EDAD 570 Session 3
Supervi sion of Instruction Hel pi ng Teachers Pl an
For Instruction

1. Pl ace Slide of today's topic on overhead.
2. Prayer. Ask for any special requests.
3. Report on "My Favorite Supervisor." Have several students share

some of their thoughts.

4. Review. Insmall groups cite one or nore addi tional issues that
supervi sors of instruction are confronted with. Were does your
group stand on the issue?

A. G ve students tinme to think and di scuss.
B. Have a full class discussion.
5. Leadership in the | nprovenent of Instruction.
A. For t he past two days we have been focusi ng on The Rol e of

t he Supervisor. Today we turn our attention to howthe
supervi sor aides in the inprovenent of instruction.

B. Specifically, today we are going to |ook at how the
supervi sor hel ps teachers plan for instruction.

C. Put up slide on "Topics of Discussion."”

6. Model s of Instruction

A. Woul d you agree with this statement? "AlIl teachers, no
matter howl ong t hey have t aught, can devel op newskills and
i nprove old ones."” Discuss.

B. Yet, supervisors will surely encounter some t eachers who

have no written plans what soever.

C. Super vi sors m ght begi nto exam ne t he probl emof pl anni ng
asthey try to ascertai n what ki nds of plans teachers are
maki ng. As t hey spot deficiencies inplanning, they may
wor k wi t h i ndi vidual s or groups i n devising better ways to
go about this fundanental task.

D. As a supervisor you may encounter a variety of forns of
resi stance to planning.
1. Sone teachers believe that they don't needtowite

anyt hi ng down because t hey have suffici ent nastery of
t he content of the program



2. Sone teachers viewtheir roleinthe Socratic tradition
t hi nki ng that students wi |l gather around themfor
unorgani zed bits of w sdom

3. O her teachers will admt that they realize the val ue
of pl anning, but they clai mthey don't have thetineto
write out plans.

But, no matter what t he excuse, all teachers at all | evels
can i nprove pl anni ng skills, and one of the supervisor's
tasks is to help theminprove those skills.

Sinplified Model. (Put up slide on overhead)

A.

Pl anning is the first stage of a continuum foll owed by t he
i mpl ement ati on or presentation stage and t hen t he eval uati on
st age.

Sone specialistsrefer tothis diagramas a sinplified nodel
of instruction, which is basically a pattern providing
teachers with a guide for follow ng certain aspects of
behavi or.

Sinply put, the teacher begins theinstructional process
withinitial planning, proceeds throughthe strategies of
presentation, and noves finally to eval uati ng what the pl an
set out to achieve.

Cl assroom Pl anning: A Si x-Point Program

A.

An ef fective cl assroompresentation requires a great deal of
t hought and preparati on on the part of the teacher. The
supervi sor can assi st teachers inthis process by providi ng
training in the devel opment of several conpetencies.

Today, | want to focus on si x such conpetencies. (Put slide
on overhead and read each one.)

Conpetency 1: Fol |l owi ng a Systenmati c Approach to I nstructi onal
Design (Put slide on overhead)

A

A systematic approach toinstruction seeks the answer to
four questions:

VWhat is it that you wish to achieve?

VWhat resources do you have and need to achi eve your
obj ectives?

How wi | | you go about achi eving your objectives?
How wel | have you acconpli shed your objectives?

Hw N~

By fol |l owi ng a systenmati c approach a teacher can becone nore
efficient and nore effective. The process of systematic
pl anning entails the follow ng steps: (put up slide)
1. Taki ng stock of the present program Review the
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11.

C.

present program anal yze what has been coveredinthe
past, reexanm ne the goals, etc.

2. Speci fying the goal s of i nstruction. Herethe teacher
is deciding on the general purposes of the program

3. Specifying the objectives of instruction. The
objectives state what it isthelearner is expectedto
| earn. They serve as the source of the eval uation

process.
4. Desi gni ng an eval uati on pl an. Maki ng such a plan wi ||
hel p the i nstructor figure out howwel | students have
achi eved.
5. Descri bing and anal yzing the | earning tasks. The

t eacher nust be ableto tell student what the tasks are
and decide if they are suitable for the |earners.

6. Desi gni ng i nstructional procedures. The techni ques or
procedur es nmust be conpatible withthe teacher's own
abilities and personality.

7. | npl enmenting the instructional procedures.

8. | rpl ementi ng the eval uati on pl an.

The supervi sor can in-service teachers with these ei ght
steps of a systematic approach to instruction.

