EDAD 570 Session 11
Supervi sion of Instruction Hel pi ng Teachers
Eval uate Thensel ves

Put up Slide of Today's Topic.

1. Record and prayer. (Ask for a vol unteer)

2. Review. Individually, identify your style of | eadership andtell
why you have adopted that style. G ve studentstinmeto think and
wite down notes. Have themshare with the whol e cl ass. Di scuss.

3. Topi cs of Discussion (put up slide and read)
4. | nt roducti on
A. No aspect of teachi ng can be nore threateningtoteachers
t han eval uation of their performnce. No aspect of

adm ni stration can be nore agoni zi ng for a consci enti ous
adm ni strator than eval uation of teachers.

B. Al t hough t eachers need to devel op an attitude receptiveto
eval uati on as a neans of inproving thenselves and the
pr of essi on, school s need t o devi se ways to eval uat e t eachers
that are feasible, fair, humane, and as objective as
possi bl e.

C. In the next three sessions we will exam ne the conpl ex
probl emof eval uati on of teacher perfornmance - that is both
eval uation of instruction and eval uati on of the i nstructor.
1. Eval uation of i nstruction neans t he apprai sal of the

ef fectiveness of the instructional skills and
strategi es chosen by the teacher.

2. Eval uati on of the instructi on means an assessnent of
the teacher's classroom performance, his/her
ef fectiveness in enployingthe skills and strategies
sel ected, and certain personal and professional
attributes.

D. Afull devel oped programof teacher appraisal consists of
t hree conponents: (put up slide)
1. Summat i ve Eval uati on i s t he annual assessnent done by

the admi nistrator not only for the purpose of
i mprovemrent of instruction but alsoand primarily for
maki ng deci sions onre-hiring, tenure, advancenent to
| eader shi p positions, andin those situations that have
it, merit pay or entry and advancenent on t he career
| adder .

2. Formati ve eval uation is the ongoi ng assessnent of



4.

4.

t eacher performance. Adm nistrators and supervisors
visit teachers periodically, observe their classes, and
confer with the teachers for purposes of hel pingthem
to inprove their instruction.

3. Sel f-evaluation is where the teachers makes an
appr ai sal of her/hi s own performance and neans by whi ch
supervisors can help themto do so.

The supervi sor nmust possess the ability or skills necessary
t o encourage teachers to | ook at their own behavior with a
view to inproving thensel ves.

Anmong t he noti ons t eachers hol d about eval uati on of their
behaviors are the attitudes that: (put up slide)

Because of the antagonistic attitudes and fears of teachers
toward eval uati on, the supervisor's primary role inthe
eval uati on of teacher conpet ence shoul d be one of hel pi ng
teachers to evaluate thenselves rather than one of
eval uati ng teachers.

Conpet encies to be Eval uat ed.

Anong cat egori es of behavi or that appear on i nstrunent that
assess teacher performance are: (put up slide)

1. instructional skills
2. personal traits
3. pr of essi onal attributes

(Di stribute Teacher Service Report fromSchool District of
Webster Groves, Webster G oves, MO.; read; discuss)

Toinstitute teachers' exam nation of their own conpetence
t he supervi sor may t ake an approach t hat consi sts of the
following three stages: (put up slide)

1. Exam nati on of teacher performance i n general ternms,
that i s, anal ysis of the teaching act in atheoretical
cont ext . This is acconplished by study of the
literature and ot her sel ected nedia on teaching.

2. Exam nati on of the performance of ot her teachers both
i nside and outside the school system This is
accompl i shed by t he use of audi o and vi sual nedi a and
by teachers visiting each other's classroonmns.

3. Exam nation of the teacher's own performance. Thisis
acconpl i shed t hrough t he use of both witten naterials
and ot her sel ected nedia.

Model s of Teachi ng.

The study and recogni ti on of nodel s of teachi ng can be used

by the supervisor to recognize teacher perfornmance.
A nmodel for teachingis aplanor patternthat can be used
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to shape curriculuns, todesigninstructional materials, and
to guide instruction int he classroom and ot her settings.

Bruce Joyce describes twenty nodel s of teachi ng groupedinto
four categories: social nodels, information-processing
nodel s, personal nodel s, and behavi or nodel s. Incl uded may
be: (put up slide)

1. The teacher as |ecturer.

2 The teacher as expert resource person. (shares
i nformati on about content and sources)

3. The teacher as facilitator. (provides resources and
direction to | earners)

4 The teacher as counsel or. (sees the personal
devel opnent of the | earner as nore i nportant than the
cont ent)

5. The t eacher as a |l eader of group neetings. (serves as

mast er of cerenonies, the chairman of the group,
directs activities, encourages participation)

6. The teacher as tutor. (engages ininstructionon a
one-to-one basis)
7. The t eacher as manager of medi ated i nstruction (sel ects

vari ous nedi a, arranges for their use, and fol | ows up
the nediated presentations with discussion and
eval uati on)

8. The t eacher as | aboratory supervisor. (laboratory
approach toinstruction - experimenting, constructing,
researching, etc.)

