EDAD 570 Session 4
Supervi sion of Instruction Hel pi ng Teachers to
Present Instruction

Put Slide on Over head

1. Record

2. Prayer. Ask for special requests.

3. Shari ng. Have students share about one articlethat they turned
i n today.

4. Revi ew of yesterday's | esson.
A. Have students work in pairs.
B. Tel | students to apply Bl oom s taxonom es of | earni ng by

writing one behavior objective for each of the mjor
cat egori es.

C. Subj ect of study: Goup 1 - "United States President
Group 2 - "The Pl anets in Qur Sol ar

System
D. G vegroupstinetowite objectives. Have themsharewi th
the rest of the class.
5. Hel pi ng Teachers to Present I nstruction. (put up slide ontopics

of discussion; go over with students)

6. What is Effective Teachi ng?
A. | want to begintoday's study by | ooki ng at t he questi on,
"What is effective teaching?"

1 To beginthat inquiry | would |liketo showyou a vi deo
entitled, "The Effective Teacher." [LB 1025.2 E33 1987
V. 4]

2. Show vi deo (approxi mately 27 m nutes). As students

vi ewt he vi deo have t heml ook and | i sten for qualities
of effective teaching. Tell themto take notes on
points to renenber.

3. THI NK (i ndi vidual ly), PAIR(partner), SHARE (entire
class). After the video have students think about what
t hey saw. Wiat points were nade? What di dthey agree
with? What didthey di sagree with? Wat poi nts were

left out?
a. G ve students time to individually think.
b. Have students pair up and di scuss t heir thinking.

cC. Have pairs share with the entire group.



B. Over the past fifteen or nore years a | arge nunber of
studi es known collectively as the "effective schools
research” has sought to identify characteristics of
effective schools and effective teaching.

1. (Gve list of researchers only if students ask:

2. Davi d Berliner, WI bur Brookover, Jere Brophy, Ronal d
R. Ednmonds, C.M Everston, Thomas Good Lawrence
Lezotte, Donal d Medt hese.

C. Thi s research says to the teacher that student achi evenents
islikelyto be higher whenthe foll owi ng occurs: (put up
slide; go over list; discuss)

Steps in I nplementation. There arethree steps for presenting a
| esson. (put slideup) Whether it isinthe oldnmndane way of
tell them tell them tell them or if it is bythe newtechnical
| anguage that i s use, effective teachers still use these stepsin
the inmplenentation of a | esson.

A major task of the teacher istoidentify whatever resources are
avai l abl e for instructional purposes.

A. Acentral task of the supervisor isto assist theteacher in
| ocating, obtaining, and creating instructional aids.
B. This task is twofold: first, teachers nust make effective

use of the resources they do have, and second, teachers nust
uncover resources that are avail able but untapped.

C. Teachers must devel op the habit of thinking beyond the
confines of the school. Some comrunities, such as this one,
are rich in educational resources.

D. Exanpl es of physical resources include: stores, banks,
gar ages, hospitals, prisons, insurance agencies, travel
agencies, libraries, nuseuns, art galleries, thelSD, the
I nternet, and | ocal businesses.

E. The teacher should al so be aware of how val uabl e human

resources can be. There are peopl e i nsi de and out si de t he
school systemwho can hel p thempresent particul ar topics.

F. Furt hernore, sone alternative educati onal arrangenents take
student s outsi de the school's walls into the conmunity,
calling onthe voluntary services of artists, tradespeopl e,
bankers, sal espeople, witers, farners, and scientists for
suppl enmenting the traditional curriculum

G One function of the supervisor is to give these types of
recommendati ons to teachers as t hey seek resources. In so
doi ng, the supervi sor can supply the teacher with some sort
of an eval uating checklist. Let me give you a sanpl e of
one. (Distribute "Checklist For Use I n Sel ecti ng Resour ces)
{Read it with class, discuss}

H. Clearly, theresources nust relate to the predeterni ned
obj ectives, for the resources are the vehicles that carry
the learners to their destination. And it goes w thout
sayi ng, they should be stinulating and notivati ng.



It is a duty of the supervisor to supply teachers
continuously with references to newresources t hat have cone
to his or her attention and that appear worthwhile.

Sel ection of Strategies. Wen teachers consider the probl emof
sel ecting strategies for presenting content to students, they
m ght wel | paraphrase a fanous poem "Howshall | teach thee?
Let me count the ways..." Many strategic avenues are open to
teachers, andit is aduty of the supervisor to expose teachers
to those options and to assi st themi n devel opi ng t he necessary
skills to carry themout in an effective manner.

