulates numerous supervision strategies that detail how teachers may maximize their time on high-quality instruction and student learning by using management theories on effective school time, priorities, and schedules.

		Candidate articulates several supervision strategies that detail how teachers may maximize their time on high-quality instruction and student learning by using management theories on effective school time, priorities, and schedules.

		Candidate articulates supervision strategies that detail how teachers may maximize their time on high-quality instruction and student learning by using management theories on effective school time, priorities, and schedules.

		Candidate articulates limited supervision strategies that detail how teachers may maximize their time on high-quality instruction and student learning by using management theories on effective school time, priorities, and schedules.

		Candidate neglects to articulate supervision strategies that detail how teachers may maximize their time on high-quality instruction and student learning by using management theories on effective school time, priorities, and schedules.

		



		Demonstrates knowledge of collaboration and communication techniques to improve the school’s educational environment.



ELCC 4.1

		Candidate is able to detail numerous strategies for collaboration and communication by collecting, analyzing, and interpreting data and providing information about the school’s educational environment.

		Candidate is able to detail many strategies for collaboration and communication by collecting, analyzing, and interpreting data and providing information about the school’s educational environment.

		Candidates is able to detail some strategies for collaboration and communication by collecting, analyzing, and interpreting some data and providing some information about the school’s educational environment.

		Candidate details a limited understanding of strategies for collaboration and communication. They have limited knowledge about collecting, analyzing, and interpreting data and providing information about the school’s educational environment.

		Candidate fails to detail strategies for collaboration and communication and does not provide any information about the school’s educational environment to the community.

		



		Share knowledge to identify and mobilize effective community resources that includes school-based cultural competence within diverse cultural, social, and intellectual community resources.



ELCC 4.2

		Candidate demonstrates extensive knowledge of the communities they serve. They understand, appreciate, and use the community’s diverse cultural, social, and intellectual community resources within and outside of the school environment to maximize learning.

		Candidate demonstrates knowledge of the communities they serve. They understand, appreciate, and use the community’s diverse cultural, social, and intellectual community resources within and outside of the school environment to maximize learning.

		Candidate demonstrates basic knowledge of the communities they serve. They understand, appreciate, and use the community’s diverse cultural, social, and intellectual community resources within and outside of the school environment to maximize learning.

		Candidate demonstrates little knowledge of the communities they serve. They do not understand, appreciate, and or use the community’s diverse cultural, social, and intellectual community resources within and outside of the school environment to maximize learning.

		Candidate fails to demonstrate knowledge of the communities they serve. They fail to understand, appreciate, and use the community’s diverse cultural, social, and intellectual community resources within and outside of the school environment to maximize learning.

		



		Demonstrates knowledge of communication and collaborative practices for students, parents, and caregivers within a school organization that promote school culture in diverse settings.



ELCC 4.3

		Candidate shows extensive understanding of families, and knowledge of collaborative and communication strategies for meeting their diverse needs.

		Candidate shows significant understanding of families, and knowledge of collaborative and communication strategies for meeting their diverse needs.

		Candidate shows adequate understanding of families, and knowledge of collaborative and communication strategies for meeting their diverse needs.

		Candidate shows minimal understanding of families, and knowledge of collaborative and communication strategies for meeting their diverse needs.

		Candidate fails to show understanding of families, or knowledge of collaborative and communication strategies for meeting their diverse needs.

		



		Demonstrates knowledge of communication and collaborative practices with community partners and stakeholders that promote school culture in diverse settings. 



ELCC 4.4

		Candidate shows extensive understanding of community partners and stakeholders, and knowledge of collaborative and communication strategies for meeting their diverse needs.

		Candidate shows significant understanding of community partners and stakeholders, and knowledge of collaborative and communication strategies for meeting their diverse needs.

		Candidate shows adequate understanding of community partners and stakeholders, and knowledge of collaborative and communication strategies for meeting their diverse needs.

		Candidate shows minimal understanding of community partners and stakeholders, and knowledge of collaborative and communication strategies for meeting their diverse needs.

		Candidate fails to show understanding of community partners and stakeholders, or knowledge of collaborative and communication strategies for meeting their diverse needs.

		



		Shows knowledge of practices demonstrating principles of integrity and fairness that create operational definitions of accountability and equity.



ELCC 5.1

		The candidate explains his/her understanding and use of school practices that show impartiality, sensitivity to student diversity and dignity, regard to confidentiality and honest communication, and dedicated respect for ethical consideration with others. 

		The candidate explains his/her understanding of school practices discussing in regard to three of these: impartiality, sensitivity to student diversity and dignity, regard to confidentiality and honest communication, and dedicated respect for ethical consideration with others.

		The candidate explains his/her understanding of school practices discussing in regard to two of these: impartiality, sensitivity to student diversity and dignity, regard to confidentiality and honest communication, and dedicated respect for ethical consideration with others.

		The candidate gives limited understanding of impartiality, sensitivity to student diversity and dignity, regard to confidentiality and honest communication, and dedicated respect for ethical consideration with others.

		The candidate fails to explain ethical activities.

		



		Demonstrates knowledge of the basic principles of ethical behavior

established by legal and professional

organizations, understands the relationship between ethical

behavior, school culture, and student achievement, and articulates the effect of ethical behavior on one’s own leadership.



ELCC 5.2

		Candidate articulates numerous principles of ethical behaviors that impact school systems as established by legal and professional organizations. He/she provides numerous evidences of understanding the relationship between ethical behavior, school culture, and student achievement and is able to clearly articulate the value of being an ethical school leader.

		Candidate articulates many principles of ethical behaviors that impact school systems as established by legal and professional organizations. He/she provides many evidences of understanding the relationship between ethical behavior, school culture, and student achievement and is able to articulate the value of being an ethical school leader.

		Candidate articulates some principles of ethical behaviors that impact school systems as established by legal and professional organizations. He/she provides a few evidences of understanding the relationship between ethical behavior, school culture, and student achievement and is able to somewhat articulate the value of being an ethical school leader.

		Candidate has limited understanding of the principles of ethical behaviors that impact school systems as established by legal and professional organizations. He/she provides few evidences of understanding the relationship between ethical behavior, school culture, and student achievement and is vague about articulating the value of being an ethical school leader.

		Candidate fails to articulate principles of ethical behaviors that impact school systems as established by legal and professional organizations. He/she does not provide numerous evidences of understanding the relationship between ethical behavior, school culture, and student achievement and is not able to articulate the value of being an ethical school leader.

		



		Exhibits knowledge of democratic values, equity, and diversity.



ELCC 5.3

		Candidate is able to share detailed evidence of how he/she develops, implements, and evaluates policies and procedures that support democratic values, equitable practices, and a respect for diversity within a school setting. 

		Candidate is able to share evidence of how he/she develops, implements, and evaluates policies and procedures that support democratic values, equitable practices, and a respect for diversity within a school setting.

		Candidate is able to share some evidence of how he/she develops, implements, and evaluates policies and procedures that support democratic values, equitable practices, and a respect for diversity within a school setting.

		Candidate is able to share limited evidence of how he/she develops, implements, and evaluates policies and procedures that support democratic values, equitable practices, and a respect for diversity within a school setting.

		Candidate fails to share evidence of how he/she develops, implements, and evaluates policies and procedures that support democratic values, equitable practices, and a respect for diversity within a school setting.

		



		Demonstrates knowledge of moral and legal consequences of decision making in schools and strategies to prevent difficulties related to moral and legal issues.

ELCC 5.4

		Candidate states the moral and legal implications of decision making in schools, citing multiple strategies to prevent difficulties related to moral and legal issues.

		Candidate states the moral and legal implications of decision making in schools, citing several strategies to prevent difficulties related to moral and legal issues.

		Candidate states the moral and legal implications of decision making in schools, citing one or two strategies to prevent difficulties related to moral and legal issues.

		Candidate states few moral and legal implications of decision making in schools, citing limited strategies to prevent difficulties related to moral and legal issues.

		Candidate fails to state any moral and legal implications of decision making in schools, or cite any strategies to prevent difficulties related to moral and legal issues.

 

		



		Articulates knowledge of the relationship between social justice, school culture, and student achievement.



ELCC 5.5



		Candidate extensively reflects on the dynamics of the larger school context and what he/she has learned about community theories, social frameworks and data-based research that will help him/her relate to community economic trends, cultural aspects, norms, values, and social justice, especially issues of poverty. 

		Candidate reflects on the dynamics of the larger school context and what he/she has learned about community theories, social frameworks and data-based research that will help him/her relate to three of the following: community economic trends, cultural aspects, norms, values, and social justice, especially issues of poverty.

		Candidate reflects on the dynamics of the larger school context and what he/she has learned about community theories, social frameworks and data-based research that will help him/her relate to two of the following: community economic trends, cultural aspects, norms, values, and social justice, especially issues of poverty.

		Candidate gives limited reflection on larger school context and what he/she has learned about community theories, social frameworks and data-based research that will help him/her relate to community economic trends, cultural aspects, norms, values, and social justice, especially issues of poverty.

		Candidate gives no reflection on the dynamics of the larger school context nor what he/she has learned about community theories, or community economic trends, cultural aspects, norms, values, and social justice, especially issues of poverty.

		



		Details knowledge of policies, laws, and regulations enacted by state, local, and federal authorities that affect schools.



ELCC 6.1

		Candidate has vast knowledge of key concepts in school law and is familiar with current legal issues that could impact schools.

		Candidate has knowledge of key concepts in school law and is familiar with current legal issues that could impact schools.

		Candidate has some knowledge of key concepts in school law and is familiar with some current legal issues that could impact schools.

		Candidate has limited knowledge about key concepts in school law and has limited understanding of current legal issues that could impact schools.

		Candidate has no knowledge of key concepts in school law and is not familiar with current legal issues that could impact schools.

		



		Exhibits knowledge of the larger political, social, economic, legal, and cultural context and ways that power and political skills can influence local, state, or federal decisions.



ELCC 6.2

		Candidate interprets his/her attempts and those of others to influence the larger context through engagement in school board meetings, community advocacy and work for the adoption of improved policies and laws, providing a comprehensive discussion of best practices related to changes in the larger political, social, economic, legal, and cultural context that benefit the school’s students and their families. 

		Candidate interprets his/her attempts to influence the larger context through engagement in school board meetings, community advocacy and work for the adoption of improved policies and laws, providing a detailed discussion of best practices related to changes in the larger political, social, economic, legal, and cultural context that benefit the school’s students and their families.

		Candidate interprets the attempts of others to influence the larger context through engagement in school board meetings, community advocacy and work for the adoption of improved policies and laws, providing a discussion of best practices related to changes in the larger political, social, economic, legal, and cultural context that benefit the school’s students and their families.

		Candidate gives only limited interpretation of attempts to influence the larger context of schools to improve policies and laws, providing a limited discussion of best practices related to changes in the larger political, social, economic, legal, and cultural context that benefit the school’s students and their families.

		Candidate fails to interpret attempts to influence the larger context of advocacy and work on the adoption of improved policies and laws, providing no discussion of best practices related to changes in the larger political, social, economic, legal, and cultural context that benefit the school’s students and their families.



		



		Applies knowledge of future issues and trends that may affect schools and discusses contemporary and emerging leadership strategies to address trends.



ELCC 6.3

		Candidate shares extensive knowledge of future issues and trends that may affect schools and provides a broad discussion of contemporary and emerging leadership strategies to address trends.

		Candidate shares thorough knowledge of future issues and trends that may affect schools and provides a detailed discussion of contemporary and emerging leadership strategies to address trends.

		Candidate shares basic knowledge of future issues and trends that may affect schools and provides a general discussion of contemporary and emerging leadership strategies to address trends.

		Candidate shares limited knowledge of future issues and trends that may affect schools and provides a limited discussion of contemporary and emerging leadership strategies to address trends.

