EDAD 570 Session 12
Supervi sion of Instruction Hel pi ng Teachers On A
One- To- One Basi s

Put up slide of today's activity.

1. Record and Prayer.
2. Revi ew.
A | ndi vi dual I 'y, have students choose one conpet ency t hat they
feel is inportant for supervisors to obtain

1. Have t hem devel op that conpetency.

2. They shoul d start with a goal, nove on to what they
have done to denonstrate a certain | evel of conpetence,
what they still needto doin order to gai n conpetence,
and howthey will denmpnstrate that conpetence in a

pr of essi onal portfolio.

B. Put students into groups. Have groups draft a proposal
descri bi ng personal - professional attributes that they feel
shoul d be eval uat ed and howt hey woul d be assessed. (G ve
groupstinetowrkonthis activity; have groups present
their proposals; discuss)

3. Topi cs of Discussion: (put up slide; discuss)
4. Formati ve Eval uati on.
A. Formati ve eval uati on i s assessnent of teacher performance by

an i nstructional supervisor duringthe year for the purpose
of improving instruction.

B. This is our focus today.
5. Clinical Supervision.

A. Many speci al i sts in supervision have increasingly takenthe
positionthat supervisors shouldtake nmore of aclinical
approach to their jobs.

B. Morri s Cogan defined clinical supervisionthisway: (put up
slide; read)

C. Robert Ander son and Robert J. Kraj ewski attributed nine

characteristics toclinical supervision: (put up slide;
read, discuss)



7.

The basi ¢ nodel of clinical supervisionis the one-to-one
rel ati onship between supervi sor and teacher.

One vari ation of the nodel includes group supervision, where
supervi sion of individual teachers is conducted by groups of
supervi sors. Thisis comon practice with Student Teachers
here at Andrews University.

A second variation of the nodel is the supervision of groups
of teachers by groups of supervisors.

And a third variation is the supervision of groups of
teachers by an individual supervisor.

The Supervisor's Role in Clinical Supervision.

A.

Nor een Garman sees the rol e of t he supervisor inclinical
supervi sion as friend, confidante, and respect ed col | eague.
She describes clinical supervision as enbracing four
concept s:

1. Collegiality: aninternal state enbodying aspirit of
"connect edness, " that is, identificationw th another
person for whom one hol ds respect and affection.

2. Col | aboration: teacher and supervi sor shari ng a conmon
| anguage so that they may share each other's
per cepti ons.

3. Skilled Service: the supervisor's special conpetence
based on trai ni ng and experi ence fromwhi ch teachers
can benefit.

4. Et hi cal Conduct: exercising judgnment and mai ntai ni ng
trust.

There is considerable debate amobng specialists in
supervi si on over the questi on of whether the supervi sor-
teacher relationship should be a superior-subordinate
relationship or a relationship between equals.

1. Sone experts feel that the superior-subordinate
relationshipis necessary to nudge teachers to nake
changes.

2. O hers feel that al though t he superi or-subordinate

rel ati onshi p exists, theinequality of the partners
shoul d be deenphasi zed or ignored.

3. Still others feel that a superior-subordinate
rel ati onshi p has no pl ace i n t he noder n- day super vi si on
of professional s and can be di spensed with, at | east in
t he case of staff supervi sors who do not possess |ine
authority.

4. What do you t hi nk? (Have students discusswiththeir
nei ghbor and then share with the cl ass; discuss)

Model s of Clinical Supervision.



The literature offers quite a nunber of nodel s of clinical
supervi sion that recommend certain steps or stages be
fol | owed.

These stages coul d basical |y be categori zed into a four-
stage nodel: (put up slide)

1. Preobservati on conference

2. Cbservati on

3. Anal ysis of the data

4. Post observati on conference

Preobservati on Conference (put up slide)

A.

A preobservation conferenceis aface-to-face tal k bet ween
t eacher and supervi sor prior tothe supervisor'svisit to
the teacher's classroom

The pur pose of the preobservation conferenceistosettle on

necessary prelimnaries.

1. The two participants tothe conference have al ready
agreed or assuned that the supervisor will visit the
t eacher and observe the teacher's perfornmance.

