EDAD 570 Session 1
Supervi sion of Instruction | ntroducti on
What is Supervision?

| ntroduction (Have Slide "Wat is Supervision?" Posted)

1. Take Record.

A I ntroduce Yourself to Students.
1 Name and fam ly information
2. Enpl oynent
3. Leader shi p program
4. Why | am able to teach this course:
a. Supervi sing Instructor
b. Admi ni strative Team
cC. Curricul um Devel opnent Commttee
d. Acadenmic Affairs Conmttee
e. Uni versity Supervi sor
f. Asked to be on several evaluation teans
g. NAD Curriculumcommttee
h. Conducted in-service sem nars
B. Have each student introduce her/hinself.
1. Name and fam |y
2. Pl ace of enpl oynment and/or status in school
3. Purpose for taking this course

4. Car eer Goal s

2. G ve Worship Thought. Read "Jesus' Teachi ng Method." From
Desire of Ages, pp. 253-255.

3. Prayer.
4. Di stri bute Course Qutline.

A. Read outline together

B. Pause after each section for questions and/or
clarifications

C. Di stribute Case Study #1 and #2 when they are reached in
t he course outline
Go through requirenments of each case study
Fi ni sh goi ng through course outline
Ask for any questions or clarifications

nmo



EDAD 570 Session 1
Supervi sion of Instruction | ntroducti on

What is Supervision?

What is Supervision?

Put up slide "Topics of Discussion.” Go over with students.

Padda-lina.. ..

A. Tel | students you want to teach thema song. Tell themt hat
they wi Il sing al ong mﬁtq }he i nstructor onthe chorus, and

then the instructor w sing the verses. Teach the
chorus to the students.

2. Practi ce.
B. Ask students to pair up with one other individual.
1. Have pairs take out one piece of paper and one
pencil .
2. Tel | pairs that one of the two must drawwhat | sing
about during the verses.
3. Bef ore t he chorus i s over the draw ng nust be conpl et ed

and t he paper and pencil nmust be passed to t he ot her
person in the pair.

4. This person nust do the sane as the first.
5. Thisw |l berepeateduntil all the verses have been
sung.

C. Performthe Activity.

Explain to students how drawing illustrations of key
concepts can be a useful tool in instruction.

VWhat Does Good Teachi ng Look Like?
A. Di stri bute handout "The Exceptional Learning Environment”

B. Tel |l studentstoindividually fill in each quadrant with
characteristics of the exceptional |earning environnent.

C. G ve students several mnutes to do this.

Ask students to share with another individual in the
cl assroomtheir lists.

E. G ve students several mnutes to do this.
F. Distribute | arge sheets of paper and markers.
1. Followi ngthe tradition of paddalina... have t hese

pairsillustrate what the Exceptional O assroom"| ooks



like." No words. o _
2. After students have had sufficient time have each group
share with the entire cl ass.

G Expl ainto students that the purpose of this courseisto
hel p students realize the full extent of the work of the
supervisor--whether if itisafull-timejobor as part of
ot her expected work. This courseis not designed so nmuchto
t each good t eachi ng net hods. You have or will | earn those
i n Model s of Teaching or inthe Sunmer Institute. Instead
inthis course we want to be able to know howto | ook for
good teachi ng, howto support it, howto encourage teachers
toinprove, and howtodothat inthetinefranme avail abl e.

Definition of Supervision.

A. | am going to show you three different definitions of
i nstructional supervision.
B. As we read them together, 1look for identifying

characteristics that descri be the concept of instructional
supervi si on.

C. Put slides on overhead. Read them together.

D. Not e howt hese definitions focus onthreethings: 1) the
behavi or of supervisors; 2) assistingteachers; and 3) the
ultimte benefit of the student.

E. Have students write out in their own words what Supervi sion
means.

F. Have students share their definitions.

G Many of t he contenporary definitions of supervision stress

servi ce, cooperation, and denocracy. That is howwe are
going to focus our | ook at supervision in this course.

Hi stori cal Approaches

A. Super vi si on has gone t hr ough nany net anor phoses. Thi s has
been t he case because supervi sory behavi ors and practi ces
are affected by political, social, religious, and industri al
forces existent at the tine.
It was not until the establishment of organi zed school s t hat
the need for specialized school supervisors materialized.

C. Let's take al ook at the Maj or Periods inthe Devel oprment of
Supervision. (Put slide on overhead)
Go through list. Explain nmeaning of terns:
1. | nspection, was often deri ded as "snoopervi sion."

This is where alnost literally, inspectors went to
school s t o "check" on teachers to make sure t hey were
doi ng exactly what they were suppose to be doi ng.
Joki ngly, but not entirely true, it issaidthat in
France, the m nister of Education can go into any
cl assroom in any school, and knowexact|y where the
teacher is what she is teaching.



6.

10.