		Candidate fails to share knowledge of future issues and trends that may affect schools or discuss contemporary and emerging leadership strategies to address trends.

		



		Integration of knowledge base to practice through a substantial and sustained internship experience that provides for a school-based field experience and clinical internship practice within a school setting and is monitored by a qualified, on-site mentor.



ELCC 7.0

		[bookmark: _GoBack]Candidate provides detailed illustrations and reflection on how he/she was transformed during the internship, explaining how the activities and projects he/she worked on improved the school and his/her leadership.

		Candidate explains his/her reflective or transformative learning during the internship, listing activities and projects he/she worked on to improve the school and his/her leadership.

		Candidate explains his/her learning during the internship, mentioning activities and projects he/she worked on.

		Candidate shares only a few projects or observations from his/her internship.

		Candidate fails to explain his/her internship learning or activities.

		









G. Data Tables

Educational Leadership Program Portfolio Evaluation, 2013-2017
Averages on 5-Point Likert Scale



		ELCC Standard

		2017

Average

(N = 2)

		2016
Average
(N = 3)

		2013
Average
(N = 5)



		1.1

		5.0

		4.7

		4.4



		1.2

		5.0

		4.7

		4.4



		1.3

		5.0

		4.7

		4.4



		1.4

		4.0

		4.7

		4.4



		2.1

		4.5

		4.7

		4.4



		2.2

		4.0

		4.7

		4.4



		2.3

		4.0

		4.7

		4.4



		2.4

		4.0

		4.7

		4.4



		3.1

		4.5

		4.3

		4.0



		3.2

		4.5

		4.3

		4.0



		3.3

		4.5

		4.3

		4.0



		3.4

		4.0

		4.3

		4.0



		3.5

		4.0

		4.3

		4.0



		4.1

		5.0

		4.7

		4.4



		4.2

		4.5

		4.7

		4.4



		4.3

		5.0

		4.7

		4.4



		4.4

		4.5

		4.7

		4.4



		5.1

		4.5

		4.7

		4.4



		5.2

		4.0

		4.7

		4.4



		5.3

		4.5

		4.7

		4.4



		5.4

		4.5

		4.7

		4.4



		5.5

		4.0

		4.7

		4.4



		6.1

		3.5

		4.0

		4.0



		6.2

		3.5

		4.3

		4.0



		6.3

		3.5

		4.0

		4.0



		7.0

		4.5

		4.3

		3.8










Educational Leadership Program Portfolio Evaluation, 2017
Percent Scoring at Each Level

		N = 2

		

Assessment Tasks

		5

Exceptional

(Met)

		4

Proficient

(Met)

		3

Satisfactory

(Met)

		2

Emerging

(Unmet)

		1

Unsatisfactory

(Unmet)



		1.1

		100%

(2 of 2)

		

		

		

		



		1.2

		100%

(2 of 2)

		

		

		

		



		1.3

		100%

(2 of 2)

		

		

		

		



		1.4

		50%

(1 of 2)

		

		50%

(1 of 2)

		

		



		2.1

		50%

(1 of 2)

		50%

(1 of 2)

		

		

		



		2.2

		50%

(1 of 2)

		

		50%

(1 of 2)

		

		



		2.3

		50%

(1 of 2)

		

		50%

(1 of 2)

		

		



		2.4

		50%

(1 of 2)

		

		50%

(1 of 2)

		

		



		3.1

		50%

(1 of 2)

		50%

(1 of 2)

		

		

		



		3.2

		50%

(1 of 2)

		50%

(1 of 2)

		

		

		



		3.3

		50%

(1 of 2)

		50%

(1 of 2)

		

		

		



		3.4

		50%

(1 of 2)

		

		50%

(1 of 2)

		

		



		3.5

		50%

(1 of 2)

		

		50%

(1 of 2)

		

		



		4.1

		100%

(2 of 2)

		

		

		

		



		4.2

		50%

(1 of 2)

		50%

(1 of 2)

		

		

		



		4.3

		100%

(2 of 2)

		

		

		

		



		4.4

		50%

(1 of 2)

		50%

(1 of 2)

		

		

		



		5.1

		50%

(1 of 2)

		50%

(1 of 2)

		

		

		



		5.2

		

		100%

(2 of 2)

		

		

		



		5.3

		50%

(1 of 2)

		50%

(1 of 2)

		

		

		



		5.4

		50%

(1 of 2)

		50%

(1 of 2)

		

		

		



		5.5

		

		100%

(2 of 2)

		

		

		



		6.1

		

		50%

(1 of 2)

		50%

(1 of 2)

		

		



		6.2

		

		50%

(1 of 2)

		50%

(1 of 2)

		

		



		6.3

		

		50%

(1 of 2)

		50%

(1 of 2)

		

		



		7.0

		50%

(1 of 2)

		50%

(1 of 2)

		

		

		





Educational Leadership Program Portfolio Evaluation, 2016
Percent Scoring at Each Level

		N = 3

		

Assessment Tasks

		5

Exceptional

(Met)

		4

Proficient

(Met)

		3

Satisfactory

(Met)

		2

Emerging

(Unmet)

		1

Unsatisfactory

(Unmet)



		1.1

		67%

(2 of 3)

		33%

(1 of 3)

		

		

		



		1.2

		67%

(2 of 3)

		33%

(1 of 3)

		

		

		



		1.3

		67%

(2 of 3)

		33%

(1 of 3)

		

		

		



		1.4

		67%

(2 of 3)

		33%

(1 of 3)

		

		

		



		2.1

		67%

(2 of 3)

		33%

(1 of 3)

		

		

		



		2.2

		67%

(2 of 3)

		33%

(1 of 3)

		

		

		



		2.3

		67%

(2 of 3)

		33%

(1 of 3)

		

		

		



		2.4

		67%

(2 of 3)

		33%

(1 of 3)

		

		

		



		3.1

		33%

(1 of 3)

		67%

(2 of 3)

		

		

		



		3.2

		33%

(1 of 3)

		67%

(2 of 3)

		

		

		



		3.3

		33%

(1 of 3)

		67%

(2 of 3)

		

		

		



		3.4

		33%

(1 of 3)

		67%

(2 of 3)

		

		

		



		3.5

		33%

(1 of 3)

		67%

(2 of 3)

		

		

		



		4.1

		67%

(2 of 3)

		33%

(1 of 3)

		

		

		



		4.2

		67%

(2 of 3)

		33%

(1 of 3)

		

		

		



		4.3

		67%

(2 of 3)

		33%

(1 of 3)

		

		

		



		4.4

		67%

(2 of 3)

		33%

(1 of 3)

		

		

		



		5.1

		67%

(2 of 3)

		33%

(1 of 3)

		

		

		



		5.2

		67%

(2 of 3)

		33%

(1 of 3)

		

		

		



		5.3

		67%

(2 of 3)

		33%

(1 of 3)

		

		

		



		5.4

		67%

(2 of 3)

		33%

(1 of 3)

		

		

		



		5.5

		67%

(2 of 3)

		33%

(1 of 3)

		

		

		



		6.1

		33%

(1 of 3)

		33%

(1 of 3)

		33%

(1 of 3)

		

		



		6.2

		33%

(1 of 3)

		67%

(2 of 3)

		

		

		



		6.3

		33%

(1 of 3)

		33%

(1 of 3)

		33%

(1 of 3)

		

		



		7.0

		33%

(1 of 3)

		67%

(2 of 3)

		

		

		







Educational Leadership Program Portfolio Evaluation, 2013
Percent Scoring at Each Level

		N = 5

		

Assessment Tasks

		5

Exceptional

(Met)

		4

Proficient

(Met)

		3

Satisfactory

(Met)

		2

Emerging

(Unmet)

		1

Unsatisfactory

(Unmet)



		1.1

		40%

(2 of 5)

		60%

(3 of 5)

		

		

		



		1.2

		40%

(2 of 5)

		60%

(3 of 5)

		

		

		



		1.3

		40%

(2 of 5)

		60%

(3 of 5)

		

		

		



		1.4

		40%

(2 of 5)

		60%

(3 of 5)

		

		

		



		2.1

		40%

(2 of 5)

		60%

(3 of 5)

		

		

		



		2.2

		40%

(2 of 5)

		60%

(3 of 5)

		

		

		



		2.3

		40%

(2 of 5)

		60%

(3 of 5)

		

		

		



		2.4

		40%

(2 of 5)

		60%

(3 of 5)

		

		

		



		3.1

		20%

(1 of 5)

		60%

(3 of 5)

		20%

(1 of 5)

		

		



		3.2

		20%

(1 of 5)

		60%

(3 of 5)

		20%

(1 of 5)

		

		



		3.3

		20%

(1 of 5)

		60%

(3 of 5)

		20%

(1 of 5)

		

		



		3.4

		20%

(1 of 5)

		60%

(3 of 5)

		20%

(1 of 5)

		

		



		3.5

		20%

(1 of 5)

		60%

(3 of 5)

		20%

(1 of 5)

		

		



		4.1

		40%

(2 of 5)

		60%

(3 of 5)

		

		

		



		4.2

		40%

(2 of 5)

		60%

(3 of 5)

		

		

		



		4.3

		40%

(2 of 5)

		60%

(3 of 5)

		

		

		



		4.4

		40%

(2 of 5)

		60%

(3 of 5)

		

		

		



		5.1

		80%

(4 of 5)

		20%

(1 of 5)

		

		

		



		5.2

		80%

(4 of 5)

		20%

(1 of 5)

		

		

		



		5.3

		80%

(4 of 5)

		20%

(1 of 5)

		

		

		



		5.4

		80%

(4 of 5)

		20%

(1 of 5)

		

		

		



		5.5

		80%

(4 of 5)

		20%

(1 of 5)

		

		

		



		6.1

		20%

(1 of 5)

		60%

(3 of 5)

		20%

(1 of 5)

		

		



		6.2

		20%

(1 of 5)

		60%

(3 of 5)

		20%

(1 of 5)

		

		



		6.3

		20%

(1 of 5)

		60%

(3 of 5)

		20%

(1 of 5)

		

		



		7.0

		

		80%

(4 of 5)

		20%

(1 of 5)
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Assessment #1: Portfolio


Assessment #6: Organizational Management 
and Community Relations



A. Description of the Assessment

This assessment, facilitated in LEAD525, involves concurrent work of community engagement, community discovery, and the implementation of community needs fulfilment plans. All these roles are designed to improve a candidate’s skills in school-community relationships and leadership. The first part (Phase 1) of the assessment evaluates the candidate’s ability to DISCOVER community characteristics and needs through various forms of interaction and investigation. This includes Internet searching, parent and community interviewing, and collecting data by direct observation. Candidates report these encounters and their discoveries in a 15-20 page analysis of their school’s community. This paper includes preliminary plans for improving community engagement. The second part (Phase 2) involves evaluating the candidate’s ability to CO-PLAN and CO-IMPLEMENT community services by creating services, activities and events that meet community needs. While candidates in the course must develop and show both their PR knowledge base and leadership skills during this engaged assignment, this assessment only reports professional skills attainment. 

B. Alignment with ELCC Standards

This assessment is aligned with the following ELCC standards: Phase 1 = 3.1, 4.1, 4.2, 6.3; Phase 2 = 3.1, 3.3, 4.3, 4.4, 6.1, and 6.2. The assessment targets skill elements in several standards—public relations (4.1-4.4), management and administration (3.1 and 3.3), and community knowledge/advocacy (6.1 and 6.2). These three areas intersect around the candidates’ ability to organize and plan and administrate (Standard 3) community engagement (Standard 4) that informs social and political (Standard 4) advocacy and changes. A candidate’s community leadership requires sociological and community engaged knowledge, perceptive needs assessment and an ability to plan and manage community activities that fulfill needs even as it advocates for students, families, caregivers and partners.  