2. Hopeful |y, the teacher i s as desirous of havingthe
supervi sor visit as the supervi sor i s of maki ngt he
visit.

At the preobservation conference the teacher and supervi sor

t oget her shoul d deci de what cl ass t he supervisor will visit
and when.

1. Thus, the supervisor's schedule is set in advance.

2. The clinical supervisor i s not seekingto "check"” on
teachers, therefore asurprisevisit is not necessary.

3. The clinical supervisor iscomngtovisit and observe

as a trained, skilled aide.

Once t he t eacher and supervi sor have pi npoi nted t he specific
class, the teacher will provide background to help the
supervi sor understand the conposition of the group. The
teacher wi Il i nformthe supervi sor about the background of
the | earners and wi | | di scuss speci al probl ens he or sheis
encountering with the group.

I nthe preobservati on conference the teacher will identify
speci al teachi ng probl ens he or she is encountering and with
whi ch he or she would |ike some help.

1. The two participants focus on specific teacher and
student behavi ors that the supervisor will observe.
2. The t eacher may feel the need for someone t o observe

and provide feedback about such specific behavior

as.:

a. Verbal interaction between student and teacher



Teacher's use of oral questioning

Teacher's nmet hods of subgrouping

Students' interaction with each other
Teacher's presentation of a particul ar i temof
cont ent

Teacher's use of sinple control techniques
Teacher's voice patterns

Teacher's nonverbal behavi or

Cl assroom managenent techni ques

Provi sion of individualized help to | earners
Teacher' s awar eness of what's happeninginthe
cl assroom

l. Teacher's use of nedia in presenting a | esson
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m Clarity with which the teacher give directions

The teacher wi || acquai nt t he supervisor withthe unit and
| esson pl ans that will be taught when t he supervi sor visits.
The teacher will expl ainthe objectives of thelesson, the
met hods of presentation, and techni ques of eval uating
st udent perfornmance.

The t eacher and supervi sor will agree onthe supervisor's
role during the visit.

1. Sone supervisors get involved with the | esson by
interacting with the students and teacher.
2. The nore common and appropriate practiceis for the

supervi sor to be as unobtrusive as possi bl e.

The supervi sor and t eacher shoul d agree on procedure t he
supervisor will followtorecord data. This way the teacher
wi |l not be upset when the supervi sor nakes marks on an
observationinstrunent or sits busily witing averbatim
account of the events.

The t eacher and supervi sor shoul d deci de whet her t he use of
audi o- or videotapingis desirable and, if so, must work out
details of their use.

The partici pants need t o agree on howl ong t he supervi sor
will remain in the classroom

The supervi sor shoul d seek to cal mthe anxi eti es the t eacher
may have about the visit.

Supervi sor should | et the teacher knowwhen s/ he plans to
provi de feedback about the observati on.

You should know, that not all specialists, including
Madel i ne Hunter, believeinthe preobservation conference.



1. These i ndi vidual s state that tine constrai nts and ot her
phenonenon ar e t he reasons why it shoul d be el i m nat ed.

2. In my opinion, it could be very valuable for both
t eacher and supervi sor

3. What do you think? (Discuss)

Practice.

1. Di vide students into groups of two.

2. Have one person play the rol e of supervisor and t he
other the role of teacher.

3. Have students role-play a preobservation conference.

4. G ve students time to prepare.

5. Carry out the role plays.

6. Di scuss wit h whol e cl ass; highlight strengths, make

suggestions for inprovenent.

Observati on.

A.

If we were to draw up a |ist of supervisors' tasks that
require speci alized skills, classroomobservati on woul d head
the list.

1. d assroomobservati on denmands a hi gh | evel of technica
and anal ytical skills.
2. The supervi sor nmust knowwhat to | ook for; howto | ook;

how to collect, analyze, and interpret the data.

Every observationis a newsituation; classroomtransactions
are never the sane.

What to Observe. There are sone basic approaches to
observation. W will |ook at three: (put up slide)

d obal Approach. The gl obal approach to teacher eval uati on

is ageneralized assessnent of teacher perfornmance on a w de
variety of teaching skills, usually generic in nature.

1. The supervi sor often uses an i nstrunent of some typeto
gui de t he assessnent of teacher perfornmance, although
s/ he may record t he cl assroomevents wi t hout resorting
to an instrunent.