9. The teacher as progranmer. (writes specific prograns
whi ch the | earners work on i ndi vidual |y or i n groups -
use of conputers is big)

The teacher as mani pul ator of the |earning environnent.
(rmani pul ates the stimuli inthe classroomenvironmnent;
gi ves and wi t hhol ds rei nf orcenent for specific ki nds of

| earnings that the students are attenpting.)

A productive in-service program would lie in the
identification and anal ysis of various npdels of teaching.

After a study of nodel s of teaching, the supervisor may turn
t he ext ernal anal ysis of nodel s into aninternal anal ysis by
aski ng teachers to describe and classify their own nodels.

Eval uati on of Personal - Prof essi onal Attri butes

A

B.

The eval uati on of personal and professional attributes poses
sone probl ens.

1. It isdifficult todefinethe personal and prof essi onal
attributes teachers ought to possess.
2. It isalsodifficult tonmeasurethese and, if they are

found to be |l acking, to effect a changeinthe teacher.
| f teachers are to be eval uated by sonmeone el se - or by



t hensel ves - on personal and professional attributes, these

traits nmust be clearly spelled out and i nstances of behavi or

wherein the attributes can be denonstrated nust be
descri bed.

1. The denocrati c approach to supervi sion woul d di ctate
t he principlethat teachers beinvol vedin deciding
what personal and professional attributes will be
eval uat ed and what evi dences of thesetraits wll be
recor ded.

2. Beyond i nsubor di nati on and cri m nal and noral of fenses,
per sonal and professional attributes are nost difficult
to nail down.

C. Certain personality characteristics and certain human-
relations skills are essential to successful teacher
performance: (have students brain stormalist and put it
on the board; discuss)

D. The probl emfor the supervisor whentryingto hel pteachers
to eval uate their personal and professional attributesisto
findways in whichthey may reflect ontheir owmntraits,
agree that thereis need for i nprovenent, and nake changes
accordingly.

E. Personality traits are especially difficult to change,
ingrained as they re int heindividual's history, life-
styl e, and phil osophy of life.

F. The supervi sor may once again begin with an external
approach - anintellectualizingof traits that individuals
feel teachers shoul d possess.

1. The process of identifyingthesetraits and agreei ng on
ways t hey can be observed are the first hurdl es to be
cl eared.

2. From there the eval uati on can begi n.

3. Finally, teachers can |ook for those traits in
t hensel ves.

G The i ssue of eval uati ng personal and prof essional attributes
| eads to two concl usi ons:

1. | f a supervisor iscalledontoevaluate ateacher in

respect tothesetraits, the attri butes to be eval uat ed
shoul d cover avery limted, specifically defined, and
observabl e set of characteristics agreed on i n advance
by teachers.

2. Lasti ng change can onl y cone about as teachers eval uate
t heir own behavi or andinternalize the necessity for
change.

The Teacher Portfolio as a Strategy for Prof essional Devel opnent
and Eval uation. (James Green and Cheryl Snyser)

A. Teachi ng portfolios represent an excell ent approach to
eval uation, both self-evaluation and formative, and to



pr of essi onal grow h.

1. Teachers arethe first torecogni ze that teachi ng and
| earning go on in very diverse settings with very
di verse pupils.

2. Teachers al so know that they all have different
strengt hs and weaknesses - t hat what wor ks for one may
not work for another.

3. Refl ecting on the different contexts and different
personal attributes that nmake up t he real background
for teaching and learning - and di scussing these
differences with other teachers - i s the distinguishing
feature of a teaching portfolio.

4. When teachers prepare a teaching portfolio, they
integrate all aspects of teaching.

What Makes A Teaching Portfolio a Different Kind of

Eval uati on?

1. Portfolios G ve Teaching a Context. For the eval uation
of teaching to be neaningful, it nust take i nt o account
t he individual context of teachers. A teaching
portfolio |l ets a teacher define good teachingin a
specific context.

2. Portfolios Accommpdate Diversity. \When teachers
prepare teachi ng portfolios, they can expl ai n howt hey
tailor their teaching to the unique qualities of a
particul ar school or class.

3. Portfolios Encourage Teachers to Capitalize on
Strengths. Good teachers knowhowto capitalize on
their strengths. Wen preparing a portfolio, teachers
can ask t hensel ves, "What arethe qualities | have as
a teacher that enable nmy pupils to | earn?”

4. Portfolios All ow Teachers to Self-ldentify Areas for
| mprovenent. Professional devel opnent i s sonet hi ng
t eacher can do for thensel ves. The teaching portfolio
as atool for staff devel opnent i s based ontheidea
that the best know edge is sel f-know edge.