C. Data Analysis

In general, the candidates who do these assignments do well because they are based on a mastery learning type model. We give them copious feedback and suggestions.

However, in 2017, as we were transitioning between ELCC 2002 and ELCC 2011, we gave students the option to do more community engagement and less discovery work. We had emphasized the Phase 1 Discovery process and report too much in the past and it was becoming too much of a sociological paper. Students requested more activity and event focus. They did excellent activities but no MA candidates did the community discovery report (although some non-MA did). We are correcting this going forward and the new description in the assignment is a significant breakthrough of simplifying and staging this two phase work more effectively and with an integrated model.   

[bookmark: _GoBack]D. Interpretation of How Data Provide Evidence for Meeting Standards

The N is low in this course for MA in Educational Leadership data. There are two main reasons for this. First we have a smaller educational leadership program than most institutions. We can sustain a smaller program because we have two other programs: general leadership and higher educational administration programs. The other reason for the low N is that we have several types of candidates in our educational leadership Public Relations course. Some are seeking the MA and state credentials while others are NOT seeking an MA nor state credentials. The latter are not reported here, although we have others who do this assessment. 

Those who are taking the MA do well because this is their main project in the course. 

Past assessment and improvements. These current findings show a decade long growth in our ability to improve our candidates’ community relationship training. In the early 2000s, public relations and community engagement were incorporated into other administrative courses. Increased program use of the ISLLC standards and later the ELCC standards moved us in 2006 to develop a stand-alone course focusing exclusively on public/community relations/communication. In our preparation to fulfill the ELCC 2002 standards in 2010, we added more administrative skills (ELCC Standard 3) to this assessment and its accompanying course. Later candidates were asked to add more understanding of socio-political trends and advocacy behaviors (Standard 6). We are still weak on that area and plan to increase it in our 2018 course offering. In 2012, the planning and implementing community building activities and events were given equal emphasis as the community analysis paper, but these two approaches were still only loosely coupled. In the last several years, these distinctive parts of the assignment were more clearly merged. As a result of this current assessment process they will be reversed in order to make for more effective planning and implementation of community needs fulfillment and advocacy. Our lingering concern with this assessment is the lack of integration of knowledge and practice in reporting candidate attainment growth.  



E. Assessment Tool (Rich Description)

Introduction	

This significant assignment/assessment involves two overlapping parts (Phase 1 and 2) that every community leader must master. The first is using skills of relationship through formal and informal interaction to understand better the internal and external school community. This leads to preliminary plans for improving those relationships, which leads to Phase 2, which is participating in, creating, co-planning and implementing community activities and events that serve the community and improve school-community relations.

Because community relations unfold cyclically this entire project has some cyclical nature. You learn how to meet needs by participating with events and activities already meeting others’ needs. You use those encounters to understand better your community, and then you work with those you interact with to better improve your relationship by co-developing and co-implementing new experiences, activities, and events for building school-community relationships.  

Your activity in this cycle will be evaluated through two reports, one that shows your Discovery and Pre-Planning, and the second one that shows your community Planning and Implementation. Combined, they demonstrate your “organizational management and community relations leadership skills in developing effective school based management and resource systems and school-community partnerships” (ELCC Assessment #6 language).  

Phrase 1 (DISCOVERY & Pre-PLAN) requires candidates to engage (interact, dialogue, and observe) their internal and external community and collect community information. These discoveries are written into a report that explains key community groups, demographics, history and ways the school has and is relating to the community. This report presents short-term and long-term public relations plans for further improving school relations by meeting community needs. 

Phase 2 (Co-PLAN & Co-IMPLEMENT) involves putting into action some of the short-term plans and doing initial work on future long-term plans. This phase requires planning, co-organizing and co-managing several community building activities and events and then reporting on those experiences. While this phase is primarily about skills and activities, it will require knowledge of management, marketing, and public relations.

While Phase 1 takes up the main focus early in the semester, Phase 2 is the focus toward the last weeks of the semester. But because Phase 1 draws information from previous and ongoing school events, Phase 1 and 2 work together. The following diagram shows how these two phases should be managed in a semester.

[image: ]

Work on both phases combined will require 80-100 hours, with about 60-70 hours of community engaged research and event work, and then another 20-30 hours of reading and writing the two reports. As such, you will need to devout 8-10 hours EVERY week to both phases. The only way busy educators can do this is to make sure they mesh their community discovery into their existing work schedule and remain intentional about collecting data. You will need a draft your discovery/pre-plan report by midterm and then get feedback from two stakeholders. You should start implementing some of your Phase 1 plans in your activities and events. A week before finals you will turn in both reports to get feedback from me to have time to edit them once more before turning them in. 

Phase 1 – Discovery: Early community mingling, data gathering, analysis and planning (200 points)

Remember, this discovery phase is about interacting to improve learning about your community. This requires knowledge and use of field engagement and data collection methods from web databases (Weeks 2-4). It requires knowledge about relationship building and gleaning (Week 5), careful listening and questioning and related communication analysis (Weeks 6-7), and observation as well as social savvy skills of interpreting all these experiences into a genuine portrait of the community (Weeks 2, 7) and potential plans to improve relationships (Weeks 7, 8). It also involves getting feedback on what your analysis of the community and its needs are (Weeks 9-10).  



Phase 2—Implementation: The School-Community Building Activities and Events (200 points)

This combines reporting both early community building activities and events you were involved in as well as ones you planned and started to implement. Community-building activities can be seen as internal or external interactions that take a few hours to plan, 1-2 hour to implement, and 30 minutes to evaluate. They are short but effective interactions.  Events are larger scale organized and managed events that require a team and take 10-50 hours to plan and implement and require more formal and professional evaluation processes. Events will require budgeting time and money, meetings, extensive planning, and Google survey to get systematic feedback from a wider audience. Activities usual involve 10-15 participants, while events usually bring crowds of dozens or hundreds. 



While for some activities and events you can just be participants, gathering data about what is working and not working (for Phase 1), you must be a major leader of the activities and events that come later in the semester for Phase 2. 



Include with both Phase 1 and Phase 2 reports supporting documentation (minutes, posters, flyers, letters, pictures, etc.).  



Discovery Report Checklist 

	_____Introduction: is concise and readable with advanced organizers

				___ Concise and readable clarification of the name and location of community and school/organization

				___ Uses advanced organizers (e.g. first, second, etc.) that announce the order of the paper accurately

	_____ History of community with interpretation of past to present school-community relations (ELCC 6.1)

	_____ Community Description: 2-4 pages with tables or graphs to explain the following areas 					____ Socioeconomics and demographics (income, age, median house value, etc.) (ELCC 4.1)

		____ Ethnicity and other cultural descriptors, including religion and family structure (ELCC 4.2) 

		_____ as well as these overall aspects for general community groups (ELCC 4.2)

			____ Civic agencies, community resources, government and businesses overviewed (ELCC 6.2) 

			____ Other community descriptions (youth groups, geography, roads, regional issue, social services) 

			         (ELCC 4.3)

	_____ Two Community Groups: In three pages review characteristics of two groups (or two main leaders) in the community that influence the school most (businesses, PTA, mayor, etc.). Use interviews as well as archival data (organizational brochures, websites, etc.)  (ELCC 4.3)

			   1st	   2nd    Groups

			____ 	_____ Name and purpose of group, name of leader, number and type of members, and relation to 

           school

			____ 	_____ Short history of the group and its mission and work in the community and school

			____ 	_____ Group and/or leader expectation of school and opinions of the school’s responsiveness



 	_______ Family Interview with a parenting couple/family about their connection, understanding and experience of the school. (ELCC 4.1)

				__ Describe the family

				__ Describe their relationship to the school (use their words when possible) 

				__ What areas of the relationship need to improve and what are their suggestions for this?

	______Course Readings: This section can be separate or integrated into the above sections. 

				You need to connect your understanding of your community to several theoretical readings of the course and related class lectures on social capital, trust, fragmentation (Putnam, 1996, and Fisk, 1992, 2006), and use quotes from these as well as my lectures and other readings. Use three direct quotes that are well chosen and clearly linked to your description or understanding of your community. Give page numbers when available. You do not need to use long quotes. If you do, indent quotes that are longer than four lines. Include an additional 4-6 short citations which show from the above theoretical readings that you used the readings to guide your community analysis.  

	______Pre-plans This section reviews ways to better serve your community. Plan on adding 2-4 suggestions. This can include repurposing or improving old community activities and events or sketching out new ones. In phase 2 you will further plan these with community partners and school personnel and implement some or all of them. 

	______ APA style, organization and citation mechanics

		_____ Overall APA writing style and organization

				_____ Sections flow together with appropriate headers and page numbers; logical progression

				_____ Well-developed paragraphs with appropriate breaks and theme sentences

	_____ Simple and/or readable sentences with good spelling, punctuation, and overall readability    

           (avoid wordiness, be substantive)



			_____  	Overall APA citation and references 

				____Claims and ideas are supported by citations to give supporting information (You cite)

				____Citations in APA format with page numbers as needed (You cite accurately)

				____Reference list (with at least 7 entries) is complete, accurate (Your reference well)



_____	Addendum: External evaluation of your report by internal and external community member

Have two people read the paper, one from the community (ELCC 4.3) and one from the school staff (ELCC 3.2). Secure and summarize feedback from each. Create paragraphs addressing each of the following area (three paragraphs at least).

____Does this report accurately describe the school’s community and dynamics? What is 

        missing?

____To whom (group/person) in the community is your school/organization not responsive? 

        Why?

____How could the school respond better to the community? And vice versa? Explain. 

        (ELCC 4.3)



Explanation of Checklist



This will be your most robust and scholarly report in this course. Give yourself several days to finish the first draft. Plan on rewriting based on instructor feedback.  



Your introduction names your community and what your paper will cover (advanced organizer). 



Next, give a short history of your community focusing on the history of the relationship it has with the school. Give brief historical facts and report events that positively and negatively altered the community and its relationships (factory closings, recessions, racial tension, new industries and population shifts. 



The next section describes you community demographics, using tables and figures to explain, ethnics, social, income, religious and related community aspects.



Then report your data from interviewing two key community group leaders and what a family shares with you about the nature of your community relations.  



By the time you engage in all this data collection and write up of history, demographics and select community interviews, you should also be able to give your interpretation of the school’s relations and what you think the community needs. What are some of the most repeated phrases about your relationships or their needs? What kindles the most joy or biggest stress or embarrassment? What would help your community improve? 



Then you add some pre-planning by giving a paragraph of explanation of 2-4 activities and events that would serve your community and grow better school-community relationships.



In summary, a report has a concise and informative introduction that flows from the history and description of the community into its needs and then into some plans to meet those needs. 



It gives at least 15-20 substantive paragraphs (about 12-15 pages) as well as tables and charts to help the reader UNDERSTAND your community. If you were leaving this school as its leader, you could hand this to the incoming administrator as a place to take up the relationship-building work.   



Edit for organization, grammar and spelling. Provide accurate citations and references. Then let two stakeholders read the WHOLE thing, one OUTSIDE the school (mayor, council member, business leader, non-school parent) and one INSIDE (parent, staff, or mature student). Then collect their feedback and report it in the addendum. 



Guidance for Implementation (Activities and Events) Phase 2 

Take your pre-plans in Phase 1 and start talking with staff and external stakeholders about activities and events you do already that you can improve or new ways to related to the community and meet its needs. What advocacy can help your students and their families?

There are many ways to meet needs of the internal and external community. These can be small community-building activities as well as larger events (that take more long-term planning and for which you will only report your initial progress in this course). 

