EDAD 570 Session 7
Supervi sion of Instruction Hel pi ng Teachers to Pl an
and | npl ement Curricul um

NEEDED: Large sheets of paper and markers
Put Title Slide Up.
1. Record and Prayer. (Ask for requests and for a volunteer.)

2. Conti nuation of "Hel pi ng Teachers wi th A assroomManagenent." Do
Case Study from Session 6.

3. Revi ew of yesterday's | esson.

A. Separate students into two groups.

B. Distribute 2 | arge sheets of paper and markers to each
group.

C. Have each group create an instrument for evaluating
di sciplinary climate and practices inthe classroomon one
sheet .

D. Have each group create an instrument for evaluating

disciplinary climate and practices in the school on the
ot her sheet.
E. Have groups report to the rest of the class.

4. Revi ew Cont i nued. Have students summari ze their feelings about
cl assroommanagenent and school discipline. Have themshare their
sunmari es with each other. Have each student state the vi ewpoi nt
of another student in the class.

5. Topi cs of Discussion: Put Up Slide.

6. Definitionof Curriculum(fromthe D ctionary of Education: (Put
up slide) "atask of supervisiondirectedtoward desi gni ng or
redesi gni ng t he gui del i nes for instruction; includes devel opnent
of specifications indicatingwhat isto betaught, by whom when,
where, and in what sequence or pattern.”

A. Noti ce that teachers are not includedinthis definition.
| believethat curriculumdevel opnent is not the task of
supervi sion al one. It nust be a conbi ned ef fort anong al
t he school personnel, but particularly a cooperative venture
bet ween supervi sors and teachers.

B. CQurri cul umdevel oprrent i nvol ves an al nost conti nuous process
of deci si on nmaking.



C. Teachers and supervi sors are engaged i n thi s process when
they attenpt to answer questions such as:

1. When do we introduce fractions?

2. Shall we start a programin use of conmputers?

3. Whi ch expl oratory experiences should we provide inthe
m ddl e school ?

4. Shoul d we offer French or Gernman?

5. Shall we add sex education to the curricul unf

6. Are there enough carryover sports in the physical
educati on departnent?

D. There are literal ly hundreds of kinds of questions that nust

be answer ed by a school systemif its curriculumis not to
remai n dor mant.

E. Sone of these questions nust be asked repeat edl y because
curricul um devel opnent is a continuous, nonendi ng process.

The supervi sor has several responsibilitiesinthe process of
curricul um devel opnent .

A. As one approach, he or shemay initi ate a broad study of the
curriculumby enlisting teachers in the preparation or
revi sion of the school's phil osophy.

B. The supervi sor nay stinul ate teachers toidentify curriculum
probl ens of concern to themor nmay even suggest probl ens
that m ght be of interest to them

C. He or she hel ps set up t he groups and subgroups needed f or
study of a problem

It is the supervisor's responsibility to provide tineg,
f lities, and resources teachers must have to perform
t r task of curriculum devel opnent.

1. Shoul d be rel eased tine.

2. Means extra cost for the school for substitutes and
mat eri al s.

3. Must be done in order torevitalizethe curriculumso
it will not becone an out noded, irrel evant i nstrunent
to its | earners.

The Supervisor in Curriculum Devel opnent

A. It is often saidthat the supervisor acts as a catal yst, or
change agent.

B. I nthe job of curriculumdevel opnent it i s the supervisor
who hel ps teachers identify curricul umprobl ens and hel ps
facilitate the study and search for solutions.

C. She or he stinul ates teachers tol ook at the curri cul umand
come up with recommendations for inprovenents.
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It is the | eader who sparks a di ssatisfaction with the
status quo and causes teachers to want to make revisions.

The supervisor is acurriculumworker, aparticipant ina
cooperati ve process of which she or heis only one nenber -
a respected nenber, one hopes.