5. Port folios Enpower Teachers by Maki ng ThemRef | ecti ve.
They encourage teachers to thi nk about teachi ng by
aski ng questions such as:

a. VWhat do | value in teaching?
b. VWhat re ny goals as a teacher?
cC. VWhat i s the evidenceintheway | teachor inthe
results of ny teachingthat nmy teachingreflects
my val ues and that | am acconplishing nmy goal s?
d. VWhat are ny strengths and weaknesses?
e. Who do ny strengt hs and weaknesses match up with

t he kind of teacher | want to be?
f. VWhat are ny goals for professional growth?
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Portfolios Enpower Teachers by Encour agi ng Prof essi onal
D al ogue. When a teacher bei ngs a teaching portfolio,
di al ogue begi ns. The portfolio stinulates and
facilitates professional interaction anong teachers.
When workingwith a portfolionentor, ateacher has to
di scuss what is inportant in teachi ng and how good
teaching is revealed in the classroom

Portfolios Integrate All Aspects of Teaching. Only
when we | ook at t he whol e package - everything froma
t eacher - s personal phil osophy on teachi ng and | ear ni ng
tothe actual results obtained - dowe really beginto
under st and what makes up an i ndi vi dual teacher. A
portfolioties together the personal history andthe
personal values of the teacher, the teaching
envi ronnment, planning skills, classroomnanagenent
techni ques, evaluation skills, creativity, and
organi zational talents.

Supervisor's Portfolio. (Leadership Program put up slide;
di scuss each; encourage themto nmake one)

1. Vi si on statenent.

2. St at ement on each conpetency.

3. Evi dence of mastery on the conpetency area.
4. Pl ans to do.

5. Portfolio Docunentation

Hel pi ng Teachers Begin a Teaching Portfolio

A.

B.

When pl anni ng a t eaching portfolio, ateacher shoul d:
up slide)

(put

NoOORWNE

Establi sh the purpose of the portfolio

Think reflectively on the evidence of good teaching

Use a peer nentor

Avoi d a prescriptive approach to format or contents

Start with the five |I's
Establish a tinme |ine

Consi der the portfolio a work in progress

The Five | 's. Snyser and green recommend usingthe fivel's
approach for organi zing a teaching portfolio: (put up
slide)

1.

| nt roducti on.

a. Her e t he t eacher provi des background i nf ormati on
on her/hinmself, as well as on the school, and
i ncl udes previ ous prof essional experience rel at ed
t o t eachi ng and aut obi ogr aphi cal i nfornmation t hat
hi ghl i ghts ot her experience with children.

b. Typical contents are a resume, a brief
aut obi ography, and a short expl anation of the
school and cl assroom or teaching assignnent.



C. Some teachers outline their philosophy of
education in this section.

| nfl uences.

a. The I nfl uences section captures the richness of
the classroom environnent that the teacher
creates.

b. Room arrangenents and displays that are an

outgrowt h of the curriculumare docunented in
this section.

C. Dependi ng upon t he grade | evel or subject, the
actual items that a teacher includes vary.

d. Refl ective statements are promnent in the
I nfl uences section.

e. W t hout brief expl anati ons of why certainitens

are included and brief notes explaining the
i mportance of eachitem the Influences section
runs the risk of becomng little nore than a
phot o al bum or scrapbook.

I nstruction.

a. The I nstruction sectionis devotedto the actual
teachi ng - both t he pl anni ng and t he del i very of
i nstruction.

b. Unit and | esson pl ans t hat are t he personal work
of the teacher, |aboratory activities, and
various i nstructional aids that the teacher has
constructed are typical itens.

cC. Here again, the reflective statenent is vital.

d. It is only when the teacher explains what is
really inportant in teaching and presents
evi dence that those professional values are
reveal ed i n the classroomthat soneone el se can
begi n t o j udge whet her that teacher is effective.

| ndi vi dual i zati on.

a. In the individualization section the teacher
conveys howi ndi vi dual needs of the students are
bei ng net.

b. Her e t he t eacher i ncl udes exanpl es of teacher-

desi gned student assessnent tools.

cC. These mi ght i ncl ude i nformal readinginventories,
unit tests, and other fornms of assessnent.

d. I n addi tion, this section contains exanpl es of
howt he t eacher acconmobdat es t he speci al needs of
chi |l dren.

| nt egrati on.

a. The Integration sectiontiesthe whole portfolio
together and may include other forns of
eval uati on, such as a principal's eval uati on of
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a | esson.

Sonme teachers will place their phil osophy of

education statement here instead of at the
begi nni ng, reasoningthat it isinthis section
t hat the teacher can be judged in terns of the
mat eri al presented in the previous sections.
W t hout question, the nost crucial entryinthe
Integration section is the professional

devel opnment planin which the teacher sets out

pr of essi onal goal s and expl ai ns a strategy for
reaching them

End. Al inall, when we as supervi sors hel p our teachers devel op
the skills for self-eval uation, our jobs becone that nuch easi er,

for

the teachers know t hensel ves better than any one el se.