Some examples: Evening events that help parents or community with learning strategies or a school-wide health fair or series of weekend depression and anxiety seminars. These can be held in the building or elsewhere but will involve your school staff in some way. Some have favored a few short morning event (Donuts for Dads reading program, Grandparent appreciation, etc.) to help get the community in the building during school hours. Others have taken students and staff into the community during school hours to improve engagement (e.g., students visiting city nursing homes to provide systematic prayer, Bible reading, and singing or custom-crafted cards of support to the community’s elderly). 

Mutuality—meeting your student needs and community needs at once—is the ideal and more sustainable. For example, a large career fair for a high school allows local businesses to show students and parents their employment options and also show your students possible links for their future or even summer employment options.  

You can get involved with previous plans early on and count those in this report, but you must take a stronger leadership role for the Phase 1 plans you start implementing. 



Implementation Report Checklist

1. Introduction: explain your plans for activities/events (title, dates, those involved, and purpose).

2. Explanation of the value of these activities/events for building community (the why?).

3. Explanation of the planning/organizing for this event/project (the how?).

4. Explanation of the results of the event/project (the what?).

5. Evaluation of the effectiveness of the project for building community (was it good?).

6. Artifacts showing the management, planning and organizing aspects (minutes, announcements and flyers, news release, etc.).

7. Documentation showing the event or project with pictures or videos (You can digitize on DVD or upload to the course or email to the instructor).


F. Rubric/Scoring Guide

Rubric for Phase 1: Engaging to Understand your Community (DISCOVERY) (4.1, 4.2, 6.3, 3.1)

		   

		Exceptional

		Proficient 

		Satisfactory

		Emerging

		Unsatis-factory

		Score



		

		4.1 Candidates understand and can collaborate with faculty and community members by collecting and analyzing information pertinent to the improvement of the school’s educational environment.

		



		ELCC 4.1

Collaborative Strategies to Community Interpretation (skills) 

♦ use collaboration strategies to collect, analyze, and interpret school, student, faculty, and community information;

♦ communicate information about the school within the community.

		Candidate used conversations and interviews effectively to gather detailed information and combed databases (online or with public officials) to create a robust portrait of the educational environment and its specific needs and interest. He/she effectively communicated the school’s story as part of this portrait. 

		Candidate showed systematic use of interviews and databases to create an effective narrative of the community’s educational environment. The schools story is presented.

		Candidate used some collaboration and communication techniques to gather the community’s data and present both the community and school’s story in the process. 

		Candidate presented only marginal use of interviews and data collection, and created an inadequate story of the community and the school.

		Candidate lacked use of interviews with the community or databases and did not create a community environmental report or school story.  

		x3

15%



		

		4.2   MOBILIZE community resources by promoting an understanding, appreciation, and use of the diverse cultural, social, and intellectual resources within the school community.

		



		4.2 

Skills—

♦ identify and use diverse community resources to improve school programs.

		Candidate engaged several key community players and drew on creative resourcing to help the community event connect school and community.

		Candidate engaged community players and drew effective resourcing to create the community event.  

		Candidate had community involvement and resourcing to create the community event.  

		Candidate got minimal involvement and minimal resourcing for this event. 

		Candidate failed to involve community players and draw on resources in running the event.

		x2

10%



		

		6.3 Candidates understand and can anticipate and assess emerging trends and initiatives in order to adapt school-based leadership strategies.

		



		6.3 

Skills—

♦ identify and anticipate emerging trends and issues likely to affect the school; 

♦ adapt leadership strategies and practice to address emerging school issues

		Candidate anticipated and creatively adapted his/her innovative PR strategies to factor in emerging local and national trends.  

		Candidate anticipated and adapted his/her PR strategies to factor in emerging local and national trends.

		Candidate’s PR strategies factored in emerging local and national trends.

		Candidate’s PR strategies showed limited response to emerging local and national trends. 

		Candidate’s PR strategies showed no response to emerging local and national trends.

		x1

5%



		

		3.1 Candidates understand and can monitor and evaluate school management and operational systems.  

		



		3.1 

Doing PR

(skills)



♦ analyze school processes and operations to identify and prioritize strategic and tactical challenges for the school;  

♦ develop school operational policies and procedures; 

 ♦ develop plans to implement and manage long-range plans for the school.

		Candidate’s PR plans show strategic and tactical use of management, marketing and public relations processes to create both short-term and long-term plans. 



		Candidate’s PR plans show some strategic and tactical use of management, marketing and public relations processes to create short-term plans. 



		Candidate’s PR plans show some use of management, marketing and public relations processes.



		Candidate’s PR plans show limited use of management, marketing and public relations processes.

		Candidate’s PR plans fail to utilize management, marketing and public relations processes.

		X2

10%



		Quality of Writing in Report: Advanced Organizer, Logical, 

Good Transitions,

APA style

		Introduction is interesting with an advanced organizer; paragraphs are logical, word choices great, syntax clear and transitions seamless. APA is impeccable.

		Introduction is good with advanced organizer; paragraphs are clear, transitions are good, and APA is followed.

		Only minor problems in introduction, paragraphs are understandable, and APA is adequate.

		Major issues either in the introduction, logic or APA, but the paper provides some meaningful clarity.

		Lacks an introduction and has poor logic; APA is incorrect.

		X 4



20%



		

		Comments:





		Total

		










Rubric for Phase 2: Serving the Community: (IMPLEMENTATION): (ELCC 3.1, 3.3, 4.3, 4.4, 6.1, 6.2)

		

		Exemplary

		Proficient 

		Satisfactory

		Emerging

		Unsatisfactory

		



		3.1 Candidates understand and can monitor and evaluate school management and operational systems.  

		



		3.1 

Doing PR

Activities and Events

(skills)



♦ analyze school processes and operations to identify and prioritize strategic and tactical challenges for the school;  

♦ develop school operational policies and procedures; 

 ♦ develop plans to implement and manage long-range plans for the school.

		Candidate’s PR plan implementation shows strategic and tactical use of management, marketing and public relations processes in short-term and long-term plans. 



		Candidate’s PR plans show some strategic and tactical use of management, marketing and public relations processes to create short-term plans. 



		Candidate’s PR plans show some use of management, marketing and public relations processes.



		Candidate’s PR plans show limited use of management, marketing and public relations processes.

		Candidate’s PR plans fail to utilize management, marketing and public relations processes.

		x2

10%



		3.3 Candidates understand and can promote school-based policies and procedures that protect the welfare and safety of students and staff.

		



		3.3

Safe and Secure

(skills)

♦ develop a comprehensive plan for providing school staff, students, and visitors with a safe and secure school building environment; 

 

		Candidate involves several staff and other stakeholders in creating a safe, physically and emotionally secure event for the school and community that promotes genuine community and relational healing. This is documented well.



		Candidate shows several staff and other stakeholders in creating a safe and secure event for the school and community that fosters community relationship building. 



		Candidate runs a safe and secure community-building event. 



		Candidate runs a community-building event, but the safety and security of the event are questionable. 



		Candidate fails to run a safe and secure community-building event. 



		x2

10%



		4.3 Candidates understand and can respond to community interests and needs by building and sustaining positive school relationships with families and caregivers

		



		4.3 

Responding

(skills)

♦ conduct needs assessments of families and caregivers;

♦ develop collaboration strategies for effective relationships with families and caregivers;

♦ involve families and caregivers in the decision-making processes at the school.

		Candidate 1) performed strategic and significant needs assessment of various family structures and dynamics, and engaged in 2) effective and varied ways of communication and 3) effective collaboration with families, involving them in 3+ events. 

		Candidate 1) performed needs assessment of families, and engaged in 2) effective communication and 3) effective collaboration with families in at least 2 events. 

		Candidate 1) performed needs assessment of families, and engaged in 2) effective communication and 3) effective collaboration with families in an event.  

		Candidate 1) performed minimal needs assessment of families, and engaged in 2) effective communication and 3) effective collaboration with families in their event.  

		Candidate 1) failed to perform needs assessment of families or engage in 2) effective communication or 3) effective collaboration with families. 

		



		4.4 Candidates understand and can respond to community interests and needs by building and sustaining productive school relationships with community partners.

		



		4.4 Skills

♦ conduct needs assessment of community partners;

♦ develop effective relationships with a variety of community partners;

♦ involve community partners in the decision-making processes at the school;

		Candidate 1) performed strategic and significant needs assessment of various community groups, and engaged in 2) effective and varied ways of communication and 3) effective collaboration that led to community involvement in school engagement. 

		Candidate 1) performed needs assessment in the community, and engaged in 2) effective communication and 3) effective collaboration with the school community.

		Candidate performed some needs assessment based on community communication.  

		Candidate performed minimal needs assessment based on minor community communication.  

		Candidate performed no needs assessment and limited community communication.

		



		6.1 Candidates understand and can advocate for school students, families, and caregivers.

		



		6.1 Skills

♦ advocate for school policies and programs that promote equitable learning opportunities and student success;

♦ communicate policies, laws, regulations, and procedures to appropriate school stakeholders.

		Candidate factored in all regulatory expectations and equity issues when planning and running the event and ensured that full arrangements were made for those with disabilities, poverty and resources deficiency.

		Candidate factored in most regulatory expectations and equity issues when running the event and ensured that sufficient arrangements were made for those with disabilities, poverty and resources deficiency.

		Candidate factored in some regulatory expectations and equity issues when running the event and ensured that basic arrangements were made for those with disabilities, poverty and resources deficiency.

		Candidate factored in few regulatory expectations and equity issues when running the event and made superficial arrangements for those with disabilities, poverty and resource deficiency. 

		Candidate failed to consider regulatory requirements or special needs in their event.  

		



		6.2 Candidates understand and can act to influence local, district, state, and national decisions affecting student learning in a school environment

		



		6.2 Skills

♦ advocate for school policies and programs that promote equitable learning opportunities and student success;

♦ communicate policies, laws, regulations, and procedures to appropriate school stakeholders.

		Multiple activities and events co-planned and co-executed with key community partners showed the candidate’s effective advocacy of school policies and related educational processes and law.

		Two effective activities or one effective major event were planned and implemented by the candidate and included advocacy of school policies and related educational processes and law.

		An effective activity or event planned and implemented by the candidate showed inclusion of either school policies or educational processes and law.

		A few marginally effective activities or events were planned by the candidate, but did not include policy or process discussions.

		No activities or events planned or implemented by the candidate included advocacy or policies.

		



		Report  showing and explaining artifacts is well done:

 Advanced Organizer, Logical, 

Good Transitions,

APA style

		Introduction is interesting with an advanced organizer; paragraphs are logical, word choices great, syntax clear and transitions seamless. APA is impeccable.

		Introduction is good with advanced organizer; paragraphs are clear, transitions good and APA is followed.

		Only minor problems in introduction, paragraphs are understandable, and APA is adequate.

		Major issues either in the introduction, logic or APA, but the paper provides some meaningful clarity.

		Lacks an introduction and has poor logic; APA is incorrect.