The supervisor's authority and claimto respect shoul d
result not just fromstatus but also fromthe | evel of
credibility that he or she can induce in fell ow workers.

The supervi sor i s not the devel oper and shoul d not behave in

such a manner. It takes two or nore to develop a
curricul um

Leadership For Curricul um Devel opnent

A.

C.

The approaches to curricul umcan come fromtwo di fferent
avenues: 1) the conprehensive approach, with permts a
total viewof the curriculum and 2) the problem centered
approach, whichis confinedto study of specific curriculum
probl ens identified by teachers.

The conprehensi ve approach requi res a gl obal | ook at t he
curriculum and uncovers unidentified probl ens.

The probl em centered approach is a response to probl ens
already identified by faculty nenbers.

The Conprehensive Approach

A.

Let's |l ook at two nodels for curriculum devel opnment.
(Put up slides)

This first nodel can bereferredto as the Sinplified Mddel
for Curriculum Devel opment. Does it |look famliar?

This second nodel may be called an Expanded Model for
Curricul um Devel opnent .

This nmodel inplies a fixed sequence of tasks.

1. A study of the curriculum begins with witing a

st at ement of the phil osophy and ai ns espoused by t he

school or school system

This is followed by stating curricul ar goals.

Next cones t he specification of curricul ar objecti ves.

Fol | owi ng approval of the objectives, curriculum

proposals are developed by the representative

conm ttees and consi dered by the faculty.

5. Those that are endorsed by the faculty are then
i mpl enent ed.

BN
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13.

out.

E. Let's l ook at the first five stages of this nodel today,
then do a little bit of practice.

Phi | osophy?

A 4 Elements: (put up slide)

1. Pur pose of education
2. Nat ure of | earning
3. Nat ure of the |earner
4. Nat ure of society

B. The National Study of School Eval uati on recomended t wel ve
itens that el enentary school faculties shoul d consi der for
possi bl einclusioninastatenent of philosophy. (put up
slide)

1. Read with cl ass.
2. Which to you agree with? Disagree with? Wy?

C. Exanpl e of a phil osophy: Distribute a copy of Andrews
Acadeny statenment of philosophy.

Al nms.

A Ai ms can be consi dered an extension of the statenment of
phi | osophy.

B. Facul ti es of ten produce docunents entitled "Phil osophy and
Ainms. "

C. The phil osophy itself is cast into statenments of belief.
An acconpanying statement of ains, is a set of broad
pur poses of educati on.

E. These ains themselves are value |aden and reveal
phi | osophi cal positions.

F. Aims are often inseparable from the phil osophy. I n
addition, it is not necessary to separate them

G Exanpl e of a statenment of ai ns: put up slide of Carbondal e
Hi gh School (IL).

Curricul um Goal s.

A. After the facul ty has established t he phil osophi cal prem ses

6. Inthe |l ast stage of the nodel, eval uati on pl ans are
desi gned, revi ewed by the faculty, and then carri ed

and ainms towhichit clains allegiance, it shouldturnits
attention to a statenent of curriculum goals.
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Curri

Witi

Curriculumgoal s are expectations of thelearners as they
encounter the curriculumand are stated i n nore general,
nonbehavi oral terns.

Exanpl e of Statement of Curriculum Goals: Distribute
Handout .

cul um Obj ecti ves.
Statenments of curriculumobjectives nust ultimtely be

drafted and accepted ontwo | evel s: first, school -w de (or
system wi de), cutting across disciplines and grade | evel s.

and second, within a particular discipline or grade |evel.

The progressi on fromthe statenent of phil osophy and ai ns to
the statenment of goals and finally to the statenment of
obj ectives is increasingly nore specific.

Wel | defined curricul umobj ecti ves neet the sane st andar ds
as well-defined instructional objectives.