A. (Put slide up) A teaching strategy may be defined as a
procedur e or set of procedures for using resources and for
depl oyi ng the central figuresintheinstructional process -
the teacher and the |earners.

B. Wththat inmnd, hereis what | want youto do. Pair up
with someoneintheroom Let'smxit upabit. Choose
soneone you haven't worked with yet this quarter.

1. First brainstorma list of teaching strategies.
| ncl ude everyt hi ng you have ever | earned i n school,
used i n your classroom seen at a convention, read
about in a journal, heard about, or dreamed about.

2. Second, determ ne which of those strategies can be
applied to the foll owing scenario: An elenentary
t eacher wi shes for her students during scienceclassto
becone fam liar with the concept of the nitrogen cycl e,
t he process wher eby ni trogen under goes change, nitrites
and nitrates are formed for nourishnent of green
pl ants, and nitrogenreturnstoits original state, a
process vital to the maintenance of |life on earth.

3. Third, explain how you would apply them

3. Final |y, as a supervi sor what woul d you be | ooki ng f or
as each of those strategies is applied?

C. G ve groupstimetowrkonthe project. Report. Discuss.
(Put responses on board; go around ci rcl e aski ng for one at
atime until we are exhausted!!)

D. How can t he t eacher knowwhi ch of the alternative strategies
woul d be nost effective? Well the teacher can choose one
strategy at randomand try it. |If it doesn't work, another

strategy is triedandthen another until one that will work
is found. To sonme extent all teachers followatrial -and-
error procedure.



10.

11.

E. Al t hough one can never be absolutely sure that a given

procedure will work until it is put tothe test in the

cl assroom chances for success will be enhanced if the

supervisor will help the teacher develop sone sinple

gui delines. Here are sone exanpl es: (put up slide; read;

di scuss)

1. The strategy nust be right for the | earners

2. The strategy nust be right for the teacher

3. The strategy nust be right for the subject matter
4. The strategy nust be right for the tinme avail able
5. The strategy nust beright for the resources avail abl e

6. The strategy nust be right for the facilities

7. The strategy nmust be right for the objectives

The Lesson. Efforts have been nmade by teacher educators over the
years toidentify the conponent skills of the teachi ng process.

A. These skil | s are generi c conpet enci es, which all teachers at
all I evel s shoul d be abl e to denonstrate. | want to share
with youtwo different lists. (put up slides of Allen &
Ryan and of Hunter and Russel | ; di stribute handout to cl ass
as well; read together, discuss)

B. These are the types of skills that supervisors shoul d be
| ooking for. They al so need to hel p teachers gain these
skills, and to recogni ze when these skills are being
appropriately, or in appropriately applied.

I n nore recent years anot her skill has been added to t hese

lists: that of closure.

1. The t eacher shoul d al l owat | east a fewm nut es before
the end of the class for a wap-up or closure.

2. The students canrefl ect on what they have achi eved
that day and attenpt to fix the nore inportant
| earnings in their m nds.

Steve's Struggle: A ProblemWth Student Mtivation. Alack of
notivation on the part of students can surely de-rail any efforts
of the teacher intheinstructional process. W are nowgoingto
| ook at a case study deal i ng wi th a begi nni ng hi gh school science
t eacher, frustrated by his students' | ack of notivation. W'lI
see if we can help him! [LB 1731.4 . W75 Cui de]

A. Distributethe Vignette and the Artifact. Have students
i ndividually read both. Tell themto take notes refl ecting
t heir personal reactionstothevignette and artifact. (7-
10 m nut es)

B. Di stribute the D scussion questions. Have students pair up



wi t h each ot her to di scuss the vignette and artifact, using

t he pre-rol e-pl ay questions. Then di scuss w th whol e cl ass

(10-20 m nutes)

C. Choose two students to assune the roles of Steve and Tom

1. Di stribute a copy of the dialogto each of them Have
them quickly |ook over the dialog as you give
instructions to the rest of the class.

2. Tel | students not participatinginthe dialogtotake
not es on newi nsi ght s gai ned, as wel |l as newconcerns
devel oped or new feelings experienced.

3. Performthe role-play activity. (10 m nutes)

4. Have students work i n smal | groups agai n, answering t he
post-rol e-play questions. Discuss as a whole. (10-20
nm nut es)

5. Have students sunmarize. Cone to a group consensus.

12. Cl osure