		X 2



10%



		

		

		

		

		

		

		










G. Data Tables

Phase 1-Discovery and Pre-plan

2015 N = 3

		Element

		Exceptional

		Proficient 

		Satisfactory

		Emerging

		Unsatis-factory

		Note



		4.1

Collaborative Strategies to 

		2 (67%)

		

		1 (33%)

		

		

		



		4.2 



identify community 

		2 (67%)

		

		1 (33%)

		

		

		



		6.3 

Emerging trends

		1 (33%)

		1 (33%)

		

		

		

		2015 split elements between multiple rubrics so not all did this element in this assignment



		3.1 

Doing PR

Plans





		1 (33%)

		1 (33%)

		

		

		

		







2017 N = 0 (No MA student completed this assignment; all chose more community engagement instead of writing the discovery paper)

		Element

		Exceptional

		Proficient 

		Satisfactory

		Emerging

		Unsatis-factory

		Note



		4.1

Collaborative Strategies to 

		

		

		

		

		

		



		4.2 



identify community 

		

		

		

		

		

		



		6.3 

Emerging trends

		

		

		

		

		

		



		3.1 

Doing PR

Plans





		

		

		

		

		

		









Phase 2-Co-Plan and Implementation Services

2015 N = 2

		Element

		Exceptional

		Proficient 

		Satisfactory

		Emerging

		Unsatis-factory

		Note



		3.1 

Doing PR

Plans

		1 (50%)

		1 (50%)

		

		

		

		



		3.3 safe, physically and emotionally secure event

		

		

		

		

		

		Not used in 2015



		4.3

Needs of family and strategies to involve them

		2 (100%)

		

		

		

		

		



		4.4

Community partners and their needs

		2 (100%)

		

		

		

		

		



		6.1

Advocate for students, families and caregivers

		2 (100%)

		

		

		

		

		



		6.2

Influence groups to improve learning

		

		

		

		

		

		Not used in 2015







2017 N = 3

		Element

		Exceptional

		Proficient 

		Satisfactory

		Emerging

		Unsatis-factory

		Note



		3.1 

Doing PR

Plans

		

		3 (100%)

		

		

		

		



		3.3 safe, physically and emotionally secure event

		3 (100%)

		

		

		

		

		



		4.3

Needs of family and strategies to involve them

		3 (100%)

		

		

		

		

		



		4.4

Community partners and their needs

		

		2 (67%)

		

		

		1 (33%)

		Not all completed this section



		6.1

Advocate for students, families and caregivers

		3 (100%)

		

		

		

		

		



		6.2

Influence groups to improve learning

		

		

		

		

		3 (100%)

		Not all did this as it was not emphasized; plan to change for the future
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Assessment #6: Community Relations & Organizational Management



Name:
Kevin Wiley
Phone: Ext.
(269)471-3961  
E-mail:
wileyk@andrews.edu

6.  Name of institution's program

Educational Leadership
7.  CAEP Category

Educational Leadership-Principal

8.  Grade levels(1) for which candidates are being prepared

P-12

    (1) e.g. K-6, P-12
9.  Program Type

Other School Personnel
Unspecified

10.  Degree or award level

Post Baccalaureate
Master's
Post Master's
Specialist or C.A.S.
Doctorate
Endorsement only

11.  Is this program offered at more than one site?

Yes
No

12.  If your answer is "yes" to above question, list the sites at which the program is offered

 
13.  Title of the state license for which candidates are prepared

School Principal
14.  Program report status:

Initial Review
Response to One of the Following Decisions: Further Development Required or
Recognition with Probation
Response to National Recognition With Conditions

15.  Is your Educator Preparation Provider (EPP) seeking

CAEP accreditation for the first time (initial accreditation)
Continuing CAEP accreditation

16.  State Licensure data requirement on program completers disaggregated by specialty area with sub-area scores:
CAEP requires programs to provide completer performance data on state licensure examinations for completers
who take the examination for the content field, if the state has a licensure testing requirement. Test information
and data must be reported in Section IV. Does your state require such a test?

Yes



No

SECTION I - CONTEXT

1.  Description of any state or institutional policies that may influence the application of ELCC standards. (Response
limited to 4,000 characters)

Andrews University (AU) is a private Seventh-day Adventist Christian university in
Berrien Springs, Michigan, with a motto to "Seek Knowledge, Affirm Faith, Change the
World."

State, National, and International Contexts
The State of Michigan and our regional accreditation association, Higher Learning
Commission (HLC), are responsible for approving Andrews University programs. Our
HLC accreditation was renewed in 2017. In 2007, the educational administration
program was one of two programs to be the first approved by HLC to be fully
delivered online. The School of Education has also been continuously accredited by the
National Council on Accreditation of Teacher Education (NCATE) since 1970. In the
spring of 2012, the NCATE accreditation was renewed with no areas for improvements
(AFI) identified upon the team's accrediting visitation. 

In 2007, the Michigan Department of Education (MDE) announced a change in its
review process. All State approvals after 2008-9 had to be approved by Specialized
Professional Association (SPA) organizations recognized by NCATE. As such, we
submitted an application to the Educational Leadership Constituent Council (ELCC) in
the fall of 2011. In the spring of 2013, we were notified that our Educational
Leadership program was nationally recognized.

Michigan policy on K-12 administration licensing has changed. In 1996 the legislature
dropped most of the conventional educational and teaching requirements for licensing
of administrators. For over a decade, only an associate's degree and simple continuing
education were needed. After a decade of university and professional association
lobbying, in 2006, laws were created to introduce a voluntary credentialing
programming centered on the ISLLC/ELCC standards. Amendment 2009 to Public Act
205, effective January 4, 2010, required the MDE to develop mandatory credential
requirements and approve educational administration programs. It also allowed for
"alternative pathways to earning the basic school administrator's certificate based on
experience or alternative preparation." Credentialing is now mandatory although
current practicing administrators will be grandfathered in if they stay in their locations.
Once they move, they will have to initiate the credentialing process.

On January 22, 2014, we submitted an application for our MA Educational Leadership
degree to be approved as a principal preparation program through the Michigan
Department of Education. On July 17, 2014, we were informed that our program had
indeed been granted state approval. Although we remain responsive to state (MDE)
and regional (NCA) demands and seek to maintain our national ELCC recognition, we
also respond to the expectations of the educational system of our sponsoring
organization, the Seventh-day Adventist church, and specifically the Adventist
Accrediting Association (AAA). As a result, we serve many educators who work
throughout the nation and internationally in the Seventh-day Adventist system of



education.
2.  Description of the field and clinical experiences required for the program, including the number of hours for early

field experiences and the number of hours/weeks for student teaching or internships.Please include a description
to inform reviewers how the internship/clinical experience(s) have been designed to meet ELCC standards 7.1,
7.2, and 7.3. See Standard 7.0 rubric in Appendix 1 of the 2011 ELCC Standards for reference. (Response limited
to 8,000 characters)

The EDAL680 Internship (3-12 credits) at Andrews University fulfills the requirements
of Standard 7.0 by enabling the candidate to work on projects that are focused on the
areas of growth that the candidate and the mentor/supervisor have both identified as
in need of improvement. The internship experience is substantial and rigorous, as it
allows the candidate to deal with increasing responsibilities and more complex tasks.
It is also sustained, as the candidate participates in the planned activities during the
entire course. By the end of the internship experience, the candidate will have
completed the 225-hour field and clinical internship requirement, generally over two
semesters, within a school-based environment under the mentorship of a qualified
educational leader who has demonstrated expertise in educational leadership. The
internship experience includes: (a) conducting a pre- and post-internship self-
assessment, (b) conducting a school/building assessment, (c) developing an
Educator's Vita, (d) composing a letter of application, (e) compiling a network of
resources, (f) experiencing the art of reflective practice, (g) application of knowledge
base and practice aligned with ELCC Standards, through the various projects engaged,
(h) gaining leadership experiences in specific areas of administrative responsibility, (i)
presenting a portfolio demonstrating mastery of the integration between theory and
practice. (ELCC 7.1, 7.2, 7.3) 

The internship provides opportunity to identify a school site and a mentor, so that all
internship experiences are conducted in K-12 school settings. Through various
assessments, the candidate is able to obtain a 360-degree view of themselves from
the perspective of others. It will also help the candidate create position and leadership
goals. The candidate will be able to assess their school, and write their personal
Candidate Assessment Narrative. The data collected will enable them to reflect upon
and report what the results may suggest during the portfolio presentation. (ELCC 7.1)

The candidate is required to complete 225 hours, generally in 9 to 12-hour increments
per week, which demonstrates a sustained internship experience. Additionally,
candidates have the option to complete their hour requirements through
noncontiguous clinical internships. (ELCC 7.2)

On-site internship mentors are identified and selected based on the following criteria.
They (a) are skilled and experienced school administrators in local K-12 schools, (b)
may be suggested by the candidate, and (c) have a proven track record as a mentor
for our program. Mentors are trained and oriented through one-on-one ongoing
sessions between the mentor and the internship coordinator, supported by the
program's internship manual. (ELCC 7.3)

3.  Attach the following contextual information:
Files to describe a program of study that outlines the courses and experiences required for candidates to
complete the program. The program of study must include course titles. (This information may be provided as an
attachment from the college catalog or as a student advisement sheet.)

K-12 Educational Leadership, 2017-2018 Bulletin K-12 Educational Leadership (MA) Course Plan
See the Attachment panel.



4.  This system will not permit you to include tables or graphics in text fields. Therefore any tables or charts must be
attached as files here. The title of the file should clearly indicate the content of the file. Word documents, pdf
files, and other commonly used file formats are acceptable.

MDE Application MDE State Approval Letter
See the Attachment panel.

5.  Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the program,
beginning with the most recent academic year for which numbers have been tabulated. Report the data
separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate routes, master's, doctorate)
being addressed in this report. Data must also be reported separately for programs offered at multiple sites.
Update academic years (column 1) as appropriate for your data span. Create additional tables as necessary.

Program:
Educational Leadership MA

Academic Year
# of Candidates
Enrolled in the

Program

# of Program
Completers(2)

2015 12 0
2016 10 3
2017 10 2

    (2) CAEP uses the Title II definition for program completers. Program completers are persons who have met all the
requirements of a state-approved teacher preparation program. Program completers include all those who are documented as having
met such requirements. Documentation may take the form of a degree, institutional certificate, program credential, transcript, or
other written proof of having met the program's requirements.

6.  Faculty Information
Directions: Complete the following information for each faculty member responsible for professional coursework,
clinical supervision, or administration in this program. (Please refer to the footnotes for clarification)

Faculty Member Name Baumgartner, Erich
Highest Degree, Field, &
University(3) PhD, Intercultural Studies, Fuller Theological Seminary

Assignment: Indicate the role
of the faculty member(4) Faculty Coordinator of International Leadership Programs

Faculty Rank(5) Professor
Tenure Track
Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major
contributions in the past 3
years(8)

President, American. Society of Church Growth 2006-08 Editor, Journal of Applied
Christian Leadership, 2009- present Chair: Andrews University Program Review &
Dev Committee, 2007- 2011

Teaching or other professional
experience in P-12 schools(9) Teacher - Religion in multiple elementary grades

Faculty Member Name Brand, Jay
Highest Degree, Field, &
University(3) PhD, University of Louisville

Assignment: Indicate the role
of the faculty member(4) Faculty Member

Faculty Rank(5) Professor of Leadership and Higher Education
Tenure Track
Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major



contributions in the past 3
years(8)
Teaching or other professional
experience in P-12 schools(9)

Faculty Member Name Covrig, Duane
Highest Degree, Field, &
University(3) PhD, Education Administration University of California, Riverside

Assignment: Indicate the role
of the faculty member(4)

Faculty; Chair, Department of Leadership Leadership and Educational Leadership
courses

Faculty Rank(5) Professor
Tenure Track
Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major
contributions in the past 3
years(8)

Presenter, ASDASA: Association of Seventh-day Adventist School Administrators,
2009; Presenter, Atlantic Union Conference Pastors and Teachers Convention, 2009;
Presenter, Michigan Conference Teachers Convention, 2009

Teaching or other professional
experience in P-12 schools(9)

7th grade teacher, 1989-1990; K-6th math instructor, 1988-1989; Substitute
teacher: 1987-1988; 1989-1993

Faculty Member Name Henry Saturne, Bordes
Highest Degree, Field, &
University(3) PhD, Religious Sciences, Strasbourg University (France)

Assignment: Indicate the role
of the faculty member(4) Faculty, Educational Leadership Internship Coordinator

Faculty Rank(5) Associate Professor of Educational Leadership
Tenure Track
Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major
contributions in the past 3
years(8)