2. A gl obal approachis a useful technique for the staff
super vi sor when t he t eacher and supervi sor w sh t o make
a general appraisal of the teacher's perfornmance.

3. This effort to identify the generic skills or
conpet enci es t hat nake up t he t eachi ng act have noved
t he prof ession cl oser to the concept of teaching as a
sci ence.



4.

Thus, supervisors have adopt ed what we m ght call a
scientific approach, di agnosi ng teacher perfornmance in
respect to specific, identifiable behaviors.

Artistic Approach.

1.

Sone experts, nost notably, Elliot E sner, woul d have
us | ook nore closely at teaching as an art rat her than
a sci ence and, thus, supervisionas an art rather than
a science.

Ei sner advocated an arti stic approach to supervi si on by
whi ch he neant i nstead of focusing onjust thereadily
observabl e specific teaching skills, the supervisor
shoul d attenpt to "i nprove the qual ity of educati onal
life in the school."

He bel i eved t hat t he supervi sor nmust "hear the nusic”
as wel | as observe the action; he or she nust judge t he
character and qual ity of the teacher's perfornance, not
just the gquantitative aspects.

Ei sner did not believethat artistic supervision could
be acconplished with rating instrunents.

He said the artistic supervisor nust have the ability
t o appreci at e what i s happening inthe classroom which
he | abel ed "educati onal connoi sseurship,” and to
interpret the quality of performance to the teacher,
whi ch he called "educational criticism”

I nterpretive and Ecol ogi cal Approaches.

1.

Proponents of aninterpretive approach woul d draw on
t he nmet hodol ogy from the social sciences.

The i nterpretive school hol ds that supervisors nmust go
beyond t he col | ecti on and anal ysi s of generic teachi ng
skills and rai se questions with the teacher about why
tFachers and students perforned as they didin agiven
cl ass.

They do not believe in the pre- nor the post-
observati on conferences. The preconference woul d be
not hi ng nor e t han an occasi on for gat heri ng i nf ormati on
about the teacher's intentions while the post-
conferencewas ritualisticinnature, focusingonthe
di agnosi s of teacher behavi ors.

The ecol ogi cal approach features anal ysis of the
i nguistic and cul tural patterns of the classroom an
awar eness of the metaphors in the teaching and
supervi sory process, and asensitivity tothe use of
bot h verbal and nonverbal | anguage.



How t o Record.

1. Dependi ng on what the teacher and supervi sor have
agreed shoul d be observed, they have the choi ce of
recordi ng the events of the cl assroomby el ectronic
means, by witten neans, or by a conbination of both.

2. Vi deot api ng hol ds nmuch prom se as a supervi sory tool .
The t ape reveal s nost of the class transaction. This
can be very val uabl e.

3. Even if el ectronic equi pnent i s used in observing, the
supervi sor nust becone proficient in recording
cl assroomevents by witten neans. There are four
basi c t echni ques avai |l abl e to t he supervi sor: (put up
slide)

a. Ver bati mrecording
b. Not e Taki ng
C. | nstrunents
d.

Charting
4. Ver bati mRecording. Thisis awordfor word transcri pt
of the |l esson. ol dhamrer strongly recomrends t he use
of it. | don't. That is what the video-recorder is

for. Just think, the supervisor would have to be
skilledinshort-hand and s/ he woul d consune al | of
their energy trying to keep up.

5. Not e Taki ng. Here t he supervi sor may di screetly take
not es on everyt hi ng and anyt hi ng t hat he or she sees.
Judi ci ous not es nade by a keen observer can provi de an
adequate recording of the classroom activities.

6. | nstrunments. Many supervisors prefer to use an
i nstrunent of sonme ki nd to guidetheir observations.
The type to use wi || depend on t he deci si on nmade by t he
t eacher and supervi sor about whet her t he supervi sor
wi | | make a conprehensi ve anal ysis of the teacher's
performance or whether s/hew |l limt the observation
to specific behaviors.