Conpetency 2: Following a Model of Instruction

A.

A nodel is sinply a pattern that provides a |ogica
progression fromone step to the next.

Model s serve as guides to the teacher for instructional
desi gn. They reveal both the essential el enents of the
instructional process and the sequence in which these
el ements are put into practice.

Let me showyou four exanpl es of nodels. (put up slide and
show common el enents in all of them

Have any of you devel oped a nodel for planning? D scuss.
Supervi sors can assist teachers in selecting nodels

conpati ble with their own needs, and encourage themto try
their own hands at creating a nodel.

Conpetency 3: Witing Instructional Goals.
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What is aninstructional goal? (lnstructional goals are
general statenments of hoped-for | earning onthe part of the
student.)

What ki nd of |anguage do you find in goals statenments?

1. The student should beconme famliar with....

2. The student should beconme aware of...

3. The student should gain an understanding of...

4. The student shoul d devel op an appreciation for...

Goal s provi de the teacher with a general sense of direction.
They ar e rough i ndi cat ors of where instructionis takingthe
st udent .

Wite a goal statenent for this variety of disciplines:
(put slide onboard) [Gvestudentstinetowite, discuss]

Goal s | ack breadth and they tend to be rather vague,
however, they do serve a useful purposeinthat they aidthe
teacher in deriving instructional objectives.

Conpetency 3: Witing Instructional Objectives

A.

| nstructional Objectives, also known as behavi oral or
performance obj ectives, state cl early expected behavi or on
the part of the |earner.

They differ fromgoalsinthat they arewitteninterns of
student performance, which can usually be observed and
measur ed.

Most i nstructi onal pl anners reconmend that instructiona

obj ectives have three characteristics: ﬁput slide up)

1. Expect ed behavi or on the part of the | earner. The
t eacher nmust be abl e t o answer t he question, "Wat wl |
t he student actually do to showthat he or she has
| earned the material ?"

a. VWhenever possi bl e, verbs used in statenents of
i nstructional objectives should reflect sone
overt behavior on the part of the |earner.

b. (Distribute list of verbs to use.) Hereis a
list of wverbs wused in the witing of
i nstructional objectives.

cC. The supervi sor can ai d i ndi vi dual teachers and
groups of teachers in witing goals and
obj ecti ves by aiding theminwiting usingthese
types of action words.

2. Condi ti ons under whi ch the | earni ng t akes pl ace. A
conpl ete behavioral objective stipulates the
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situational elements in which the | earner works to
fulfill the objective. For exanple, a math teacher
m ght decide on the foll ow ng:

a. "G ven apencil, rul er, paper, and conpass, the
student wi Il construct anisosceles trianglein
five mnutes."

b. There i s one caution here. The supervisor shoul d
avoid the position of insisting that all
behavi oral objectives containwitten statenents
of conditions. \When forced to include the
obvi ous, teachers are turned of f and t hey becone
di scouraged fromwiting behavioral objectives.

3. Level of mastery. A behavioral objective shoul d show
or inply alevel or degree of nmastery of the behavi or
sought .

a. Exanpl e: "The student will be abletowitewth
correct spellingthe nanmes of the nont hs of the
year."

b. Thi s exanpl e gives both a specified |evel of

mastery and an inplied one as well.
cC. What is the specifiedlevel? (correct spelling)
d. What is the inplied one? (all 12 nonths)

D. Supervisors may find it necessary to practice with sone
t eachers on howto wite instructional objectives. They may
al sodirect teacherstoalready witten objectivesintheir
di sci plines. They nmay hel p gui de t he teachers as t hey start
the witing process.

Conmpet ency 4. Applyi ng Taxonom es of Instructional Objectives.
An experienced teacher soon | earns that sone | earni ngs are nore
conpl ex than others. Some are nore i nportant than othersinterns
of their significancetothe |l earner andtheir permanency. Somne

| earnings are clearly of alower | evel of conpetence than ot her

| ear ni ngs.

A. You are all aware, for exanpl e of Bl oom s Taxonony. Do you
remenber the six mpjor categories?



14.

1. Knowl edge

2. Conpr ehensi on

3. Application

4. Anal ysi s

5. Synt hesi s

6. Eval uation

Just as a review, let's illustrate what behavioral

obj ectives look like at each I evel of the Bloom system

1. Know edge: The student will nanme four inpressionist
pai nters.

2. Conpr ehensi on: The student wi ||l expl ai n what i s neant

by i npressionism citingthe chief characteristics of
this school of painting.