Member and Reviewer for University Council of Educational Administration; Member
of Michigan Association of Professors of Educational Administration; Reviewer
NASPA 2017 Conference submissions (Student Affairs Administrators in Higher
Education)

Teaching or other professional
experience in P-12 schools(9)

Elementary Principal of Hebron School in Brooklyn, New York; Superintendent of
Schools for Greater New York Conference; New York State Certified School District
Administrator

Faculty Member Name Jeffery, James R.
Highest Degree, Field, &
University(3) PhD, Educational Administration, University of Alberta

Assignment: Indicate the role
of the faculty member(4) Faculty Dean Emeritus, School of Education, 2003-2015

Faculty Rank(5) Professor
Tenure Track
Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major
contributions in the past 3
years(8)

NCATE Board of Examiner (BOE) member (4 visits) and chair (one visit). Chair, MDE
Committee of Scholars for Miller College, Battle Creek; President, Seventh-day
Adventist Association of Chairs and Deans of Education

Teaching or other professional
experience in P-12 schools(9)

District Superintendent of Schools, 1988-1995; High School Principal, 1983-88; High
School Teacher, 1977-83; Middle School teacher and principal, 1973-77

Faculty Member Name Ledesma, Janet



Highest Degree, Field, &
University(3) PhD, Leadership, Andrews University

Assignment: Indicate the role
of the faculty member(4)

Associate Dean, Faculty, Professor of Leadership, Coordinator of Educational
Leadership Program

Faculty Rank(5) Professor
Tenure Track

Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major
contributions in the past 3
years(8)

Professional Affiliations: AERA; International Leadership Association; International
Mentoring Association; ASCD; National Association of Secondary School Principals;
Association of Seventh-day Adventist School Administrators; National Association of
Independent Schools Presentations: Resilience and the Leader (How Conceptual
Models on Resilience Help Me as an Educational Leader). Peer reviewed paper
presentation, UCEA Annual Convention, Detroit, MI: November 18, 2016. Diversity
Through the Eyes of Grace. Oral Presentation. Global Leadership Summit, Istanbul,
Turkey: January 2, 2015. Conceptual Frameworks and Research Models on
Resilience in Leadership. Peer-reviewed paper presentation, Annual Convention of
the International Leadership Association, Montreal, Canada: October 31, 2013

Teaching or other professional
experience in P-12 schools(9)

2006-2011 Principal Pre-K to 8th, Forest Lake Education Center; 2001-2005 Principal
Grades 9-12, Garden State Academy; 1989-1999 Principal Grades 1-10, Waldwick
Seventh-day Adventist School; 1985-1989 Principal Grades 1-8, Jackson Heights
Seventh-day Adventist School; 1982-1985 Teacher Grades 3-4 Jackson Heights
Seventh-day Adventists School

Faculty Member Name Marinho, Robson
Highest Degree, Field, &
University(3) PhD, Higher Education Administration, Indiana University at Bloomington

Assignment: Indicate the role
of the faculty member(4) Dean, School of Education; Faculty, Leadership Department

Faculty Rank(5) Professor
Tenure Track
Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major
contributions in the past 3
years(8)

ICERI Conference. Madrid, Spain: November 16-18, 2009. Paper presentation. 11th
Annual ILA Global Conference, Prague, November 11-14, 2009. Poster presentation.
61st Annual NAFSA Conference, Los Angeles, CA, May 28, 2009. Poster session co-
presented with Zachary Mngo and Mordekai Ongo.

Teaching or other professional
experience in P-12 schools(9) N/A

Faculty Member Name Randy J. Siebold
Highest Degree, Field, &
University(3) PhD in Instructional Systems Technology, Indiana University, Bloomington

Assignment: Indicate the role
of the faculty member(4) Associate Professor of Leadership

Faculty Rank(5) Associate Professor
Tenure Track
Scholarship(6), Leadership in
Professional Associations, and
Service(7):List up to 3 major
contributions in the past 3
years(8)

Jeffrey, D. A., & Siebold, R. J. (in press). Upgrading LMSs: Understanding Faculty
Perceptions and Use for Improved Implementation. Adventist Online Learning
Conference/Conferencia de Aprendizaje en Línea. Gregorutti, G., Siebold, R. J., &
Ferguson, D. (2017). Leading Undergraduates to Become Leaders: A Case Study.
Journal of Applied Christian Leadership (v11, n1 Spring, 2017).
Michigan Conference of Seventh-day Adventists, Lansing, Michigan, USA. July 2007-
July 2009 Associate Superintendent of Schools (Teacher supervision K-12; focus on
working with secondary principals and school boards; educational use of
technology; and strategic planning presentations and retreats) Broadview Academy,



Teaching or other professional
experience in P-12 schools(9)

LaFox, Illinois, USA. June 2005-July 2007 Principal (Designed and implemented a
competency-based curriculum in cooperation with teaching faculty and the
conference, union, and division educational leaders; added two additional off-the-
main-campus sites that used daily videoconferencing and monthly gathering
weekends; facilitated the closing of an academy campus)

    (3) For example, PhD in Curriculum & Instruction, University of Nebraska.
    (4) For example, faculty, clinical supervisor, department chair, administrator
    (5) For example, professor, associate professor, assistant professor, adjunct professor, instructor
    (6) Scholarship is defined by CAEP as a systematic inquiry into the areas related to teaching, learning, and the education of
teachers and other school personnel.
    Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the
application of current research findings in new settings. Scholarship further presupposes submission of one's work for professional
review and evaluation.
    (7) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in
ways that are consistent with the institution and unit's mission.
    (8) For example, officer of a state or national association, article published in a specific journal, and an evaluation of a local school
program.
    (9) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, in-service training, teaching in a PDS)
indicating the discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held, if any.

SECTION II - LIST OF ASSESSMENTS

    In this section, list the 6-8 assessments that are being submitted as evidence for meeting the ELCC standards. All programs
must provide a minimum of six assessments. If your state does not require a state licensure test in the content area, you must
substitute an assessment that documents candidate attainment of content knowledge in #1 below. For each assessment,
indicate the type or form of the assessment and when it is administered in the program.

1.  Please provide following assessment information (Response limited to 250 characters each field)
Type and Number of Assessment Name of Assessment

(10) Type or Form of Assessment (11) When the Assessment Is
Administered (12)

Assessment #1: Licensure assessment, or other content-based assessment (required) Portfolio Presentation Rubric
Presented and completed at the

end of the candidate's
coursework

Assessment #2: Assessment of content knowledge in educational leadership (required)

Course Grades
1. EDAL 520

Foundations of
Educational

Administration
2. EDAL 560 K-12

School Law

Course grades, which includes the use of rubrics,
projects, research papers, and field experience

Accumulated throughout the
course and the final grade is
recorded at the end of the

course

Assessment #3: Assessment that demonstrates candidates’ instructional leadership skills
in working with faculty on issues of instruction, curriculum, culture, and professional
development within the school. (Required)

Supervision of
Instruction Project

An aggregation of several smaller assessments with
rubrics leading to a complete observation and plan for

a teacher to improve instruction

From weeks 6 to 11 of EDAL
570 Principles of Education

Supervision

Assessment #4: Assessment that demonstrates candidates’ leadership skills through
school-level internship/clinical practice settings.

Internship
Experience:

Documentation and
Portfolio

Internship Portfolio Presentation Rubric: a collection of
assessments culminating in the mentor evaluation

demonstrating mastery of all seven ELCC standards
At the completion of EDAL 680

Internship

Assessment #5: Assessment of ability to support student learning and development
(required)

Educational
Leadership Employer

Survey
Survey of the graduate's performance by work

supervisor One year after graduation

Assessment #6: Assessment that demonstrates candidates’ organizational management
and community relations leadership skills in developing effective school-based
management and resource systems and school-community partnerships. (Required)

Organizational
Management and

Community Relations
Project

2 Rubrics to assess the candidate's school community
engagement

During LEAD 525 Public
Relations: Community

Partnerships

Assessment #7: Additional assessment that addresses ELCC standards (optional)
Assessment #8: Additional assessment that addresses ELCC standards (optional)

    (10) Identify assessment by title used in the program; refer to Section IV for further information on appropriate
assessment to include.
    (11) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test,
portfolio).
    (12) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student
teaching/internship, required courses [specify course title and numbers], or completion of the program).

SECTION III - RELATIONSHIP OF ASSESSMENT TO STANDARDS

    For each ELLC standard on the chart below, identify the assessment(s) in Section II that address the standard. One
assessment may apply to multiple ELLC standards.



1.  Standard 1.0: A building-level education leader applies knowledge that promotes the success of every student by
collaboratively facilitating the development, articulation, implementation, and stewardship of a shared school
vision of learning through the collection and use of data to identify school goals, assess organizational
effectiveness, and implement school plans to achieve school goals; promotion of continual and sustainable school
improvement; and evaluation of school progress and revision of school plans supported by school-based
stakeholders.

 #1#2#3#4#5#6#7#8
1.1 Candidates understand and can collaboratively develop, articulate, implement, and steward a
shared vision of learning for a school.
1.2 Candidates understand and can collect and use data to identify school goals, assess organizational
effectiveness, and implement plans to achieve school goals.
1.3 Candidates understand and can promote continual and sustainable school improvement. 
1.4 Candidates understand and can evaluate school progress and revise school plans supported by
school stakeholders.

2.  Standard 2.0: A building-level education leader applies knowledge that promotes the success of every student by
sustaining a school culture and instructional program conducive to student learning through collaboration, trust,
and a personalized learning environment with high expectations for students; creating and evaluating a
comprehensive, rigorous and coherent curricular and instructional school program; developing and supervising
the instructional and leadership capacity of school staff; and promoting the most effective and appropriate
technologies to support teaching and learning within a school environment.

 #1#2#3#4#5#6#7#8
2.1 Candidates understand and can sustain a school culture and instructional program conducive to
student learning through collaboration, trust, and a personalized learning environment with high
expectations for students.2.2 Candidates understand and can create and evaluate a comprehensive,
rigorous, and coherent curricular and instructional school program.
2.3 Candidates understand and can develop and supervise the instructional and leadership capacity of
school staff.
2.4 Candidates understand and can promote the most effective and appropriate technologies to
support teaching and learning in a school environment.

3.  Standard 3.0: A building-level education leader applies knowledge that promotes the success of every student by
ensuring the management of the school organization, operation, and resources through monitoring and
evaluating the school management and operational systems; efficiently using human, fiscal, and technological
resources in a school environment; promoting and protecting the welfare and safety of school students and staff;
developing school capacity for distributed leadership; and ensuring that teacher and organizational time is
focused to support high-quality instruction and student learning.

 #1#2#3#4#5#6#7#8
3.1 Candidates understand and can monitor and evaluate school management and operational
systems. 
3.2 Candidates understand and can efficiently use human, fiscal, and technological resources to
manage school operations.
3.3 Candidates understand and can promote school-based policies and procedures that protect the
welfare and safety of students and staff within the school. 
3.4 Candidates understand and can develop school capacity for distributed leadership. 
3.5 Candidates understand and can ensure teacher and organizational time focuses on supporting
high-quality school instruction and student learning.

4.  Standard 4.0: A building-level education leader applies knowledge that promotes the success of every student by
collaborating with faculty and community members, responding to diverse community interests and needs, and
mobilizing community resources on behalf of the school by collecting and analyzing information pertinent to
improvement of the school’s educational environment; promoting an understanding, appreciation, and use of the
diverse cultural, social, and intellectual resources within the school community; building and sustaining positive
school relationships with families and caregivers; and cultivating productive school relationships with community
partners.