Thi s next slidel amgoingto showyouillustrates how
t he appeal to authority was very evident inthistine
period. This set of Instructions tothe Teacher in
Harri son, Sout h Dakota, w dely reproduced for teachers.
gPut up slides, read, comments)

Put previous slide back up)
Wth the advent of the I ndustrial Revol ution andthe
i nfl uence of persons |ike Frederick W Tayl or and Max
Weber in the late 19th and early 20th centuri es,
scientific and bureaucratic approaches to supervi si on
repl aced inspection. o
Sci entific managenent and ef fi ci ency wer e bywor ds of
t he new approach. Taylor stated if organizations
foll owed established principles for efficiency,
producti on woul d presunabl y be hi gh. Supervi sors had
but to assure the rigorous application of the
princi pl es.
Whil e Taylor was expounding on his scientific
managenent, Weber was pronoting the concept of
bur eaucrati ¢ managenent of organi zati ons as t he i dea
nodel for achieving and productivity. This nodel
provided for a hierarchy of authority and
responsibility.
The bureaucratic nodel becane the pervasive
organi zational structureinall humaninstitutions. In
fact, the bureaucratic nodel has become so entrenched
i nour lives that "bureaucracy" has beconme, under sone
ci rcunmst ances, a derogatory term
"Scientific" supervisors |ook for fixed principles of
teaching drawn from the research which can be
prescribed for the teachers. To these supervi sors,
teaching is a science rather than an art, and t hey
bel i eve that by foll owi ng a prescri bed set of rul es
teachers are bound to be successful.
By the m d-20th century, supervisionturnedin the
direction of human rel ations and group dynam cs.
Stress on t he denocratic process and the appli cati on of
t he behavi oral sci ences commanded t he attenti on of
supervi sors.
Supervi sors begantorealizethat their success was
dependent nmore on interpersonal skills than on
t echni cal skills and knowl edge. The prefix "super” on

supervision declined in inportance. The word
supervisionitsel f becarme nodified wi th such words as
col | aborati ve, cooperative, denocrati c, and

consul tative. This change of focus has conti nued and
intensified into the present.

Probl ens That Conpli cate t he Supervi sory Rol e (Put up slide)
Supervision today is conplicated by a nunber of factors:

A

The

term Supervision is subject to many different



interpretations. A search of the literature finds
adm nistrative, clinical, consultative, devel opnent al,
differentiated, educational, general, instructional, and
peer approaches to supervi sion.

1. This is further conplicated when you consi der the
scientific vs. art approach to teaching.
2. Sone experts enphasi ze a si ngl e approach or type of

supervision. Ohers take a nore eclectic approach.

B. Differing Conceptions of Effective Teaching.

1. Some supervisors | ook at process, that is, the
denmonstration of teaching skills.
Sone focus on product, such as test scores of students.

Sone i ncl ude the teacher's personal and prof essi onal
attributesintheir description of effective teaching.
Sone are partial to certain nodels and styl es of
t eachi ng.

Sone sm | e, for exanple, on di scovery | earni ng and
frown on | ecturing.

Sone favor direct instruction of entire groups, sone
chanpi on cooperative | earni ng, and ot her advocate
i ndi vidualized instructional techniques.

© o & W b

C. Mandates fromthe State (Conference) Leve

1. I ncreased direction fromthe state | evel has reduced
the flexibility of local school systenms to make
deci si ons based on t heir assessnent of | ocal needs and
on their own philosophies of education.

2. The supervisor's roleis heavily affected by state
mandat es.

3. Supervi sors who are i n di sagreenent with state reforns
are faced with intrarole conflicts.

4. Site-based or school -based managenent, teacher
enpower nent, and parental participationin decision
maki ng are clearly novenents of the present day.

D. Tensi ons between Teachers and Adm ni strators/ Supervisors

1. Eval uati on of one i ndividual by another isinitself a
stressful activity. Increased enphasis on student
achi evenent, accountability of teachers, and t eacher
conpet ence have brought about increased stress on
eval uati on of performance.

2. Teachers, especially through their organizati ons, have
not whol eheartedly enmbraced current processes of
eval uati on. They have raised valid questions
concerning the conpetenci es on which they will be
judged, whowi || do the eval uating, howthe eval uati on
wi Il be conducted, and what use wi ||l be made of the
results.

VWho Are the Supervisors?



A In the traditional meaning of supervision anyone who
oversees t he wor k of another is a supervisor. Hence, every
adm ni strator is a supervisor.

B. It m ght be well to depict the degree to which admn
istra
tors
and
super
Vi sor
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C. A full-time admnistrator is deep into budgeti%g,
transportation, staffing, pupil personnel services, and
publicrelations. He or she devotes littleor notineto
curricular and i nstructional supervision but del egates t hat
duty to others.

D. There are, however, sone admni ni strators who do devot e sone
time to supervision. \Wen they do this, they becone
supervisors, if only for a portion of their tine.

D. Some school personnel are classifiedas supervisors and are
charged wi t h duti es such as annual assessnents of teacher
performance. Wien t hey accept manageri al tasks, they join
the ranks of the adm nistrators.

E. Finally t hose personnel who spend all their tine and efforts
in hel ping teachers directly with the inprovenent of
instruction nmay be called full-tinme supervisors.