7. Charting. Supervisors may record specific behaviors
through charting techni ques. Startingw th acl ass
seating chart and a devi sed key, the supervi sor can
record awi de variety of data. He or she can determ ne
whi ch pupi |l s are on task and whi ch of f task. He or she
can observe and record the flow of communi cation
bet ween t eacher and students about the room By the
careful use of synbol s the supervi sor canrecord on a
cl ass seating chart a great deal of information about



10.

H.

what is taking place.
Practi ce.

1. Assi gn each of the foll owi ng specific behaviorstothe
groups (or individual students) and have t hemcreate an
i nstrument by which they would make an assessnent:
- Verbal Interaction
- Nonver bal Behavi or
- Providing Feedback to the Students
- Individualization of Instruction

2. G ve students tinme to conplete; have them share;
di scuss.

Post observati on Conference. (put up slide)

A.

Soon after the observati on t he teacher and supervi sor neet
once again at anutually satisfactory | ocationto carry out
t he phase that npbst specialists believe to be the nost
difficult and nost inportant in the entire cycle.

The maj or purpose of the postobservation conferenceisto
give feedback to the teacher about the teacher's
performance.

The di scussi on at the fol | ow up conf erence shoul d f ocus on
the data collected by the supervisor, not on the
supervi sor's experiences, biases, and feelings.

The supervi sor nust take every precaution to keep the
conference from being a threatening situation to the
t eacher.

Therefore, the proper subject of the conference is the
t eachi ng observed by the supervisor, not the teacher.

Experts general ly agree that a short period of tinme shoul d
el apse bef ore t he supervi sor and t eacher shoul d get t oget her
to discuss the data.

1. Thi s give the supervisor time to organi ze and anal yze
the data and to prepare for the ensuing conference.
2. It may even take a day or two before this conference

can be hel d. The preobservation conference shoul d | et
t he teacher know when that this may happen.

The supervi sor nust gi ve hel pful, and soneti nes negati ve,
f eedback wi thout injuring the teacher's ego or arousing
def ensi ve behavi ors.

The supervi sor's manner and attitudes are as i nportant as



11.

12.

Pr obl

End.

the technical analysis he or she makes for the teacher.

The supervi sor needs to avoi d sernoni zi ng and conveyi ng a
| oftier-than-thou attitude.

The supervisor should keep in mnd that teachers want
specific help. They want supervisorstotalk tospecific
poi nts that can help themto inprove.

The postobservati on conference has maxi num chance for
success i f both the teacher and supervi sor mani f est a sense
of confidenceintheir owm roles. Asuccessful conference
cannot occur without a feeling of rapport, which the
supervi sor shoul d have establ i shed with the teacher | ong
before initiating the cycle of clinical supervision.

enms In Clinical Supervision (put up slide)
dinical supervisionhas critics who rai sethese questions.

Who W1l Do the Supervising? Shouldit bethe adm nistrator

or sone ot her buil di ng supervi sor? Shoul d the person be
content specific or literate, or should s/he be a
general i st? Shouldtheir be peer supervisionin acollegial

envi ronment ? Shoul d coachi ng t ake pl ace i nst ead of clinical

supervi sion? Should there be a nmentoring progranf

Do W Have the Necessary Resources?

1. The critics point out the tine factors involved in
clinical supervision.
2. Pr eobservati on 30 m nutes
Observati on 30 m nutes
Anal ysi s of Data 30 m nutes
Post observati on Conference 30 m nutes
TOTAL 110 m nutes

3. Takes too much time. Try to multiply this by the
number of teachers in the school.

4. Admi ni strators will have to decide howto all ocate
t heir dollars for personnel, equi pnent, and naterial s
bet ween cl i ni cal supervi sion and general supervi sion,
i ncluding curriculum and staff devel opnment.

For WhomShoul d Cl i ni cal Supervi sion Be Provi ded? For all
t eachers? For newteachers only? For teachers who are
struggling? For master teachers?

Are There Mddels Other Than the Clinical?

Al inall, Iogic seens to support a one-to-one, face-to-

face rel ati onshi p bet ween a t eacher and an abl e supervi sor as an
i nconpar abl e neans of hel ping the teacher grow. Infact, itis



a way of hel pi ng both the teacher and supervisor to grow. When
per sonal and prof essional growth takes pl ace, the entire school

benefits. dinical supervision provides asettingfor such growh
to occur.