1. They state what | earners are expected to achieve.

2. They st at e under what condi ti ons t hey nmust denonstrate
t he behavi or.

3. They st at e what | evel of perfornmance t hey nust attain.

The not abl e di f ference bet ween i nstructional objectives and
curricul ar objectivesisthat instructional objectives are
geared for the individual while curricul umobjectives are
geared for the individual.

Periodically, the faculty of a school shoul d subject its
curriculumto this type of conprehensi ve study. It gives
the faculty an opportunity to anal yze the entire curricul um
and t o avoi d t he conmon error in curriculumdevel opment,

whi ch i s a pat chwor k appr oach of addi ng and dr oppi ng cour ses
and units.

ng Curricul um Gui des.

The supervi sor can hel p teachers t ake a conpr ehensi ve | ook
an entire discipline, field, or grade |evel.

For exanpl e, the supervi sor may work wit h t he soci al studi es
t eachers of a secondary school wi th he obj ect of i nproving
the entire social studies program

Witing acurriculumguidethat covers the entire sequence
of afieldis acomonway i nwhichteachers becone i nvol ved
insystematic study of a particular fieldor across fields.

A curriculumguide is a general plan for a particular
sequence of courses within adiscipline, for aparticul ar
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sequence of grade |levels, or interdisciplinary prograns.

E. A curriculumguide my al so be witten for a particul ar
grade |l evel or course within a discipline.

F. Curricul umgui des are created i n a nunber of formats, one of
whi ch | used as part of the NAD CurriculumCommittee. It
contains the follow ng el enents:

1. I nt roducti on, which shouldinclude: 1) areferenceto
t he school ' s statenment of phil osophy and ains; 2) a
reference to school-wide curriculum goals and
obj ectives that pertaintothe field; and 3) curricul um
goal s and obj ectives for all students inthe particul ar
field or grade | evels.

| nstructional goals

| nstructional objectives

2

3

4. Learning activities

5 Eval uation techni ques
6

Resources, both human and materi al

G To get afeel for creating curriculumgui des we are goingto
assume that we are the social studies departnent of a
particul ar Christian school and we are going to devel op a
new Curriculum Guide for the Social Studies Departnent.

1. Di stri bute handout.

2. Have students do a very brief guide.

3. Tell themthis is only a little taste of a very
detai |l ed process.

Conti nui ng Probl ens of Curricul umDevel opnment. As supervisors and
t eachers i nvol ve t henmsel ves i n curricul umdevel opnent they wi |l |
encounter three recurrent and maj or probl enms: scope, sequence,
and bal ance. Each of the three probl ens nust be resol ved duri ng

t he pl anni ng stage, requiring some very difficult decisions onthe
part of the faculty.

A. Scope of the Curriculum (put up slide)
1. Who shoul d deci de on content?
2. What Cont ent Should Be | ncl uded?

B. Sequence of the Curricul um
1. I n what order should the subject matter be presented?
2. On what bases do we det erm ne t he sequence of content?

C. Bal ance
1. Ther e must be bal ance bet ween general educati on and

speci al i zed educati on.



17.

18.

2. Ther e must be a bal ance bet ween t he academ ¢ and t he
vocati onal aspects of the curriculum

3. Ther e nust be a bal ance bet ween content ai ned at t he
i mmedi ate and the | ong-range needs of | earners.

4. Ther e nust be a bal ance bet ween the chil d-cent er ed
approach and the subject-centered approach to
curricul um

Course Qutli nes

A. After the curricul umgui de has been est abl i shed t he t eacher
can begi n creating course outlines for particul ar subjects
within the discipline.

B. Good course outlines contain the follow ng el enents:
(di stribute handout; discuss)

C. Here is an exanple of a course outline. (distribute
gover nment course outline)

End. Curriculumdevel opnment calls on supervisors to be fam i ar
with efforts to change, reform and restructure the school s.
Supervisors work with faculties in finding ways to solve
controversial curriculumissues and prevent controversies from
ari sing. The supervisor plays aninstrunental role in pronoting
curricul um devel opnent.