 #1#2#3#4#5#6#7#8
4.1 Candidates understand and can collaborate with faculty and community members by collecting
and analyzing information pertinent to the improvement of the school’s educational environment. 
4.2 Candidates understand and can mobilize community resources by promoting an understanding,
appreciation, and use of diverse cultural, social, and intellectual resources within the school
community.
4.3 Candidates understand and can respond to community interests and needs by building and
sustaining positive school relationships with families and caregivers.
4.4 Candidates understand and can respond to community interests and needs by building and
sustaining productive school relationships with community partners.

5.  Standard 5.0: A building-level education leader applies knowledge that promotes the success of every student by
acting with integrity, fairness, and in an ethical manner to ensure a school system of accountability for every
student’s academic and social success by modeling school principles of self-awareness, reflective practice,
transparency, and ethical behavior as related to their roles within the school; safeguarding the values of
democracy, equity, and diversity within the school; evaluating the potential moral and legal consequences of
decision making in the school; and promoting social justice within the school to ensure that individual student
needs inform all aspects of schooling.



 #1#2#3#4#5#6#7#8
5.1 Candidates understand and can act with integrity and fairness to ensure a school system of
accountability for every student’s academic and social success.
5.2 Candidates understand and can model principles of self-awareness, reflective practice,
transparency, and ethical behavior as related to their roles within the school.
5.3 Candidates understand and can safeguard the values of democracy, equity, and diversity within
the school. 
5.4 Candidates understand and can evaluate the potential moral and legal consequences of decision
making in the school.
5.5 Candidates understand and can promote social justice within the school to ensure that individual
student needs inform all aspects of schooling.

6.  Standard 6.0: A building-level education leader applies knowledge that promotes the success of every student by
understanding, responding to, and influencing the larger political, social, economic, legal, and cultural context
through advocating for school students, families, and caregivers; acting to influence local, district, state, and
national decisions affecting student learning in a school environment; and anticipating and assessing emerging
trends and initiatives in order to adapt school-based leadership strategies.

 #1#2#3#4#5#6#7#8
6.1 Candidates understand and can advocate for school students, families, and caregivers.
6.2 Candidates understand and can act to influence local, district, state, and national decisions
affecting student learning in a school environment.
6.3 Candidates understand and can anticipate and assess emerging trends and initiatives in order to
adapt school-based leadership strategies.

7.  Standard 7.0: A building-level education leader applies knowledge that promotes the success of every student
through a substantial and sustained educational leadership internship experience that has school-based field
experiences and clinical internship practice within a school setting and is monitored by a qualified, on-site
mentor.

7.1 Substantial Field and Clinical Internship Experience: The program provides significant field experiences and
clinical internship practice for candidates within a school environment to synthesize and apply the content
knowledge and develop professional skills identified in the other Educational Leadership Building-Level Program
Standards through authentic, school-based leadership experiences. Information should be provided in Section IV,
Assessment 4 to address this standard. 
7.2 Sustained Internship Experience: Candidates are provided a six-month, concentrated (9–12 hours per week)
internship that includes field experiences within a school-based environment. Information should be provided in
Section I (Context), question 2, to address this standard. 
7.3 Qualified On-Site Mentor: An on-site school mentor who has demonstrated experience as an educational
leader within a school and is selected collaboratively by the intern and program faculty with training by the
supervising institution.

Information should be provided in Section I (Context), question 2, to address this standard.

SECTION IV - EVIDENCE FOR MEETING STANDARDS

    DIRECTIONS: The 6-8 key assessments listed in Section II must be documented and discussed in Section IV. Taken as a
whole, the assessments must demonstrate candidate mastery of the SPA standards. The key assessments should be required
of all candidates. Assessments, scoring guides/rubrics and data charts should be aligned with the SPA standards. This means
that the concepts in the SPA standards should be apparent in the assessments and in the scoring guides/rubrics to the same
depth, breadth, and specificity as in the SPA standards. Data tables should also be aligned with the SPA standards. The data
should be presented, in general, at the same level it is collected. For example, if a rubric collects data on 10 elements [each
relating to specific SPA standard(s)], then the data chart should report the data on each of the elements rather that reporting
a cumulative score.

In the description of each assessment below, the SPA has identified potential assessments that would be appropriate.
Assessments have been organized into the following three areas to be aligned with the elements in CAEP Standard 1:
• Content knowledge (Assessments 1 and 2)
• Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)
• Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional knowledge. If this is the
case, assessments that combine content and professional knowledge may be considered "content knowledge" assessments for
the purpose of this report.

For each assessment, the compiler should prepare one document that includes the following items: 

(1) A two-page narrative that includes the following:
a. A brief description of the assessment and its use in the program (one sentence may be sufficient);
b. A description of how this assessment specifically aligns with the standards it is cited for in Section III. Cite SPA standards
by number, title, and/or standard wording.
c. A brief analysis of the data findings;



d. An interpretation of how that data provides evidence for meeting standards, indicating the specific SPA standards by
number, title, and/or standard wording; 
and

(2) Assessment Documentation
e. The assessment tool itself or a rich description of the assessment (often the directions given to candidates);
f. The scoring guide/rubric for the assessment; and
g. Charts that provide candidate data derived from the assessment.

The responses for e, f, and g (above) should be limited to the equivalent of five text pages each , however in some cases
assessment instruments or scoring guides/rubrics may go beyond five pages. 

Note: As much as possible, combine all of the files for one assessment into a single file. That is, create one file for Assessment
#4 that includes the two-page narrative (items a – d above), the assessment itself (item e above), the scoring guide (item f
above, and the data chart (item g above). Each attachment should be no larger than 2 mb. Do not include candidate work or
syllabi. There is a limit of 20 attachments for the entire report so it is crucial that you combine files as much as possible.
Please name files as directed in the guidelines for preparing a SPA Program Report found on the CAEP website at:
http://caepnet.org/accreditation/caep-accreditation/spa-program-review-policies-and-procedur 

1.  State licensure tests or professional examinations of content knowledge. ELCC standards addressed in this entry
could include but are not limited to: Standard 1.0, 2.0, 3.0, 4.0, 5.0, and 6.0. If your state does not require
licensure tests or professional examinations in the content area, data from another assessment must be
presented to document candidate attainment of content knowledge. (Answer Required) 

Provide assessment information as outlined in the directions for Section IV

Assessment #1: Portfolio
See the Attachment panel.

2.  Assessment of content knowledge in educational leadership. ELCC standards addressed in this assessment could
include but are not limited to Standard 1.0, 2.0, 3.0, 4.0, 5.0, and 6.0. Examples of assessments include course
grades, comprehensive examinations, essays, and/or case studies. (Answer Required)

Provide assessment information as outlined in the directions for Section IV

Assessment #2: Course Grades
See the Attachment panel.

3.  Assessment that demonstrates candidates’ instructional leadership skills in working with faculty on issues of
instruction, curriculum, culture, and professional development within the school. ELCC standards that could be
addressed in this assessment include but are not limited to: Standard 1.0, 2.0, and 5.0. Examples of assessments
include conducting faculty observations, developing a faculty professional development plan, a faculty
intervention plan, and/or a school instruction/curriculum project. (Answer Required) 

Provide assessment information as outlined in the directions for Section IV.

Assessment #3: Supervision of Instruction Project
See the Attachment panel.

4.  Assessment that demonstrates candidates leadership skills through school-level internship/clinical practice
settings. ELCC standards that could be addressed in this assessment include but are not limited to: Standard 1.0,
2.0, 3.0, 4.0, 5.0, and 6.0. Examples of assessments include faculty evaluations of candidates’ performances,
internship/clinical site supervisors’ evaluations of candidates’ performances, internship projects, and evaluation
of candidates’ formative and summative logs and reflections. (Answer Required) 

Provide assessment information as outlined in the directions for Section IV.

Assessment #4: Internship
See the Attachment panel.

5.  Assessment that demonstrates candidates’ school leadership skills that support P-12 student learning within a
school. ELCC standards that could be addressed in this assessment include but are not limited to: Standard 1.0,
2.0, 3.0, 4.0, 5.0, and 6.0. Examples of assessments include a school leadership intervention project, an action
research project to improve a school problem related to P-12 student learning, and/or project to develop a school
P-12 student learning model. (Answer Required) 

Provide assessment information as outlined in the directions for Section IV

Assessment #5: Employer Survey of Leadership Impact



See the Attachment panel.

6.  Assessment that demonstrates candidates’ organizational management and community relations leadership skills
in developing effective school-based management and resource systems and school-community partnerships.
ELCC standards that could be addressed in this assessment include but are not limited to: Standard 3.0, 4.0, and
5.0. Examples of assessments include developing school-based strategic plans, a school improvement project, a
school-community relations strategic plan, and/or a school simulation. (Answer Required)

Provide assessment information as outlined in the directions for Section IV

Assessment #6: Community Relations & Organizational Management
See the Attachment panel.

7.  Additional assessment that addresses ELCC standards (optional). ELCC standards that could be addressed in this
assessment include but are not limited to standards 1-6. Examples of assessments include portfolio tasks,
postgraduate 360 evaluations, action research projects, needs assessment projects, faculty intervention plans,
strategic plans, simulations, school intervention plans, internship evaluations, candidate test scores on
comprehensive exams, licensure tests not reported in #1, and follow-up studies of employers. 

Provide assessment information as outlined in the directions for Section IV

8.  Additional assessment that addresses ELCC standards (optional). ELCC standards that could be addressed in this
assessment include but are not limited to standards 1-6. Examples of assessments include portfolio tasks,
postgraduate 360 evaluations, action research projects, needs assessment projects, faculty intervention plans,
strategic plans, simulations, school intervention plans, internship evaluations, candidate test scores on
comprehensive exams, licensure tests not reported in #1, and follow-up studies of employers. 

Provide assessment information as outlined in the directions for Section IV

SECTION V - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

1.  Evidence must be presented in this section that assessment results have been analyzed and have been or will be
used to improve candidate performance and strengthen the program. This description should not link
improvements to individual assessments but, rather, it should summarize principal findings from the evidence,
the faculty's interpretation of those findings, and changes made in (or planned for) the program as a result.
Describe the steps program faculty has taken to use information from assessments for improvement of both
candidate performance and the program. This information should be organized around (1) content knowledge,
(2) professional and pedagogical knowledge, skill, and dispositions, and (3) student learning. 

(Response limited to 12,000 characters)

Introduction: 
The Educational Leadership Program at Andrews University embraces continuous
improvement by assessing our program to improve instruction and deliver optimum
learning experiences for our students. As the program faculty have examined our
assessment results, it has become apparent to us that we needed to reorganize some
of our assessments to more clearly and logically meet each ELCC standard. To
accomplish this, some of our assessments have been revised to very deliberately
focus on content knowledge (Assessments #1 and #2) and some on skills
(Assessments #3, #4, #5, and #6). In doing these revisions, we have also
redistributed how we meet some of the standards. For example, Assessment #3,
which used to address a fairly wide range of standards, focuses exclusively on the
three elements of Standard 2. We believe that these changes will improve our ability
to provide the necessary content knowledge as well as to monitor candidates' ability to
meet the ELCC standards, both those that are skill based and those dealing with
content knowledge. 

Content Knowledge: 



As program faculty have examined the evidence from assessments of content
knowledge (Assessments #1 and #2), we have seen that our completers are
performing at the Satisfactory level (3 out of 5 on our Likert scale) or above, with the
majority of candidates scoring that the Proficient or Exceptional levels (4 or 5). This is
true for both the portfolio assessment (Assessment #1) and the course grades
assessment (Assessment #2). 

We are proud of our candidates' consistently solid performance on our portfolio
assessment as a rigorous summative assessment of their learning throughout the
whole program. Though we have periodically reviewed and revised the structure of the
portfolio over the years, it has continued to be a pillar of our candidates' learning
across all ELCC standards and elements. Candidates' display, reflection, and final
presentation of their learning artifacts in the portfolio continue to provide a
comprehensive view of their attainment of content knowledge in each ELCC standard
and element. Program faculty will continue to monitor not only candidate performance
on this assessment but also the continuing relevance of the structure, procedures, and
content associated with the assessment. 