F. Thus, we have t he Conpl eat Admi ni strator on one si de of the
spectrum and t he Conpl eat Supervisor on the other.

Types of Supervisors (Put slide on board)
A. Supervi sors are speci al service personnel to be found onthe
staffs of adm nistrators at the state, district, and school



B. Take a fewnonments with t he person next to you and descri be
the functions of the State Supervisors, the Local
Supervi sors, the Conference Supervisors, and t he Acadeny
Supervisors. (Gve time, discuss)

C. State: The chief supervisor ont he state level is the
assi stant superintendent for curriculumand instruction.
This person supervises the entire instructional and
curricul ar program of the public schools in the state.

D. Local : The presence and effecti veness of the supervisor is
felt nmore keenly on the I ocal than on the state | evel.
These are t he key peopl e i nthe school system Dependi ng on
the size of thedistrict, there could be several tiers of
supervi sors.

9. Tasks of Supervision

A. What do supervisors actually do? (Put up slide)

1. Devel oping Curriculum Designing or redesigning
curricul umgui des, establi shi ng standards, pl anni ng
instructional units, andinstituting newcourses are
exanpl es of this area.

2. Organi zing for instruction: planning class schedul es,
assi gni ng spaces, allocatingtinme for instruction,
schedul i ng/ pl anni ng event, and arrangi ng for teaching
teans are exanpl es here.

3. Provi di ng staff: Recruiting, screening, selecting,
assigning, and transferring.

4. Providing facilities: designingor redesigning and
equi pping facilities.

5. Providing materials: Preview ng, evaluating,

desi gni ng, and otherw se finding ways to provide

appropriate materi al s.

6. Arranging for in-service education: Planning and
i mpl enent i ng | ear ni ng experiences that will inprove the
performance of the staff ininstruction-rel ated ways.
Wor kshops, consultations, field trips, training
sessions, etc.

7. Orienting staff nenbers: includes getting newstaff
menbers acquainted with facilities, staff, and
community. Al soinvol ves keepi ng the staff i nformed of
organi zati onal devel opnents.

8. Rel ati ng speci al pupil services: Devel oping policies,
assigning priorities, and defining rel ati onshi ps anong
servi ce personnel to maxi m ze rel ati onshi p bet ween
services offered and i nstructional goal s of the school .

9. Devel oping publicrelations: Providingfor afree flow
of informati on on matters of instructionto and from
t he public whil e securing opti muml evel s of i nvol venent
in the pronotion of better instruction.

10. Eval uating instruction. Planning, procedures for data
gat hering, analysis, andinterpretation, and deci si on
maki ng for inmprovenent of instruction.

B. There i s one uni versal truth about supervisors: muchis

| evel s.



expected of all of them!

10. A Model of Supervision

A

11. Donmai

A supervisor plays a variety of roles within certain
domai ns, and t he experti se denonstrated in the particul ar
domains i s derived froma nunber of bases or foundati ons.
(put up slide "Conceptual Model of Supervision)

The nodel shows three |l arge domains or territorieswithin
whi ch supervi sors work. Wth the nodel several concentric
wheel s rest on a foundati onal bed. The four i nner wheel s
show four primary rol es of the supervisor, and the outer
wheel surrounds the three supervisory domains. The
f oundati onal bed under gi rds t he whol e systemand i ndi cat es
t he sources of the supervisor's know edge and skills.

ns of Supervision

The supervi sor exerci ses various rol es within each of three
domai ns: instructional, curricular, and staff devel opnent.
Fol | owi ng one or nore of these naj or areas, the supervisor
assists teachers in the inprovenent of instruction,
curriculum planning and i nprovenent, and personal and
pr of essi onal growth and devel opnent.

ASCD affirned twel ve domains with rel evant know edge,
attitudes, and skills in each domain. (Put slide on
over head)

12. Rol es of the Supervisor. (Put up overhead)

A.

The service-oriented supervisor will performat varying

times each of the four roles shown on the screen.

1. Coordi nator. The supervi sor serves a s a coordi nat or
of programns, groups, materials, andreports. It isthe
supervi sor who acts as a |l i nk between prograns and

peopl e.

2. Consul tant. The supervisor serves in a consulting
capacity as a specialist incurriculuminstructional
nmet hodol ogy, and staff devel opnent.

3. Group Leader. The supervi sor as group | eader wor ks

continuously torel ease the potential of groups seeking
toinprove the curriculum instruction, or thensel ves.

4. Eval uat or. As an eval uat or t he supervi sor provi des
assi stance to teachers in the eval uation of instruction
and curricul um

13. Activities (If Time Permts)

A

| dentify at | east two i mprovenments in curriculumand/ or
i nstruction that have been nade i n your school systeminthe
| ast three years and postul ate on how t hese cane to be.
(Gve time to work; share)

Get together with your partner. Create a list that
descri bes t he know edge, skills, and personal traits needed
for an excepti onal supervisor.



14. Summary: Supervisors performa wi de variety of tasks, which may
or may not include adm nistrativeduties. Wew || | ook at these
tasks over the next three weeks.