3. Application: Froma series of reprints of cl assical
and nodern pai ntings and appl yi ng characteristics
studiedinclass, the student will select those that
are the works of inpressionist painters.

4. Anal ysis: The student will exam ne reprints of one
pai nting of an i npressi oni st pai nter and one pai nti ng
of a noni npressionist painter and contrast the
differences in the styles.

5. Synt hesis: The student will wite a bi ography of an
i npressi oni st painter.

6. Eval uation: The student will exam ne areprint of a
pai nting by a |l esser-known i npressi oni st and eval uat e
the quality of the work, applying characteristics
studied in this unit.

The inmportant point to remenber as a supervisor with
conpetency number 5 is that the thrust of the teacher's
obj ecti ves should be upward in each hierarchy.

Conpet ency 5: Describing and Anal yzi ng Learni ng Tasks. A task
description and anal ysi s of each i nstructi onal objective are
hel pful to the teacher in refining planning.

A

Sonme t asks nmust be taught in a step-by-step procedure. For
exanpl e, howwoul d you teach a student t o make 150 peanut
butter and jelly sandwi ches for a class picnic?
(Have students record the steps)

Tasks li ke this and many ot hers invol ve both nmental and
manual skills. To acconplish the tasks correctly the
| earner nmust followa particul ar or fi xed sequence of steps.
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Conpet ency 6:

Task anal ysis foll owtask description. After the steps of
t he task have been determ ned, the teacher exam nes t he
nat ure of the task, seeking answers to such questi ons as
these: What is the background of the | earners who wil |l
encounter the task? Do they have the necessary prerequisite
skills for begi nning study on the topic? What skills do
| earners really need to be successful in mastering the
content?

Inthis regardthe supervisor shoul d hel p teachers devel op

the ability to assess the entry level skills of the
st udent s.

Organi zing Instructional Plans. At sone point the

t eacher nmust assenbl e t he vari ous products of pl anni ng and put
themall together in some form of conprehensive plan.

A.

To beginto organi ze her/ his pl ans t he t eacher | ooks at the
content as a whole and the tinme avail abl e for presenti ng
that content to the students.

After identifyingthe topics and the tine avail abl e for each
topic, the teacher proceeds to create a type of plan know as
a unit. The unit should contain the foll ow ng:

Goal s

Obj ecti ves

Preassessnment. (To see what the students already
know about the subject)

| nstructional procedures.

Resour ces.

Eval uati on.

oQuh wWhE

The unit serves as a basis for day-to-day planning. It is
fromthe unit that the teacher derives daily | essons pl ans.
The | esson plan should contain the follow ng:

1. Obj ectives of the particular |esson plan.

2. | nstructional procedures and resources.

3. Eval uati on.

(Distributelllustrative Unit Plan and Lesson Plan). Here
i s an exanpl e of both aunit plan and al esson plan. | know

t hat you have seen many ot her plans when you took your
nmet hods cour ses.

Pl ans differ fromteacher to teacher. That is why the
pl anni ng process is such a creative endeavor.

The rol e of the supervisor isto aidteachers in devel opi ng
unit and | essons plans by show ng them nodel s of well -
constructed plans. 1n so doing he or she should make it
clear to themthat plans are not witten to pl ease the
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supervisor, but to enable the teachers to carry out
instruction nore effectively.

Bet h' s Quandary.

A

W are now goi ng to assune t he rol es of supervisors and | ook
at the case of Beth, ateacher who is having difficulty
pl anni ng her | essons, anong ot her things.

Distribute Vignette, Artifact, and pre-rol e pl ay questi ons.
Have students i ndividually read both. Tell themto take
notes refl ecting their personal reactionstothe vignette
and artifact. (7-10 m nutes)

Have students pair up with each other to discuss the
vignette and artifact, usingthe pre-rol e-play questions.
(10-20 m nutes)

Showt he rol e- pl ay conference secti on of the video. Tel
students to take notes on newi nsi ghts gai ned, as wel |l as
new concerns devel oped or newfeelings experienced. (10
nm nut es)

Have st udents work i n groups agai n, answeri ng the post-rol e-
pl ay questions. (10-20 m nutes)

(I1'F TIME) Showt he focus-group di scussion. Tell studentsto
concentrate on noting insights, perspectives, and possi bl e
sol utions that were not di scussed i n your group. Al so, what
do you agree or disagree with in this discussion?

Have a | arge group di scussi on goi ng over the entire case
st udy.

Have a student sunmarize the group's feeling.

END