While Assessment #2 includes grades from only two courses, repeated review and
evaluation of these courses has shown that they are content rich and that they
effectively evaluate candidate content knowledge. More importantly, candidates are
provided with opportunities to transfer their mastery of administrative concepts
learned into practical experiences through comprehensive field experiences in most
courses. 

EDAL520 Foundations of Educational Administration comprehensively reviews major
theories and conceptual frameworks of best practices in school-based leadership.
Candidates continue to show their mastery of the knowledge bases in multiple
assignments. We continue to review and select the best textbook and latest research
journal articles to give candidates the most cutting-edge research and proven
knowledge base.

EDAL560 School Law offers extensive case study readings in constitutional, legislative,
administrative and case law, researching the 15 most prominent cases in American
public education and their impact on education. Mastery of this crucial knowledge base
for school-based leaders enables candidates to acquire essential knowledge of
student, teacher, and parent rights. 

Program faculty annually review course evaluation feedback from candidates, which is
taken into account in making course changes, which have included change of
instructors, timing of the course, and flexibility in credits assigned to the course. In
addition, an APA tutorial was developed and implemented for candidates having
difficulty in formatting papers needed throughout their course work. 

Professional and Pedagogical Knowledge, Skills, and Dispositions: 
As program faculty have examined the findings of Assessments #3, #4, and #6, they
have gained some insights into candidates' growth in professional and pedagogical
knowledge, skills, and dispositions. 



Candidates gain invaluable supervision experience (some of the activities of which are
assessed in Assessment #3, Supervision of Instruction) in EDAL 570 Principles of
Education Supervision. This course, which has been a backbone of our program for
decades, has created an intensive experience for candidates that walks them through
the detailed aspects of supervising and improving instruction in the K-12 school
setting. Candidates have consistently achieved high levels of success in this course
and on this assessment. Faculty will continue to monitor candidate performance in
order to ensure the ongoing effectiveness of the course and its assessments. 

Results of Assessment #4 (Internship Portfolio) show that all candidates perform at
least satisfactorily on most of the individual tasks involved in the internship. However,
faculty have observed that many candidates do not perform as well on activities
involving school law as they did on most other internship activities. So while
candidates show sufficient knowledge of school law (see Assessment #2 above),
internship evaluations (see Assessment #4) show that candidates have difficulty in
applying school law in field experiences. Faculty believe this is because interns, while
they have the knowledge, have limited opportunities to engage in practical use of the
knowledge. As interns (not full-time administrators), they are not privy to all the
conversations or the processes related to sensitive legal issues (e.g., employment
disputes or fiscal legal issues). Faculty are planning to discuss ways to improve this
situation. 

Our current findings from Assessment #6 (Organizational Management and
Community Relations Project) confirm our decade-long improvement in our
candidates' professional skills in community relationships and leadership. In the early
2000s, public relations and community engagement had been incorporated into other
administrative courses. Increased use of ISLLC standards and later the ELCC
standards moved us in 2006 to develop a course focusing exclusively on
public/community relations/communication. In our preparation to fulfill the ELCC 2002
standards in 2010, we added more administrative skills (ELCC Standard 3) to this
assessment and later added socio-political trends and advocacy skills (ELCC Standard
6). In 2012, the planning and implementation of community building activities and
events were given equal emphasis based on early data collection. Going forward, we
are reversing the order of these parts (phases) of the assessment based on candidate
feedback. 

Student Learning: 
Assessment #5 (Employer Survey) addresses completers' ability to support student
learning and development. As program faculty have examined survey results, we have
noticed that all completers in the two applications of this survey (2012-2014 and
2015-2016) were rated highly, with one exception. In the case of the one with lower
ratings, the survey respondent noted that "this student has some difficulties with
making decisions on her own," suggesting that it may not have been an issue of the
completer's competence (experience/training) but of her confidence. Since this
involves a single completer, we could suppose that this is simply an anomaly.
However, we plan to explore whether there is something that we need to do in our
program to encourage candidates to grow in confidence in their competency to make
administrative decisions. 



When ELCC reviewers pointed out that our employer survey was built on the old
(2002) ELCC standards, program faculty set out to recreate the survey to not only
meet the 2011 ELCC standards but also to shorten the survey to (a) make completing
the survey a less onerous task for busy administrators, and (b) focus it more
specifically on completers' ability to support student learning and development. We
believe the newly created survey, which we will pilot in May 2018, will be a big
improvement over the old survey. Faculty look forward to getting results of the new
survey, and will happily analyze both the completer data it will yield and the
effectiveness of the survey instrument itself. 

Summary: 
Program faculty have been thankful for the insights gained through the process of
examining assessment results, and will continue to monitor program effectiveness and
candidate progress in order to support continuous improvement of our Educational
Leadership program. 

SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

1.  For Revised Reports: Describe what changes or additions have been made to address the standards that were not
met in the original submission. Provide new responses to questions and/or new documents to verify the changes
described in this section. Specific instructions for preparing a Revised Report are available on the CAEP website
at http://caepnet.org/accreditation/caep-accreditation/spa-program-review-policies-and-procedur 

For Response to Conditions Reports: Describe what changes or additions have been made to address the
conditions cited in the original recognition report. Provide new responses to questions and/or new documents to
verify the changes described in this section. Specific instructions for preparing a Response to Conditions Report
are available on the CAEP website at http://caepnet.org/accreditation/caep-accreditation/spa-program-review-
policies-and-procedur 

(Response limited to 24,000 characters.)

AREAS FOR CONSIDERATION NOTED BY THE ELCC REVIEWERS:
Assessments #2, #3, #4, #5, #6, and #7
Scoring Rubric: Multiple standard elements are lumped together ELCC (3.1, 3.2, 3.3)
into one measurement making it impossible to determine mastery on any single
standard element. Measure each standard element independently.

Align scoring rubrics and data charts to assessment activities.

Scoring rubrics should reflect assessment activities and criteria that address a
majority of standard elements. Also, it is helpful to use specific element indicators
(content knowledge for assessments 1 & 2, and professional skills for assessments 3,
4, 5, and 6) to indicate expected performance at different levels of the scoring rubric.
See the 2011 ELCC Building Level Standards, starting on page 8.

Data collected on multiple items for the same standard element must be averaged to
obtain an aggregated data score for the standard element. Data must be summarized
for each ELCC standard as a whole (e.g., ELCC 1.0, 2.0). This information is helpful for
analyzing candidate proficiency on each ELCC standard in Section IV, part 1(c and d).

Assessment #1 - Since your state does not require a state licensure test in the



content area, you must substitute an assessment that documents candidate
attainment of content knowledge. Please use the guidelines for documentation of an
assessment as is outlined in the introduction to Section IV in the program report
template as a resource.

Assessment #2 - Revise the assessment description to provide a rationale for how the
courses for this assessment align with specific 2011 ELCC standards.

Assessment #5 - Please provide the definitions rubric that will outline how candidate
performance at each level of the Likert scale will be determined for each ELCC
standard element listed.

Assessments #5 and #6
These assessments are aligned to the 2002 ELCC standards rather than the 2011
ELCC standards. Revise the assessments to align to the 2011 ELCC standards as
required by CAEP.

Assessment #7 does not identify activities related to the standard elements. Identify
and assess a clear set of internship activities that relate to the indicated standard
elements.
---------------
OUR RESPONSE:

Scoring Rubrics: 
We have carefully re-aligned or revised all our scoring rubrics across Assessments 1,
2, 3, 4, 5, and 6 to ensure that each line measures only one ELCC standard element,
making it easy to determine mastery on each element.

The reviewers were concerned that our scoring rubrics and data charts were not
sufficiently aligned to the assessment activities. We have taken care to make sure
these items are explicitly aligned with each other. 

Scoring rubrics have been reviewed and aligned so they now reflect assessment
activities and criteria that address the standards and their elements appropriately.
Specific element indicators have been used to indicate expected performance at
different levels of the scoring rubric. 

Reviewers also asked that data collected on multiple items for the same standard
element should be averaged to obtain an aggregated data score for that element. We
have provided such aggregated data where possible. In addition, per the reviewers'
request, we have also summarized data for each ELCC standard as a whole in our
assessment documents where possible.

Assessment #1: 
Realizing that we need to use a valid assessment in lieu of a state licensure test
(which is not required in Michigan), we have chosen to present our program portfolio
assessment as Assessment #1. The completion of this portfolio is a graduation
requirement for all candidates in the Educational Leadership MA program. The
portfolio is an assessment process that results in a collection of carefully chosen



artifacts to describe and document the attainment of content knowledge and level of
mastery of ELCC building-level standards. It is developmental, reflective, scholarly,
representational, synthesizing, and individualized. 

Assessment #2: 
We continue to use selected course grades to demonstrate candidates' content
knowledge for Assessment 2. At the reviewers' request, we have revised our
assessment description to provide a sound rationale for why we have chosen to use
the grades for the two courses that we have selected. In summary, we have chosen
those courses because they cover a broad range of the content knowledge required by
ELCC. The course grades are based on candidate performance in the courses on
various assessment, including projects, research papers, and field experience.

Assessment #5: 
Reviewers have asked us to provide a "definitions rubric" that shows how each
candidate performance level on the Likert scale aligns with the relevant ELCC standard
element. We understand the reason for this request_that respondents should be rating
our graduates based on concrete descriptors. At the same time, we also realize
inherent weaknesses in our survey design, namely that it was created to align with the
2002 ELCC standards (also noted by ELCC reviewers), and that at 30 questions it was
exhaustingly lengthy. Our response to this situation was two pronged: 

(a) We have created a new, more robust survey, much shorter (12 questions) and
focused on the 2011 ELCC standards, and more specifically, those that pertain to the
completers' ability to support student learning and development. This new survey,
rather than requiring an accompanying definitions rubric, has detailed descriptions of
each performance level built into the survey, enabling us to see clear evidence for how
the selected ELCC standard elements are being met. Unfortunately, we have not yet
had an opportunity to pilot the new survey (which is conducted one year after
candidates have graduated), so we have no assessment data to accompany it. We
plan to pilot the survey with our May 2017 cohort of completers, the most recent to be
eligible for this assessment.

(b) For data presentation purposes, we have realigned the old employer survey as
best we could to the 2011 ELCC standards, without changing the wording of the
survey questions (which would compromise the integrity of the data associated with
this survey). It seemed impractical to engage in the cumbersome process of creating a
definitions rubric for the old survey that will never again be administered, so we have
simply re-presented the existing data in this submission, aligned to the 2011 ELCC
standards, to provide stronger evidence for candidate ability to support student
learning and development. 

Assessments #5 and #6: 
As stated above, we have realigned Assessment #5 to the 2011 ELCC standards. We
have done the same with Assessment #6, as described in the new Assessment #6
document. 

Assessment #7: 
What we presented for Assessment #7 in our last submission was an assessment of



our candidates' portfolio presentation. Since we have decided to use the portfolio
assessment as a content knowledge assessment for Assessment #1, we have decided
not to do an Assessment #7. We have taken to heart the reviewers' feedback on our
past presentation of the portfolio assessment and have revised how we present it as
Assessment #1. 

SUMMARY:
To summarize our response to the reviewers' feedback, we have resubmitted the
following portions of the report, with the changes as noted in the preceding
paragraphs:

--Section I
--Section II
--Section III
--Section IV, Assessments 1, 2, 3, 4, 5, and 6
--Section V 
--Section VI

Please click "Next"

    This is the end of the report. Please click "Next" to proceed.


